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1. Ewoayoyn

Y10 mAaiolo TG EKTOVNONG TNG TTVYLOKNG epyaciog Yo To Tpuqua Eéveov I'howooov, Metdopaong
Kot Atepunveiog amo@acicTnKe 1 TPOyUATOTOINON HETAPPACTG KOl GYOAOGHLOD TOV EMLGTILOVIKOD
apBpov ‘Interpreters are made, not born’ tg Jennifer Mackintosh. Tlpdketton yio por dnpocicvon
o€ €PELYNTIKO TePLOdKO ToL 1999 pe Bépa v Kotdption oty depunveio cvvedpiov kot
avaQOPES OTOL TPOYPAULOTE GTOVOMV, TO POA0 NG Bewpiag, TV KATAPTION TOV EKTOOELTMOV
OLlEPUNVEDV KOL TY] GUVEIGPOPE ETAYYEAUATIKOV EVOCEDV.

Me 10 TapodV TOVIUA EMOUOKOVUE TNV CLYKEVIPMOT] OADV TOV UETAPPOCTIKMOV KOl EPEVVNTIKAOV
OeE10TNTOV OV ATOKTGOLE KOTA TN d1dpKela poitnong pag oto Tunua.

H mruyuokn epyacio diapBpmdvetot mg akorlovbmg:

210 TPOTO pPEPOG mopatifetar M petdepacn tov ApBpov pe 660 TO SVVATOV TMGTOTEPN OTO
TPOTOHTLO HOPPOTOiNGT. AKOAOLOEL TO TPOTOHTLIIO AYYMKO KEIUEVO, EVD GTO TETAPTO KEPAANLO
TOPOVCIALETAL O  UETOPPOCTIKOC OYOAOCUOS, OTOV OMOI0  TEPLYPAPOVTOL, OVOADOVTIOL Kol
oLYKpivovTon To KeIPEVO-aPeTNPlag Kol TO KEIPEVO-LTOJOYNG. Xovdaio BEc o1V HETAPPACTIKN
dladKacio O TNPOvV T LETAPPACTIKO TPOPANLATA, TO OO0 PPOVTIGOLE VO KATIYOPLOTON|COVE
KoL va. Tpocegyyicovpe pe Baon tig Aettovpyikég mpooeyyioelg v Nord, Holz-Ménttdri, Reiss kat
Vermeer.



2. Metagpoopa

O depunveig € yevviouvtar, Yivovtal

JENNIFER MACKINTOSH

H xotdption ot depunveia ovvedpiov (CI) ocvlnteiton amd 11g Aikeg g
Nvupeupépyng, 6mov n tavTOYPOVN dlEpUnveio ypnopomombnke yio mTpdT Qopd
emtuydg o€ gupela KAipaxka. H kabiépwon Zyoddv Aepunveiog kot n e£€MEN Tov
TPOYPAUUOTOS GTTOVOMY KOl TOV TPOTLITOV KATAPTIONG Y10 TOVG SIEPUNVELG GLuVESPimV
ocvveyilovton péypt ko onuepa. [pocdtopiloviot Ta LOVTEAN TPOYPOUUATOV GTOVODV
Kol ovinteitan to mepleyopuevo mpoypappudtov Katdptions. I[Hapovsidletar o porog
mov moilel n Aebviic ‘Evoon Aepunvéwv Zvvedpiov (International Association of
Conference Interpreter, AIIC) omv «kobiEpwon mPOTHTOV KATAPTIONG HECW®
ocvumociov, gpyaotnpiov kol onuoociebcemv. AouPdvetor vroéym 1 avéovouevn
onuacio g Bewpiog ot dwackaAio CI kot avaeEépoviot dIOUKTOPIKE TPOYPAUUATO.
Cl. H xoatdption tov exmawwevtov Cl avayvopileton og pio véa eEéMén kot
a&loloyodvTal ot VITdPYoVCEG EMA0YEG Katdptiong. H epyacia cuveyilel pe podnpato
oxedlacpuéva va avtamokplBodv ce eWdwég avdykeg (Omwg or véeg YADGGEG GTNV
Evponaixn ‘Evoon) Kot pe 1o evpomoikd HETOmTU(IUKO TPOYPOUUD 0T dlepunveio
ouvedpiov, mov onuovpyndnke amd kowod pe v Evpomaiky Evoon kot pio
Kowornpatio evponaik®v Tavemiotnuiov. OLoKANPOVEL VTOSEIKVOOVTOS EV GUVTOUIN
onNUavTiKa {NToTe Yo T LEAALOV GT KOTAPTICT SEPUNVEDY GUVEIPIMV.

O depunveig o€ yevviovvton, yivovran

Y10 “How Conference Interpretation Grew”, o ednuwv oto yopo g CI, Jean Herbert,
oyoAdlovtog v tepdotia avénon g (Rong yo diepunvelg cvvedpiov and 1o téhog tov B’
[Taykoopiov TToAéuov, eime:

“Boutuoyog n {nmon pmopet va kavoromBel tdpo amd apketés eEoupetikeés LyorL,
WWTEPO. TAVETICTNUOKES, Kot Ogv umopovpe mAEov vor Aépe, Omwg AEYOUE OTO
TapeABov (sic), 0Tl o diepunvéag yevviEtal, og yiverar.” (Herbert 1978: 9)

H avénon otov apifud tov Zyolov Kol Tov 01edvov cuVIVINGE®V APIEPOUEVOV GTNV EKTOIOEVON
LETOPPUCTAOV OElYVEL Tl CAPDS OTL O dtepunveic dev yevviobvtal, oArd yivovtal. O Jean Herbert
éxove TV Topandve dniwon to 1977 oto Xvundcio e Bevetiag, 0mov Nrav Pactkog opdnmgc. Ot
EMOUEVEC TEGOEPIS EIGNYNOELS NTAV OPLEPOUEVES 0TV KaTApTion diepunvénv cvvedpiov. H AIIC,!
N EMAYYEAUOTIKY £VOOT SIEPUNVEDY GUVESPIMV, OVOYVOPIGUEVN amd To 1953, éxel amd v apyn
acyolnOei evepyd pe v ekmaidevon Siepumvéwv cvvedpiov. To 1959, n vov Training AIIC
onuocigvce &va TPMOTO TOKETO TPOTACEMV Y10 TNV KATAPTION dEPUNVE®VY Kol To 1963 avayvopioe
téooepic oyoAég Yo Stepunveic cuvedpinv ota Mavemotiwo e Teveong (Ecole de traduction et
d’interprétation, ETI), XaiderBépync, HEC tov Iapisiov (Ecole des hautes études commerciales
de Paris, mov éktote ékhetoe) kat TG ZopPovvne (Ecole Supérieure d’Interprétes et de Traducteurs,
ESIT). To Xvundécio g Bevetiag, emionpog xopnydg tov omoiov ftav to NATO, frav pévo pia
and TIC TOAAEG GLVOVINGELS OPLEPMUEVES EITE OMOKAEIOTIKG €lTE €V pPEPEL OTNV KATAPTION
dtepunvémv cvvedpiov, Eexvovtag pe to Xourocto s AlIC oto ITapict tov Agkéuppro tov 1965
(Tall 1979).



1. H apyn Tng o0y povng emoyg Y10 T1] OLEPUIVELD GUVEDPIOV

[Mapoéro mov 1 Kowawvia tov E6vov eAéptape pe v wWéa g tavtdypovng depunveiog (SI)
HETOED TV dVO Torykoouiwv ToAEpmY, Bempeital 0Tt ot Eekivnoe pe tig Aikeg g Nupepupépyng
o10 téAog tov B’ IMaykoopiov TToAépov. Ot dikaotikég apyég vtoroyicay Ot ypelalovtay Tepimov
48 depunveig Y va KaAOYOLV TIG TE0GEPLS YADMGGES TV OIKOV (AyyAikd, Todlikd, eppoavikd,
Pwowd). And 6covg tehkd mpooAnednikav povo €61 elyav AdPel mponyodUeVn KOTAPTION OTN
ddoykn Ko yBovplot Oepunveia, 6Aot ot Zyoln g I'evedng, n omoio 10pHONKe 10 1941.
Kaveilg and tovg veomposineBévieg dev elye exmardevtel oty tavtdypovn depunveio. Olot ot
VoYM P01 TEPACAY amd £va 10T a&loAdYNoNS dVVATOTT®V, TOV TEPLEAAUPOVE, EKTOC OO TECT
YAOOCIKOV KAVOTHTOV KOl YEVIKEG TOMTIGHUKEG YVAOOEL, OEPUNVEIN OMAIDV GE EKOVIKY OlKN
péoa amd Kopmiva. Ot vToymelot Enpene va. SEIEOVV «AVTOEAEYYO», TKOVOTNTO GUYKEVTPWOONG KOl
TVeELUATIKY gveMéla, KaAn eovh kot Kabapn apbpmon. Amd tovg mepimov 400 voynELOLE TOLV
dokipdomnkay, povo to 5% ta katapepe otn SI. Ot TpooyBEVTEG GTN GLVEXELN EKTOOEVTNKOV OTTO
2 gfdopdoeg £mg 2 punves oe gwkovikn aifovco dukaotnpiov, Yo va Tovg d0bel 1 dvvatdTnTa VO
avartoEovy TaLTNTO Ko evepadsl otnv SI kat, av NTov amopoitnTo, Vo TEAEIOTOUCOLVV TIG
YAOOOIKES TOVG OeE10TNTEG, TNV £KEPOOT Kol TV Tpo@opd tovg. Exeivn tnv emoyn, qowvotav
TPOTILOTEPO Y10 TOVG OLEPUNVEIS VO OOVAEVOVY OO TNV UNTPIKT TOVS YA®Goa, encdn o yvaopilov
OAEG TIG ATOYPMCELS TNG, OO TO VO, SOVAELOVY TTPOG AVTNV, OTMG APYOTEPA £YIVE O KOVOVAG Y10, TNV
AIIC a1 yua debveig opyaviopuotg 6nwc o OHE kot n EE, 6mov ot diepunveic dovigvovy amd v
Eévn yYAdooa mtpog T untpikn tovg.” Map’ora avtd, pe v dievpuvvon g EE kot tqv mpocsdnikm
“omdviov”’ YAOoo®V, 1 O10TPNCT GLTNS TNG apyNS Eivar OA0 katl o dvokoAn. Eved akdpo ot
NopeuBépyn, o and tig diepunveig, n Marie-France Skuncke, og éva apBpo yio 10 emoTnpovIKO
neplodwd L’Interpréte , onuootevpévo amd 1 XyxoAn g [evedng, amd dmov Ko amo@oitnoe,
VIOGTNPLEE TNV EIGAYOYN TNG TOVTOXPOVNG SEPUNVEING GTO TPHYPAUILO CTOVIDV TG 110G ZYOANG.
‘Eto1, péypt ta téAn g dekaetiog tov ‘40 vmmpyav 1 mpoolwviloviav TOAAL amd To Pocikd
YOPOKTNPLOTIKG TG KOTAPTIONG TMV Slepunviémy cuvedpimv.’

2. To cVyypovo TpoypOppPe CTOVIDV TAIPVEL HOPON

H petamoiepuxn mepiodog yvopioe onuavtiky] avénon ot {Nnon tov diepunvéov covvedpiov. Ta
Hvouéva 'EBvn kot o1 e€etdikevpévol opyoviopol tov epydotnkay o€ T€66epic N méEvie YAwooes. Ot
pddpopot g Evponaikng Evoong apyikd dodievav pe téocepig yAwooeg (OAAavokd, IaAlikd,
I'eppovikd kot Itodikd), to XZvppodriio g Evpodmng kot to NATO pe dvo. Olor emnéheav
TAVTOYPOV dlepUnveia Yo otkovopio ypdvou kat OAot ypetdlovtav tkavoig depunveic. H HEC tov
[Topioiov 10pOOnke 10 1948 amd pia opddo dlopotik®v ['GAl®v emyyelpnuatiov, ot omoiot
AVOYVOPLoOV TV OVAYKT Yo IKavoyg dtepunveic v mepiodo apécms petd tov moiepo. ‘Exielce
ota TéAN ¢ oekoetiog Tov 1960, kKabhg 10pvnkav dAieg oxorés. To 1949, o Léon Dostert, o
omoiog Mtav VIeEVBLVOC Yo TI YAWGGKEG LI pecieg otn Nupeupépyn, idpvoe tn oYoAn depunviéwv
oto [Mavemotmiuo Georgetown tng Ovdotyktov, DC. X I'eppovia n XxoAr oto Germersheim
1WpvOnke 10 1946, cto Saarbriicken 1o 1948 kot otn XaideABépyn to 1933. H ESIT 19pvnke t0
1957, twv Iopoiov (Institut supérieur d'interprétation et traduction, ISIT) to 1957. H ZyoAn tov
[Mavemompuiov g Biévwng 10piinke 10 1943, oto I'kpatg to 1946. Opiopéveg dAheg oyorés, Oyt
aropaitnro cvvoedepuéveg e ta [ovemomua, onuovpyndnkay ota téAn g dekoetiag tov 'S0
Kot oT1g apyég g dekaetiag tov '60. O Th. Pilley &exivnoe v «Opdda Epyasioc oto Linguists’
Club oto Aovdivo ota T€hn g dekaetiag Tov '50, 6mov exkmaidgvoe onuavTikd aplBud SlepuvEDV
ov &ywav emtuynuévol enayyeipaties. To 1963, o P. Longley, mpdnv emkepaing depunvéag
otv UNESCO, &exivnoe to ekmondevtikd npdypappa diepunveiog oto [odvteyveio tov Kevipikon
Aovdivov, apyikd yio va kaAdyetl ) {ftnon tov Hvopéveov EBvav yia diepunvels and ta Pooud
ota AyyhMxd. Hrtav éva evtatikd KovotOpo mpoOypoupa, Oldpkelag Hovo 6 unvov, Kol apkeTd
TPOcavVATOMOUEVO otV pdén ¢ Sepunveiag. To 1969, to 1018 Ivottovto E&wmtepikdv
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Xmovdmv tov Monterey (Monterey Institute of Foreign Studies, MIFS) otv Kaledpvia fitav n
€EEMEN €vOG TOAOMATEPOL GTPATIOTIKOV 1OpVUATOC Katdptions. Méypt 101985 1 AIIC onpoocieve
mAnpoopieg v 61 pobuota o 24 yopeg (AIIC 1985). O xotdhoyog dev meptAdpfove oyorég
otV EZXA 1 otic ydpeg g Avatoikng Evponng, adld ovte pobnqpata oty Acia, v A@pikn
Kot T Nota Apepikn, yuo ta onoia dgv vanpyav dtabéoya otoryeio. Exave o chvroun avapopd
og gvoovmnpestakd padnuota wov dopyavavovtay ard tov OHE kot v Evponaikn Exttpon).

AvamtuEn TPOYPORNATOV 6TOVO®V: Ta TPOYPAULOTO GTTOVOMV deV £Y0VV AAPEL LeydAn TpOGOYN
a6 tovg epevvntég g CL. Extog and v E. Arjona-Tseng, 1 omoio vrootpiée T S100KTOPIKN
datpPn g yro T OMovpyia TpoypappeTog ortovd®my oto [avemotuo tov Ztédveopvt (Arjona-
Tseng 1990), dev vmdpyovv moAld ot Pprloypaeio. To Pacikd yopakTPIOTIKE TOV
npoypapudtov kataptiong otn Cl kot o tpdmog pe tov omoio avomtoydnkav pe v mépodo tov
xpOvoL pmopov va cuvayBovv and tig dnpociedoelg g AIIC kot o Tpaktikd cvvedpiov (Gerver
& Sinaiko 1978, Gran & Dodds 1989, MIIS 1990), xkaBd¢ ko amd PipAia, O6mwg avtd TV
Seleskovitch & Lederer (1989). Xto npdto Xvumocio g AIIC yu ™ dwackario g CI, mov
npaypatoromOnke oto [Hapioct to AskéuPpro tov 1965 (Tall 1979), ténkav Bépata 6nmS T0 Yot
va yivel Katdption kot Tt €00VG KOTAPTION, Ol E0OYOYIKES €EETACELS Kl TECT OEOAOYNONG
SLVOTOTHT®Y, Ol GLVOLOGHOT YAMGOMV Kol TO &Mimedo YAWOOIK®V Oeglotitmv. Xvintmonkav
péBodot ddackariog Kot TEPEYOUEVO LOONUATOV, TO TOG UTopoVUE v BonBncovie TOVG POITNTES
Vo TPOYWPNGOVY Omd aMAG GE MO SVOKOAN KoBNKovTo OlEpUNVEING KOl TO aUEAeyOpevo (NTnua
tov mote vo gloaybel oto mpdypappa 1 SI [opdro mov opiopévol eKTAOELTES dlepunveiog
Bewpohv amapoitnTo 01 POITNTEG VA TEAEIOTOCOLV TN Od0YIKY| OlEpUnVEior TPV SOKIUAGTOVV
OTNV TOVTOXPOVY] -GmOyYn 7oV €KTPocmnel Kot v XyoAn tg Levedng- dAlotr apyilovv
dwacKaAio TG TavTOYPOVNG HETE amd Alyeg EfOopndoes, Katd T SdpKeER TV OToimV ot pobntég
Ba £xovv Kdvel aokNoEg LvnuNgG, e€aymyn vonuratog kot Ba £xouv EEKIVIIOEL LE TNV TEYVIKT ANYNG
onuewoemv. Extdg amd v eKpadnon tov texvik®v g SdoYIKNG Kol TOVTOYPOVNG OlEPUNVEILNG,
ol goutntég Bo mpémel vo SOACKOVTAL MG VO OTOKTOVV YVAOELS, £VO. OVCLCTIKO HUEPOS TNG
TPOETOLOGIOG Y10 GUVEDPLAL. ATO TO TPAKTIKA TOL LVUTOGIOV, VoL TPOPAVES OTL OVTO TOL £YIVE
YVOOTO 6T GUVEKEWL G «Bempion Tov vorratogy g Xyxohng tng ['evedng (Seleskovitch 1975),
Nrav NoN KOAQ OVETTLYUEVO KOl OVOTOCTOGTO KOUUATL TOL TPOYPAULOTOS GTOVOMV TNG ZYOANC.
2opeova pe avtd 1o mAaiclo, 1 dadtkacio depunveing cuvioTatol oTNV AmOAEEIKOTOINGCT) TOV
E10EPYOUEVOL VONLATOG (SEns), TNV KATAVOTOT TOV KOl GTI GUVEYELD TNV AVASIOTOTMGT GVTOV OTN
YAdooa-otodyo. Eivor pio dwadikacio mov eéghicoetar pe «onpactokés povaoes» (Lederer 1981),
kabmg o/m depunvéag kataraPaivel kabe povada, apyilel va ) S0TLTOVEL OTN YADGGO- GTOYO,
eV TapIAANAe TopaKkolovBel TNV €l0ay®Y] UNMVOUATOV OTN YADOCOO-TNYY Yo TNV ETOUEVN
onuoctokn povado. H katavonor, onAadn n avayvopion Tov emOIOKOUEVOD VONLOTOG, OTTOTEL
eniong amd Tov SlEpUNVEN VO GUVOEEL LE TPONYOVUEV YVAOGN TO VONUO TOL UNVOUOTOS OTY
YADGGO-TTNYY|, ONLOVPYDOVTOG £TGL YVOOTIKEG OOUES OV Bydlovy «vonua.

[ToAAég cuvavtioels apopovoay TNV katdption Kot Tig eEetdoeig ot Cl, aAAd amd ™) dekaetia
tov '70 €wg ™ oekoetion Tov '80 Ko o1 GLVEKELX TN dekaeTion Tov '90 dOONKE aAAov Eupacn. Ot
UETAPPOOTEG Kot 1 Bewpla TG HETAPPAOTG, OAAGL Kot GAAOL KAADOL OTwc 1 yuyoloyia giyov OAo0
Kol peyohvtepn oovppetoyn otov topéa e Cl. Ot gpevvntég dpyloav vo avamthcGouy HOVTEAN
Bacwopéva ot Beswpia g emeEepyaciog mAnpoeopidv (Massaro 1978, Moser 1978) wor va
e€etalovv ™ oyxéon touév NG YA®woooAoyiag (m.y. ™ mpaypatoroyiag) pe Tig omovdéc CI.
Agdopévou 611 ToAAol depunveig pe evolapépov yia ™ Bempio kot v €peuva CLUUETELAY EMIONC
o1 dwaocKaAia, avtn 1 Tpofoin dpyioe va emnpedlel to Tpoypappa orovdmv g CI. Metd to
Yvundéoto tov NATO to 1977 ot Bevetia, to omoio cuvéPare onuavtikd ot Bswpio g CI
(Gerver & Sinaiko 1978), axolovOnce 1o 1986 éva Zvumdcio yo TIC TPOKTIKES Kol OempnTikég
TTuyég TG dwackariog diepunveiog (Gran & Dodds 1989) oty Tepyéotn kar ) dexaetia Tov '90
pa oglpd cvvavoemv ot Aavia (Dollerup & Loddegaard 1992). ‘Etotl otadiokd to epotipato
OYETIKA pe 1o TL mpémel vo eEetaotel, L va dwdaybel kol pe mowov TPOTo, To Omoio NTAV GTO
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enikevtpo tov Xvumociov Tov Ilapioov 10 1965, eEehiybnkov oe pia cvlnnon yo meEPIGGoOTEPQ
Bewpnticd (oo

Aopég TPOYPOURATOV 6TTovd@V: O KOPLEg SOUES TPOYPAULOTOS TOL VITAPYOLY GTNV TPEYOLGA
katdaption yw CI giva:

1. Ilpomrvyioxn, n onoio. cuviBwg drotkeital amd Ta TufpaTo XOyypoveov [Awccdv kal odnyel oe
éva mpdto mruyio Metdopaong kot Agpunveiog (T & I). H CI ot Ogpotikn evomnta sivol
TEPLOPICUEVT] KO GTTAVIOL O1OACKETAL OO EMAYYEAUATIEC TOL KAAOOV. Xg 0VTN TN oY cLVNOWC deV
VILAPYOVV EICOUYWYIKES EEETACELS.

2. Aoun «Y», n omoio eivor oopr] T & 1 6mov or poirtntég axorlovBovdv éva Koo mpdypappo
OTOVOMV Yo To. TP®OTA 3 1 4 POV, OTOKTMVTAG TO OMALTOVUEVO EMIMESO YAMGGIKMOV dEEI0THTOV
Kol BOcIKEG YVAOOELS dkaiov, Ookovopiog kol 01efvav vmobiécewv Kot ot GLVEKELD O101POVVTOL GE
UETATTUYIOKO €Mimed0 oTOVG KAAOOVS petdppaon 1 CL. Edd 1 emloyn tov madnTik®dv YAOGoOV
glval ouvnB®G gupvTEPT Amd EKEIVY TOV TPOTTVYIOKAOV HoONnudtov, aAAd o1 @oltnTég TEIVOLY Vol
govv v 0 pntpwkn. Ot e€etdoelg elcaymync/aglordynong JuvatoTTeV UTopodV v
YPNOLOTOMO0VV Vi Vo KaTELHVVOLV TOVES GTOVOACTES TPOG TOV KATAUAANAOTEPO OPALLO.

3. Metartoyiaxn, OTOL VILAPYOVY O1EPOPES LOPPEG:

1. pudnuo petamtuyokod emumédov, eite pe tov ovvovooud tov T & 1 gite g Eeympiotéc
EVOALOKTIKESG . AVTA TOL TPOYPALLILOTO TEIVOUVY VO £X0VV PEYOADTEPT YAMGGIKN £0TiooT amd T doun
mov opilel To mpdtumo Katdptiong e AlIC, evd elval AydTEPO TPOCAVATOMGUEVO GTNV TPOKTIKY.
Ot @01 Téc €d® pmopel va vwoypewBovV va TepAGovV lcaymyikn e€étaon .

11. emayyeAHOTIKE TposavatoMopuéve padnuota. Ot Guvdvacuol YAWGGHOV vl To EVEAIKTOL Ao
OTL 0TIG AALEG KaTnYyOopieg, cLuYVA pe peyaldTepo aplBud evepydv Kot TadNTIKOV YAOCoHV. AvTtd TaL
podnpota etvarl mo kovid oto mpdtumo g AIIC kot diddckovTol amd emayyeApotieg dlepunveic
ocvvedpiov. H sioayoyikn e&étaon/ e€étaon duvatot)tov givar mdvta mpodmoddect l0aymYNg 61O

TPOYPOLLLLLOL.

H ovppoi g AIIC: And ) onuovpyio g kidArag, n AIIC kabipwoe cagn emayyeApoTicd
npotuma. O kddwoag ophng mpaktikng kobopilel Tig gvBiveg Tov dlepunvéa, v TO CUGTN LA
tavounong oe yAwooeg A, B kar I 0éter avotnpd mpodTLIa YAWGGIKNG Yvdons. 1o Gpdpo
2oufoviés mpog tovg pobntés mov emBouodv vo yivovv digpunveigc ovvedpiowv (AIIC 1992), n
EMTPOMN KATAPTIONG KWOKOTOINGE TaL KPITHplol Tov mPEMEL vo. epapuoloviar oty aglordynon
patnudtov katdptiong Cl. Eveoudtocav tig apyéc mov vrootpifoviov amd to Zuundcio Kol o
cepvapia amd to 1969 ko petd kot to omoio elyov NON ELPAVICTEL GE TPONYOVUEVES ONUOCIEVGELG
(.. AIIC 1985). Topa &ywvav enionio To KPITNPLo He T 0moio To endyyeipo KaBopile Ta TpodTLTTOL
KOTAPTIONG.

Ta KOPLOL YOPAKTNPICTIKA CVTAOV HTAV KO TOPOUEVOLY T oKOAOLOL:

1. H xataption CI mpémel va eivon pLetamtuylok.

2. H xataption CI npénet vo kaAdmel 1660 ) d10d0yikn 060 kot TNV TonTtd)povn depunveio. 3. H
eloaywyn otmv katdption CI yiveton Pdoel eoaywywkng e&étaong, mn omoia emaAnfedel Tig
YAOOOIKES 0e&l0TNTEG, TIC MOMTICHIKEG Kol YEVIKEG YVAOOELS, TNV wavotmta depunveiog. H
eEeTOOTIKN EMITPOTN TEPAAUPAVEL ETOyYEAATIES OlEpUNVEIC GLVEIPIWV.

4. H xatdption CI npénet vo mapéyetor amd emayyehpotieg olepunveig cuvedpiov.

5. H tehikn e€€taon mpémel vo KaAOTTEL TOGO T S1000) KT OGO Kol TNV TOVTOYPOVN dlepunveio Kot
ot vroymoetot Ba wpénel va mpooyBobv katl otig dVo. Ot eEetactég mpémetl va ivol emayyeAATIES
dtepunveig cuvedpiwv.

6. H Bgpatikn evotnta Tov Hobfuotog, To Tpoypapo 6Tovddy Kadmg Kot 0t cuvovacHol YAOCCHV
OV TTPOGPEPOVTAL TPETEL VAL GLVAOOVV LE TIC OTALTNGELS TNG OYOPAS.

7. H Bepatikry evémrta tov podnpotog Oo peTOAAUmOdEDEL GTOVS QOITNTES EMOYYEALLOTIKN
dgovToloyio Kot TPOKTIKY).



Eyyevi elvar oe opiopéva amd avtd to kpumple, (nMuoto mov NTov Kol 6 Kdmolo Padbuod
TOPOUEVOLY, OUEIAEYOUEVO ot Olepunveion cvvedpimv. Tlpémel, mapadeiypoatog yapn, OAeC ot
omovdEg 6N dlepunveio cuvedpimv va givar petantoylokés; Mmopet 1 CI va diddoketan amd dropo
7oL d¢gv etvan emaryyelpatieg oepunveic; Ipémel Ta pabnuota vo aviieTolyovV GTIC OMAITNGELS TG
ayopdgc; ‘Exet n owdackario yAwoomv kdmola 0éon ota podnuate katdptiong CI; Xe mowo onpeio
€VOG TPOYPALLOTOG TPEMEL VO EEKIVIGEL 1 KATAPTION TNV Tovtoypovn; ‘Exel 0éon n Bewpia oty
katdption CI, kot av var, mowo Oewpia; [Tod eivor ) wavikn didpketo pabnpotog;

3. Ozopio ko owwaockario g CI

To npdTo ddaktopkd mpdypappe ot Cl kabepmbnie oty ESIT 1o 1975. To 1999, o1 Apyég Tov
[Tavemomuiov g ['eveng evékpvay €va SOOKTOPIKO TPOYPOUI OTN HETAPPACT), £vo GTNV
opoloyia, kaBmg kot éva ot depunveion cvvedpiov. Apketol and tovg kabnyntéc g CI €xovv
OAKTOPIKO GTNV YuyoAoyia, 6ToVg KAAOOVG TG YAWGGOoAOYiag 1 6To 1010 T0 avtikeipevo g Cl,
KOl TO TPOYPAUUATO GTOVIMV TOAADV GYOADV TepAapPdvouy Topa €va Bewpntikd pépoc. Ot
andpotrol TG ESIT pmopotdv va kdvovv petantuytokd (DEA) kot va mpoympcovy g d100KTOPIKO.
2m Tevedn to mpdtumo eivor mapoporo. To mpdypappa depunveiog tov Ilavemomnuiov g
Biévwng mepihapfavel apketd pEAN S100KTIKOD TPOCOTIKOV, EMOYYEALOTIEG SIEPUNVELS, TOL £YOLV
0AOKANPAGEL TIG OOAKTOPIKES TOVG GTTOVIEG KOl GVVEYILOVY TNV €pguva € TTLYES TG SLdIKAGTOG
g oepunveioc. TToAlol kaBnyntéc g ESIT mpaypotomoincav Tig S100KTOPIKEG TOLS CTOVOES
exel, pe v D. Seleskovitch, g omoiag 1 ddaktopikn dwatpiPn to 1973 pe titho Les mécanismes
de prise de notes en interprétation consécutive_(Seleskovitch 1975) é0ece 11g Pdoeig yuo T «théorie
du sensy», mov evioyvoe ta Ogpéha g ClI oty ESIT. AkorovOnoce n M. Lederer to 1978 pe
owrppn La traducton simultanee - fondements théoriques (Lederer 1981), omv onoia
avamTOGoETOL 1] £VVOola TNG «onpactokng povadacy. H Pinter-Kurz Ntav dpwg - mpotondpog, mov
t0 1969 vrootpiée ™ dwaxtopikn ¢ dwtpPn oto Iavemomuo g Biévwng pe titho  Der
Einflu3 der Ubung und Konzentration auf simultanes Sprechen und Horen. (Pinter 1969). Zto
[Tavemomo g Tepyéotng, 10 moAVTO £pyo Yoo T vevpoyhwocsoroyio tng Cl deldystar and
KooV amd to Tunpa CI kot Toug vevpoyvyoddyovs. Oho Kol TEPIGGOTEPO, TAL GLVEIPLO KOl TOL
cepvapila mov acyorovvtal pe ) Cl depevvovv ta Bewpntikd {nTRUOTO KO TV EQAPLOYT TOVG
omv andktnon oe&omtov CL. 'Hon amd to 1970, oe ocvvdvinon g [eppovikng Evoong
Metagppactdv kat Aepunvéov (BDU), o W. Wilss {qmoe éva BsopnTikd PAGIGUEVO TPOYPOLLILOL
Katdptiong yio ) petdepaoct kot tn CI pe mpaxtikd npocavatolcpd (Kapp 1974: 9).

Ot porntég moAhav oxorwv CI vmoypeovvion va ypdyovv o cOVTIOUN EPYNCI0 GTO TANIGLO
g TeEMKNG Tovg eE€taong. 'Etot, evd 1 onpacio g avantuéng tog cuvektikng Bempiag yio tnv
eENynon TV YVoOoTiKOV ddikacstdv mov eumiékovion ot Cl mapépeive adievkpiviotn €dd kot
TOALG YPOVIQ, APYLGOV VAL OVALOVDOVTOL CLOVTIKG TOALOT VEOL SIEPUNVEIG GLVESPI®MVY TTOV YVOPLIoAY
BewpnTikéc évvoleg katd TN OGPKED TNG KATAPTIGNG TOVS, OOMNYADVTAG TPOG £V TPOYPOLLLOL
oToVdMV eVioyLUEvo pe Bewpla. H xabiépmon g katdptiong tov ekmadevt e CI otn ZyoAn
¢ [evedng to 1996 emtdyvve v tdon avty). H modaidtepn aviidopaocn ot Bewpio opeldtov v
pépel oV mOANOTEPN Amoym OTL «ol dlepunveilg yevviovvtal, Og yivoviow, OAAE Kol TO
amotédecpa NG toyelag otddoong Ttov emayyEAHOTOoS. AvTol oL JIdOCKOV TOLG — POITNTEG
amEKTNoaY o€ PeyOAo Pabud Tig wavottég Toug oty mpdén kat, cuvovalovtag éva YEUATO
npdypappo dackorag pe Eva Bapd mpoOYpouUo epyaciag, iyav Alyo ypovo 1 evOldpEPOV Yo
«BeopntiKég ponoelgy, omwg TG yapoaktnpioy, dedopévov OTL Ta TMyovay KOAG oTn Kopmivo
dtepunveiag Kot to 1010 Kot 01 POITNTEG TOVG,.

Exei omov n Gecwpio uraiver oto mpoypouo. orovowv s CL O pountéc otn ESIT &rovv amd kapd
dwaybei CI oto mhaicto g «Bewpiag Tov vonuatogy. AAdot ekmandentéc g Cl €xovv katainéet
o Gueca o€ poviéaa enelepyaciog mAnpoeopiwdv (m.y. Moser 1978), addd ot mepiocdtepol amd
AVTOVG £YOVV TOV KEVIPIKO HeGOAPNTIKO pOA0 ToL dtepunvéa. O 010G cuvdéetl Tov dnuovpyd Tov
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UNvOUaTOG e TOV TPOOPLLOUEVO OTOJEKTY) KoL [E L0 OVOTOPAGTACT] TOV YVOOTIKOV SEPYUSUDYV,
HEC® TV OmoiwV 0 OlepuUnvEaS avayvopilel To EMOIOKOUEVO VOO KOl TO EKQMOVEL 0TI YAOCOO-
o16y0. O gpguvntég g CI cuvepydlovtor oloéva Kot TEPIGGOTEPO WUE CLVOIEAPOVS TOVG GE
dAAovg kAdoovg -1 Tepyéomn eivon e€€xov mapddetypa - Ko vrepPaivouv to vEdpyovia dpla NG
épevvag ot CI (m.y. Setton 1998). To 1995, o D. Gile dnuocievoe éva ypnoo Pipiio yo
EKTTOOEVTEC JlEPUNVE®Y, OmOL Oelyvel mOCO amAd umopohv va ypnoyomombovv oty Taén
Bewpnrtikéc évvoleg (Gile 1995). Evod to 0pelog Yoo TOVG QOITNTEG OV €ivol TAVTOTE QUECH
EUPAVES, TO YEYOVOG OTL TOAAG padnuata tovg eEomAilovv pe Bempntikd epyaleion TOVG EMTPEMEL
va gvtomiouv T1g mBovég attieg TV OLOKOM®OV Kol TOV EMTLYUDV, OTAV GUUUETEYOLV OTN|
dwdkacia depunveioc. Kat’ eréktaon tovg divetar 1 SuvatdTNTa VO EGTIAGOVY TV TPOGOYN TOLG
He évav TEPIGGOTEPO TOPAYMOYIKO TPOTO Kol avTd givorl mhovO vo Tovg ooMynoel pokpompdesa
6€ GLVOMKGA LYNAGTEPO EMIMESA OITOOOOTG, KOOMS ALEAVETOL 1) GLVEIONTOTOINGCT TOV TAPAYOVIWOV
OV EUTAEKOVTOL.

4. Katraption eknadevtov g CI

To Ivotitovto Aebviv Emovddv tov Monterey yia va yoptdoet v 20 tov enételo 1o 1989
dopydvace éva Xvunocto pe 0épa «H exkmaidevon tov kabnyntov petdepaons Kot Stepunveiogy.
Xe outd mapevpédniov ekmadevtéc and v Evpdnn, v larovia, ™ Notw kot ™ Bopea
Apepicr. H E. Arjona-Tseng vmoompiée omnv evopktiploe oMo tng 0Tl 01 EKTOOEVTIKOT TPEMEL
va EEPouV amd TP®TO YEPL TL TPOooTadovy va dda&ovv kot factkn Katdption 61o

«mpdypappo omovd®mV Kot TN oackora, oty e&étacn, v a&loAdyNon Kol TiG
eKTOdEVTIKEG HeBOdovs» (Arjona-Tseng, 1991: 9)

YuintOvTog TV eUmEpio TG 6TO GYESOCUO Kol TNV AVATTLEN TPOYPUUUATOV GTOVOMV, GUVENIGE
vrootnpilovtog 0Tt

«&va véo mPOTLTO TPOYPAUHATOS elvar emtaktikny avaykn [...] Xopig éva mpdTLTO
exmaidevong pe éupoon ot Bewpia, oev Bo emtvyovUe TV OmapaitnTN GLVOYY KO
EVOTTOINGT) TOL TOUEN TNG KOTAPTIONG Kot TG ekmaidevongy. (Arjona-Tseng 1991: 12)

[Topéro mov apketoi exmadevtés Cl mbavdg o dapmvovcav pe To OTL 0ev VINPYE KOvEVA
vrdoeypa mov va Pacileton ot Bempia, 10iwg ekeivor mov mpoépyovtav amd v ESIT ko exeivol
TV onoiwv 1 dwackaiio facilotav og pa mo cvykeKpuévn Bewpla eneEepyaciog mANpoPOPLOV,
glval aAnBeio 6T 11 GuvENTOTOINGT TG AVAYKNG EVOC TETOO0V TOPASEIYHOTOC NTAY TEPLOPIGUEVT
tote. v gpyacia g, n M. Lederer (ESIT) vmoypdpuce 10 m6Go onuovtikd eivar 6Aot ot
kaOnyntég Cl va eivar emayyelpotieg oepunveic Ko vmootypi&e OtL Oxt povo Bo mpémer va
Aappdvouy katdptior, aAAd OTL 1] KATAPTION TOVG TPEMEL Vo YOPIoTEL 68 dVO PEPN: Bewpia Kot
pebodoroyia (Lederer 1979).

Tnv emoyn exeivn, n Training AIIC eiye emiong éva avoaveopévo evdopépov yoo Bépata
modaymyikns. Tov Iavovdpilo tov 1991 opydvwce pa celpd cepvapiov oxeTikd Le TNV KATOPTIoN
EKTTAOEVTOV OlepuUnvEé®V oT1g BpuEéddeg, n omoila KGAvye ddakTikd poviéda Kot peBodoroyieg,
apywkéc kol teMkEC efetdoelg Kabdg Ko TEXVIKES OONOKOMOG SOOYIKNG KOl TOVTOYPOVNG
Otepunveiag. Htav 10 mpdTto yeyovog tov €100Vg TOL KOU Ol Bécelg vrepkaAveOnkav. Hrav
TPOPAVEG OTL TOAAOL €KTONdELTEG Otepunvémv acBdvOnkav v avdykn voa cvykpivoov v
OWOKTIKN TOVG eumelpio pe GAAOLG Kol vo. 0KOLGOLV Toleg AVGElS eiyov Ppebel oe mowciia
npoPAfuata. o mopddetypa, To TOTE KOl TAOS Vo E16Ayovpe BewpnTikég £vvoleg, TOTE va. EEKIVIGEL
N tavtdypovn Kot pe Towdv TpOmo, TG va pubotel 1 avavopevn dvokoiio ota BEpata, mTod
EKTTOOEVTIKA VAIKE VoL YpNOLUOTON OO0V Kot MG, TOTE KO OV TPETMEL VOL EMTPEMETOL GTOVG HOONTEG
va gpydlovtor mpog po yYAwossa B oty tawtdypovn, o poiog 6cwv dgv givor depunveic oto
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dwaktikd mpocomikd g Cl, ot e€etdoeic, n teyvikn onuewwoewv KA. [apd to yeyovog oti
vdpyovv (nTnuata yo to. oroio ot amdyelg eEakoAovfodv va amokAivouy, 11 EKONAMOT) ATOTEAECE
éva P mpog Vv emitevén HeyoldTEPNG CUUPMOVING Kol EVOGONTOTOINGNG GYETIKA e TNV KOAN
OwaxTiKy Tpoktiky. To 1994, n Training AIIC dtopydvewoe TapOUold GEUVAPLOL Y10 EKTOOEVTEG
dtepunvéav amd v Kevipun kot Avoatohkn Evpdnn oe cuvepyasio pe t Zxoin Atepunvéwv 6to
[Tavemomuo tov [16lvav. ‘Extote, po oepd mapoUolov ekdNADOGE®V TpaypaToTomonKay oty
Kevtpum ko Avatoikn Evponn, kopiomg vrd v aryida ¢ Evponaikng Enitponyg.

To 1996, n Barbara Moser-Mercer Eekivnoe avtd mov £yve dmuepo pddnua katdptiong CI oy
2yxoh g 'eveumg, odnydvtag oe o motomoinon mov omovépetal and 1o [ovemotiuo g
["'eveimg e titho Certificat de formation continue pour formateurs d’interpretes de conférence. To
avOALTIKO  TpOYpappo  omoteheiton omd dmdeka cepviplo, Owpkel 000  efoopdadec Ko
nepapfPdavel amd Bewpntikd pEYPL TPAKTIKA BENOTO, TPUKTIKY AOKNGN O1000KAANG, TAPUTHPNON
oV Ta&N, cEPVAPLOo Yo TV Taday@ytkn Ty g katdptiong CI kot tpeig d1daxtikég eEeTdoets.
Ot gyypapéc oe KGO pdOnua NTov moAréEg Ko o€ peyddo Pabud avrikatontpilovy Tig TPOCOATEG
TOMTIKEG Kol otKovopukég e&eli&elg, m.y. ol ovppetéyovieg oto pabnuo tov lavovapiov 2000 vtav
KOTA KOplo AOYyo amd Tig yopeg g Kevipwnie ko AvotoAikng Evpdmng mov empdkeito va
evtayBobv oty Evponaiky Evoon. Yrndpyet éAletyn Oepunvémv cuvedpiov e TIG GYETIKEG
YADGGESG KO OEEIOTNTES, OTOTE 1) AVAYKY KATAPTIONG £ivan £vTovn.

5. EWwwa podnpota

1. Opyovouévo. ano oieBveic opyavicuovs. Kapia cvlrmmon ya v eknaidgvon CI dev Oa frav
TAPNG Yopic pia avagopd oe eWdwd podnuata, dnAadn katdption CI mov mopéyetor yio va
avtamokplfel oe €101KO oKOTO KO Ol WG UEPOG EVOG KOVOVIKOD TOVETIGTIILOKOD TPOYPAULOTOG.
Onwg mpoavaeéptnke, 1 TPOTN KATAPTION TETOOV €100V OpyovdONKeE amd T0 AIKOGTIPO TNG
Nvupepfépyng. Xt dekaetia tov 1960 n Evponaikn Emtponn dpyioe vo mapéyel evooimmpestakn
KOTAPTION Yo Vo ovTomokplfel OTIg OKEG TNG OMOLTIOELS KOl OpyKO ylo. Slepunveic pe tnv
wavotTa va gpyalovion and to I'eppavikd oto oAl (Zinck 1986). ‘Extote, peydiog apOuog
OlEpUNVEDV  EKTAOEVTNKE OTO TANIGIO TOL TOKTIKOD UETAMTUYIOKOV Tpoypapupoatoc CI g
Evpornaikng Emtponnic, 1o omoio «amokevipmOnke» 1 dekaetioo Tov '70, yio vo avtikatootadel
and €E@UMNPECLOKE poONUOTO OXEOOGUEVE VO KOADWOUV GCUYKEKPIUEVEG OVAYKEG, OTMOC Yo
mopdaoetypa dtepunveig pe yawooeg epyacioc EAANvika ko Iomavikd, apyotepa pe Oviovoud kot
Zoundkd. Me v mépodo tov ypdévev, to Evponaikdé KowoBovio opydvmoe €dikd pobnpota yuo
™V KEAVYT GLYKEKPILEVOV YAMOOIKAOV avayK®v, KobBmg Kot yio Ty Tapoyr uoévipov kot freelance
OlepUNVEDV e HECH ATOKTNONG YVOGE®V G€ (o akopa yAdooa (Prete 1989). I'a moAld xpdvia, o
OHE ot Néa Yopkn oopydvmve €va eVTOTIKO EKTOOEVTIKO TPOYPOUUO Yo TNV TPOCANYN
VIOAANA®V pEe gpmelpia otV opoAoyia Kot TG epyactakés cuvnbeieg tov OHE (Boeglin 1986). ‘Exet
eMiONG CLUUETACYEL OTNV KATAPTION depunvémv g Kivelikng yAwooag oto Ilekivo, evd n EE
dopydvoce éva mpdypappa oto onoio depunveig and v Kiva kot to Xovyk Kovyk mépacav 3
unveg otig Bpu&éhieg, Omov mapokoArovOncav tovg depunveig g Emitpomng enl to €pyov,
GUUUETELYOV OE EKTOOEVTIKEG GUVOVTNOELS KO EPYAGTNKAV GE EIKOVIKEG KOUTIVES dlEpUNVELNG.

2. Xpnuatooorovuevo, amd v xopépvnon. Opiopéveg KuPepvnoES 0LV YPNUOTOOOTHOEL
panpata kataptiong Cl yo pukpéc opdoeg tov vankdémv toug oe kopvpaieg oxorés CL. Avtd
oLVNO®G AVTOTOKPIVETOL GE L0 GUYKEKPLUEVT Ot on, OT®G pa aAloyn otnv €BVIKN YA®GGIKN
TOALTIKY], 1] LLLOL TTPOETOLUOGIN Y10 VO CTULOVTIKO d1EBVEG YEYOVOG.

3. Eviovmnpeaioxa uobnuoto xataptions. To 1978 o P. Longley dopydvooce éva pabnua
Avartoéng ylwooikav deClotntwv ayyiikng yiwooas oto Ilolvteyveio tov Kevipucoh Aovdivov,
OOV MTOV AKAONUATKOS vTevBuvog Tov pabnuatog Teyvikés CI, yia depunveic mov emBovpodv va
TEAELOTOOOVV TIG EVEPYNTIKEG N TOONTIKEG TOVS YVDoELS oTa AyyAikd. H emtuyia Tov pabnpatog
€xel oodMyNoetl oe mopdpolo podnuoata oe ToAAEG AAAEG YOpes. OPIGUEVES ATtO OVTEG TPOGPEPOVLY
evkaipieg Pedtioons TV YAOOOIKOV KAVOTHTOV Kot GAAeS epfdbuvon oty opoloyio Kot TO
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TEPEXOUEVO OPIGUEVAOV KAAOWV (T.y. pobnuata wtpikod Adyov oto Aovdivo, cepvdpro AIIC yuo
VOHIKG CLGTHHOTA KOl VOUIKO Adyo oe odpopeg tomobecieg, padnuata tg Consorzio Romano
Interpreti di Conferenza, CRIC, ot Poun avé dietia). Avtd to padiuata éovv otabepd peydin
GUUUETOYT KO 0toTELOVV OGO Y10l TO TPOYPALLL TOV ZYOADV.

6. T em@urdcosl To pEllov;

To mpdtumo ekmaidevong moOv TEPLYPAPETAL Topamdve ¢aivetar va €xel kabiepwbel. H Kown
Yrnpeoia Aepunveiag kot Xvvedpidoewv g Evponaikng Enttporng (JICS) kot to Tpoypappo
SOCRATES-ERASMUS’® dnuiodpynoav o opdda epyociog 8 svpomaikdv tavemomuiov (Freie
Universitdt Berlin: http: //www.fu-berlin.de / elc 1999) yw v avantoén evdg «Poacikon
TPOYPAUUOTOS GTOVOMV Y10 EVOL EVPMOTOTKO UETOTTUYIOKO OTA®U 6TV dtepunveia cuvedpiovy. O
KOPL0G 6TOYOG TOL TPOYPAUUOTOG Elval

«a avtamokpifel ot {tnom ya depunveic cvuvedpiov vynAng eEedikevong, 1img
OTOV TOUED TOV MYOTEPO OOEIOUEVAOV Kol MYOTEPO OOUCKOUEVOV YAMGOHV
evoyel g enéktaong s Evoonoy (Iotocerida FU 1999).

To PBacikd mpdypapo oToOVdDOV TEPIAAUPAVEL EIGUYWYIKES EEETAGELS, dOA0KEL T Bewpla kol TV
TPOKTIKN TNG Otepunveiag, m dadoykn Kot tavtdypovn depunveia, otoyeia g EE kot diebvav
opyavicudV Kot Baciletor 6To TpOHTLITO KATAPTIONG TOL TEPYPAPETAL TAPOTAV®. OTwg avapEpeTan
GTNV EVOTNTO Y10, TOLG GTOYOLG TOL TPOYPAUUATOC:

«Ta wWpdrota mov cvupetéyovv Bo 0KOAOVLONGOLVY [l KOWVH TOAITIKY Yol TNV
TPOCANYN Kol 0E0AOYNON PoTNTOV, HE BACN TO TO0TIKA KPITHPL0 TOV SETOVV TO
Bacwo mpdypoppo omovd®v. Ot CUUUETEXOVTEG OKOTELOLV VO GLUPAAOVY O
dudoom g opOng mpaktikng oe ohdkAnpn v Evpdnn.» (Iotocerida g FU
1999).

Avtd gaiveton va emPePaidvel 0Tl dev LILAPYEL TAEOV KOO OVCLUCTIKY OP®VIN MG TPOG TOVG
oTOYOVS KOl TO meEPEXOUEVO TG KoTapTions. Eviovtolg, kabdc m petafoln) tov peAdv Ttov
opyavoocewv (T.y. AOyw g oevpovvone ¢ EE) kot ot aAhayég oty mOMTIKY] KOl OIKOVOLUIKT
e€looppomnon e€ovoiag dnpovpyoLy véeg amautnoels, 1 mposeopd kotdptiong CI mpémer va
TPOGOAPUOCTEL (DOTE VO, GLUTEPIAAPEL vEeg YADGGES Kol TPOTOVS dlepunveiag (TnAedidokeyn,
mAedpacn). H Zyoln g [evedng éxet EeKiviiGel va GUGTNUATOTOLEL TNV TOOAY®YIKT KATAPTION,
aAAG M €pevva Yoo TNV TodaywYIKn dlepunveiog cvvedpimv dev eivan apketr. Eav n madaywywkn
g CI mpémel vo. supPaiel amoTeEAEGUATIKA GTNV KATAPTIoN dtepunvéwv yo tov 210 aidva, Oyt
uovo Ba mpémel vo emkevipmbel TOAD TEPIGGATEPO GTNV KATAPTION TOV EKTOLOELTAOV, OAAGL O
TpENEL EMIONG Vo LAOEL VO YPNOUYLOTOEL GUGTNUATIKE TO EVPALATO TNG £PEVVAG GE TopElS TOGO
O0LPOPETIKOVG OGO Ol TO KATAAANAO TPOGOUPUOGHEVES GTPATNYIKEG Y10 GUYKEKPIUEVE YAMGGIKA
Cevyn (Wiadtepa Yoo amopoKpUOUEVES OC TPOG TN dOUT| YADGGEG), TN (VO Kol T OTOTEAEGILOTO
™m¢ enelepyaciog Tov TPOKLITOVY OId TNV KATOVONOT KOl TNV TOPOy®YN OUIMOG GE TOVTOYPOVN
dtepunveia, ) depunveio mpog pa yadosoao B €vavtt autig mpog pia yAdooao A Kat, E101KOTEPQ, TN
pétTpnon amddoong, Eva medio SVCKOAO oL dev £xel epevvnOel Emapk®g.

H xotdption tov diepunvémv €xel kdvel Tap’ OA0 aVTE oNUOVTIKY TPOodo arnd Tig AlKeg TG
Nupepfépyng Kot 115 0vTooYEd1EC AOKNOELS O€ €koviKeG Oikec. 'Exer yiver mo dounuévn, ot
EKTTAOEVTES apyilovv vo AapBavouy KaTtdpTion yio T0 pOLO TOVS Kol 01 BE@PNTIKES YVMDGELS GYETIKA
pe t odkacio g depunveiag evioybovv tdpa TOAAE amd avtd mov yivovtal otnv taén. To
opapa mov eixe n E. Arjona-Tseng poiig mpv amd déka ypovia apyilel tdpa va vAomoteital.
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Ynoonpeiooeig
1. Association Internationale des Interprétes de Conférence

2. M gvepyn yAdooa eivar cuviBmg N UNTpK YA®sso tov diepunvéa. Mio mabntikny yAdooo
etval cuvnBwg YAwooa I' (BAére onueiwon 4 mapakdato).

3. Xpwotam moAld otnv eapetikn peAétn g Francesca Gaiba, The origins of simultaneous
interpretation: The Nuremberg Trial, yio peydAo PHEPOG LTAOV TOV TANPOPOPLDV.

4. Zopowva pe v tasivopnon g AIIC, A ovopdletor n pnTptkn YAOSGo Tov dteppunvéa (1 GAAN
YADGGO aLGTNPE 1GOSVVaUN LE TN UNTPIKT), TPOS TNV OToio 0 dlepunvéag epyaletol amd OAEg TIg
dALeC YADOOEG EpYAGIOG TOL TOGO GTNV TAVTOYPOVN OGO Kot 6T dtadoyikn dtepunveia. [...] B etvan
pio YAOOGO EKTOC TNG UNTPIKNG, TNG OTOLOG O SEPUNVENS EXEL TEAEWD YVAOOT KOl TPOS TNV OToin
gpyaletar amd ™V N TS YA®SGES epyaciog tov. [...] I etvan ot YAdooeg T onoieg o diepunvéag
KatoAafPaivel TANpmg Ko amd Tic onoieg petappdlel. (Katdioyoc AIIC, mov dnpocieveTal eTncing)

5. [poypappa g Evponaikng Emitponnic yio dSomaveniomnokn cuvepyacio Kot ovTaAlayEs.
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3. llpotoTvmo
Interpreters are Made not Born

JENNIFER M ACKINTOSH

Conference interpreter (CI) training since the Nuremberg Trials, where simul-taneous
interpretation was successfully used on a wide scale for the first time, is discussed. The
establishment of interpreting schools and development of the CI curriculum and training
paradigm are followed through to the present day. Curriculum models are identified and
the content of training pro-grammes discussed. The role played by AIIC in establishing
the CI training paradigm via symposia, workshops and publications is presented. The
in-creasing importance of theory in CI teaching is considered and doctoral programmes
in CI studies are mentioned. The training of CI trainers is identified as a recent
development and existing training possibilities re-viewed. The paper goes on to discuss
courses organised to meet special needs (e.g. new languages in the European Union)
and the European Masters programme in CI being developed jointly by the European
Union and a consortium of European Universities. It concludes with a brief indication
of important issues in CI training for the future.

Interpreters are made, not born

In ‘How Conference Interpretation Grew’, the Grand Old Man of the confer-ence interpretation
world, Jean Herbert, commenting on the huge increase in demand for conference interpreters since
the end of World War 11, said:

“Fortunately a number of excellent schools, particularly in Universities, can now supply
them, and it can no longer be said, as was formerly admitted (sic), that an interpreter is
born, not made.” (Herbert 1978: 9)

The growth in the number of schools and international gatherings devoted to interpreter training
suggests that indeed, interpreters are no longer born, but made. Jean Herbert made the statement
quoted above at the 1977 Venice Symposium, where he was the first speaker. The following four
papers were devoted to conference interpreter (CI) training. AIIC,' the professional body for
conference interpreters, established in 1953, has been actively concerned with CI training from the
beginning. In 1959, the AIIC Schools Committee published a first set of recommendations for
interpreter training and in 1963 granted recognition to four CI schools: at the universities of
Geneva (ETI), Heidelberg, Paris-HEC (since closed) and Paris-Sorbonne (ESIT). The Venice
symposium, sponsored by NATO, was just one of a series of meetings devoted either entirely or
partly to CI training, starting with the AIIC collo-quium held in Paris in December 1965 (Tall
1979).

1. The Start of the Modern Era in CI

Although the League of Nations toyed with the idea of simultaneous interpre-tation (SI) between
the two World Wars, it is generally considered to have started with the Nuremberg Trials at the end
of World War II. The court authorities calculated that they needed some 48 interpreters to cover
the four trial languages (English, French, German and Russian); of those finally re-cruited only six
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had received any prior training (in consecutive interpretation and whispering), all at ETI Geneva
(founded in 1941). None of the recruits had been trained to do simultaneous. All candidates
underwent an aptitude test, which involved, in addition to testing language skills and general
cultural knowledge, sitting in a booth and interpreting speeches in a mock trial situation.
Candidates were also required to demonstrate ‘self-composure’, the ability to concentrate and
mental agility, a good voice and clear diction. Of the 400 or so candidates tested, only 5% showed
the ability to handle SI. Success-ful candidates then received from 2 weeks to 2 months training in
a mock courtroom, to enable them to develop speed and fluency in SI and, if neces-sary, to polish
their language skills, delivery and accent. At the time, it was thought preferable for interpreters to
work out of their mother tongue, because they would be familiar with every nuance, rather than
into it which subse-quently became the norm for AIIC and international organisations like the UN
and the EU, where interpreters work into their active language from their passive languages.?
However, with EU enlargement and the addition of ‘rare’ languages this principle is increasingly
difficult to uphold. While still at Nuremberg, one of the interpreters, Marie-France Skuncke, in an
article for L’Interprete, published by ETI, of which she was a graduate, advocated the introduction
of SI into the ETI curriculum. Thus by the late 1940s many of the essential features of CI training
were in place or foreshadowed.’

2. The Modern Curriculum Takes Shape

The post-war period saw a massive increase in the demand for conference interpreters. The United
Nations and its specialised agencies worked in four or five languages. The forerunners of the
European Union originally worked with four languages (Dutch, French, German and Italian), the
Council of Europe and NATO with two. They all opted for SI because it saved time, and all
needed competent interpreters. HEC (Paris) was established in 1948 by a group of far-sighted
French businessmen who recognised the need for compe-tent interpreters in the immediate
postwar period. It closed in the late 1960s as other schools became established. In 1949, Léon
Dostert, who had been in charge of language services at Nuremberg, founded the interpreters’
school at Georgetown University, Washington DC. In Germany the Germersheim school was
established in 1946, Saarbriicken in 1948 and Heidelberg in 1950. ESIT (Paris) was founded in
1958, ISIT (Paris) in 1959. The school at the University of Vienna was established in 1943, Graz
in 1947. A number of other schools, not all connected with universities, came into being in the late
50s and early 60s. Th. Pilley started the ‘Working Party’ at the Linguists’ Club in London in the
late 50s, at which he trained a considerable number of interpreters who became well established
professionals. In 1963, P. Longley, former chief interpreter at UNESCO, started the interpreter
training course at the Polytechnic of Central London, initially to meet the UN demand for
interpreters from Russian into English. It was an innovative programme, only 6 months, with an
intensive timetable and very praxis-oriented. In 1969, the then MIFS (Monterey Institute of
Foreign Studies) in California, was formed from an earlier military training establishment. By
1985 AIIC was publishing information on 61 courses in 24 countries (AIIC 1985). The list did not
include schools in the USSR or in the countries of Eastern Europe, nor did it include a number of
courses in Asia, Africa and South America, for which little or no data was available. It made a
brief reference to in-house courses run by the UN and the European Commission.

Curriculum development: Curriculum studies have received little attention from CI researchers.
Apart from E. Arjona-Tseng, who defended a doctoral dissertation on curriculum building at
Stanford University (Arjona-Tseng 1990), there is little in the literature. The main features of CI
training pro-grammes and how they have developed over time can be deduced from AIIC
publications and conference proceedings (Gerver & Sinaiko 1978; Gran & Dodds 1989; MIIS
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1990) as well as books such as Seleskovitch & Lederer (1989). The first AIIC Symposium on CI
Teaching, held in Paris in December 1965 (Tall 1979), addressed issues such as why training and
what training, entrance and aptitude testing, language combinations and level of language skills. It
discussed teaching methods and course content, how to help students progress from simple to
more difficult interpreting tasks, and the still disputed issue of when to introduce SI. While some
interpreter trainers consider it essential that consecutive be mastered before students are exposed
to simulta-neous (the ESIT stance), others start teaching simultaneous after only a few weeks
during which students will have done memory exercises, and gist extraction and started on the
principles of note-taking. In addition to learning the techniques of consecutive and simultaneous
interpretation, students should be taught how to acquire knowledge, an essential part of preparing
for confer-ences. From the proceedings of the Symposium, it is evident that what subsequently
became know as the ESIT ‘théorie du sens’ (Seleskovitch 1975), was already well developed and
an integral part of the ESIT curricu-lum. According to this framework, the interpreting process
consists of dever-balising incoming meaning (sens), apprehending it and then reformulating that
meaning in the target language. It is a process that proceeds by ‘units of meaning’ (Lederer 1981),
as the interpreter grasps each unit s/he starts to formulate it in the target language while at the
same time monitoring the input in the source language for the next unit of meaning.
Comprehension, i.e. identification of the intended meaning, also requires the interpreter to match
meaning conveyed by input against prior knowledge, thereby building up cognitive structures
which make ‘sense’.

Many meetings devoted to CI training and testing have been held since but as the 70s moved
into the 80s and then the 90s, the focus shifted. Translators (and translation theory) were
increasingly involved but also other disciplines, especially psychologists. Researchers began to
develop models based on information processing theory (Massaro 1978; Moser 1978) and to
consider the relevance of areas of linguistics (e.g. pragmatics) to CI studies. As many interpreters
interested in theory and research were also involved in teaching, this exposure began to influence
the CI curriculum. The 1977 Venice NATO Symposium which had a high level of theoretical input
(Gerver & Sinaiko 1978), was followed in 1986 by a Symposium on the Practical and Theoretical
Aspects of Teaching Interpretation (Gran & Dodds 1989) in Trieste, and in the 1990s, a series of
meetings in Denmark (Dollerup & Loddegaard 1992). Gradually the practical questions of what to
test and what to teach, and how, which had been at the heart of the 1965 Paris symposium, evolved
into a discussion of more theoretical issues.

Curriculum formats: The principal curriculum formats to be found in cur-rent CI training are:

1. Undergraduate: usually run by Modern Languages departments and lead-ing to a first degree in
Translation and Interpretation (T & I). The CI compo-nent of the syllabus is limited and rarely
taught by CI professionals. There is usually no entrance testing.

2. 'Y’ Format: T & 1 format in which students follow a common curriculum for the first 3 or 4
years, acquiring the requisite level of language skills and a basic knowledge of law, economics,
and international affairs and then divide at post-graduate-level into two branches: translation or
CI. The choice of passive languages is usually broader than for undergraduate courses but students
tend to all have the same A language. Entrance/aptitude testing may be used to direct students
towards the most suitable path of study.

3. Postgraduate: A number of formats exist:

1. MA-level course, either in T & I combined or as alternatives. These pro-grammes tend to have a
greater linguistic focus than the type defined by the AIIC training paradigm and are less practice-
oriented. Students may be re-quired to pass an entrance test.

il. professionally oriented courses. Language combinations are more flexible than in the other
categories, often with a larger number of active and passive languages. These courses are closest
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to the AIIC paradigm and are taught by professional conference interpreters. Entrance/aptitude
testing is always a condition of admission to the programme.

AIIC’s contribution: From its creation, AIIC established clear professional standards. Its code of

practice sets out an interpreter’s responsibilities, while the system of language classification into

A, B and C languages* sets exacting standards of linguistic knowledge. In Advice to students

wishing to become conference interpreters (AIIC 1992), the Training Committee codified the

criteria to be applied to rating CI training courses. They embodied the prin-ciples advocated in

symposia and workshops from 1969 onwards and which had already appeared in earlier

publications (e.g., AIIC 1985). Now they officially became the yardstick by which the profession

rated training stan-dards. The main features were, and remain:

1. CI training should be postgraduate.

2. Cl training should cover both consecutive and simultaneous interpreta-tion.

3. Admission to CI training shall be on the basis of an entrance test, which verifies language
skills, cultural and general knowledge, aptitude for interpre-tation. The test panel shall include
professional conference interpreters.

4. ClI training should be provided by professional conference interpreters. 5. The final
examination should cover both consecutive and simultaneous interpretation and candidates should
achieve a pass level in both. The examin-ers should be professional conference interpreters.

6. The course syllabus and curriculum as well as language combinations offered should reflect
the requirements of the market for conference interpre-tation.

7. The syllabus shall impart professional ethics and practice.

Implicit in some of these criteria are issues which have been, and to some extent remain,
contentious in CI training, e.g.: should all CI training be postgraduate? Can CI be taught by
persons who are not professional interpret-ers? Should courses be matched to market
requirements? Other contentious issues include: does language teaching have any place in a CI
training course? At what point in a programme should training in simultaneous commence? The
place of theory in CI training, and if so, which theory? What is the optimum course duration?

3. Theory and CI Teaching

The first doctoral programme in CI was established at ESIT in 1975. In 1999 the authorities at the
University of Geneva approved a doctoral programme in translation, in terminology, as well as one
in conference interpretation to be offered by ETI. A number of CI teachers have Ph.D.s, in
psychology, areas of linguistics or CI itself, and the curricula of many schools now include a
theoretical component. At ESIT graduates can do a DEA and go on to a Doctorate; at ETI the
pattern is similar. The University of Vienna interpreting course has several faculty members,
professional interpreters, who have com-pleted doctorates and are continuing research into aspects
of the interpreting process. A number of teachers at ESIT did their doctorates there, under D.
Seleskovitch whose 1973 doctoral thesis ‘Les mécanismes de prise de notes en interprétation
consecutive’ (Seleskovitch 1975) sets out the basis for the ‘théorie du sens’ which underpins CI
teaching at ESIT. She was followed by M. Lederer in 1978 with a thesis titled ‘La traducton
simultanée — fondements théoriques’ (Lederer 1981) in which the notion of ‘unité de sens’ is
developed. The pioneer was, however, I Pinter-Kurz who in 1969 defended her doctoral
dissertation on Der Einflufp der Ubung und Konzentration auf simultanes Sprechen und Hoéren
(The influence of practice and concentration on simulta-neous speaking and listening) (Pinter
1969) at Vienna University. At the University of Trieste, valuable work into the neurolinguistics of
CI is being undertaken jointly by the CI department and the neuropsychologists. Increas-ingly,
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conferences and workshops dealing with CI explore theoretical issues and their application to the
acquisition of CI skills. As early as 1970, at a meeting of the German Translators’ Association
(BDU), W. Wilss called for a theoretically grounded CI and translation training programme with a
practical focus (Kapp 1974: 9).

Students from many CI schools are required to write a short ‘mémoire’ as part of their final

examination, so while the importance of developing a coherent theory to explain the cognitive
processes involved in CI remained unrecognised for many years, by the late 1980s a critical mass
of newly qualified conference interpreters who had been exposed to theoretical con-cepts during
their training began to emerge, resulting in a move towards a more theory-friendly curriculum. The
establishment of a CI trainer’s qualifi-cation at ETI in 1996 accelerated this trend. Earlier
resistance to theory was partly a legacy of the interpreters-are-born-not-made school of thought but
also the result of the rapid expansion of the profession where the people teaching students had
largely learned their skills ‘on the job’ and, combining a busy teaching schedule with a heavy work
schedule, had little time or inclina-tion for theoretical musings, as they saw them, given that they
performed well in the booth and so did their students.
Where theory fits into the CI curriculum. Students at ESIT have long been taught CI within a
‘théorie du sens’ framework. Other CI trainers have drawn more directly on information
processing models (e.g. Moser 1978) but most of them have in common the central mediating
function of the interpreter who links the originator of the message to its intended recipient, and a
representa-tion of the cognitive processes whereby the interpreter identifies intended meaning and
utters it in the target language. CI researchers are increasingly collaborating with colleagues in
other disciplines (Trieste is a prominent example) and going beyond the existing confines of CI
research (e.g., Setton 1998). In 1995, D. Gile published a useful book for interpreter trainers
indicating how simple theoretical concepts can be used in the classroom (Gile 1995). While the
benefit to students is not always directly evident, the fact that many courses thus equip them with
theoretical tools enabling them to identify the probable causes of difficulties, and successes, when
engaged in the inter-preting process enables students to focus their attention in a more productive
manner and, in the longer term, this is likely to result in higher levels of performance overall as
awareness of the factors involved grows.

4. Training of CI trainers

To celebrate its 20th anniversary in 1989, MIIS organised a symposium on ‘The Training of
Teachers of Translation and Interpretation’. It was attended by trainers from Europe, Japan, South
and North America. E. Arjona-Tseng, in her opening address, argued that teachers must have first-
hand knowledge of what they are attempting to teach and should have basic training in

‘curriculum and instruction, testing and evaluation, and educational methods’ (Arjona-
Tseng,1991: 9)

In discussing her experience in curriculum design and development, she went on to argue that

‘a new curricular paradigm is a pressing need (...) Without a theory-driven training
paradigm we will not achieve the necessary cohesion and integration of the training and
education field’. (Arjona-Tseng 1991: 12)

While a number of CI trainers would probably have disagreed that there was no theory-driven
paradigm, in particular those from ESIT and those whose teaching was based on a more
specifically information processing theory, it is true that at the time awareness for the need of such

18



a paradigm was limited. In her paper, M. Lederer (ESIT) emphasised the importance of all CI
teachers being professional interpreters and argued that not only should they be trained, but that
their training should be divided into two parts: theory and methodol-ogy (Lederer 1979).

At that time, the AIIC Training Committee was also taking a renewed interest in questions of
pedagogy. In January 1991, it organised a series of workshops on the Training of Interpreter
Trainers in Brussels which covered teaching models and methodologies, initial and final testing as
well as tech-niques for teaching consecutive and simultaneous interpretation. It was the first such
event of its kind and was over-subscribed. It was evident that many interpreter trainers felt the
need to compare their experience and classroom practice with others and to hear what solutions
had been found to problems such as when to introduce theoretical concepts, and how; when to
start simultaneous, and how; how to pace increasing difficulty in topics; what materials and how
to use them; when should students be allowed to work into a B language in simultaneous, if ever;
the role of non-interpreters on the CI teaching staff; testing; note-taking; etc. Although there are
issues on which views still diverge, the event marked a step towards greater agreement on and
awareness of good teaching practice. In 1994 the Training Committee organ-ised similar
workshops for interpreter trainers from Central and Eastern Europe in collaboration with the
Interpreters’ School at the University of Poznan. Since then a number of similar events have taken
place in Central and Eastern Europe, mostly under the aegis of the European Commission.

In 1996 Barbara Moser-Mercer started what has become a biennial CI trainers course at ETI,
leading to a qualification awarded by the University of Geneva: Continuing education certificate
for interpreter trainers (Certificat de formation continue pour formateurs d’interpretes de
conférence). The syllabus comprises twelve seminars over two weeks, moving from theoretical to
practical issues; practical course work, classroom observation, a seminar paper on a pedagogical
aspect of CI training and three teaching examinations. Registration for each course has been high
and to a large extent reflects recent political and economic developments, e.g. participants in the
January 2000 course are preponderantly from the countries of Central and Eastern Europe in line
to join the European Union. There is a shortage of conference interpreters with the relevant
languages and skills, so the training need is acute.

5. Special courses

1. Organised by international organisations. No discussion of CI training would be complete
without a look at special courses, i.e. CI training provided to meet a special purpose rather than as
part of a normal university pro-gramme. As already seen, the first such training was organised by
the Nuremberg Court. In the 1960s the European Commission started to provide in-house training
to meet its own requirements, initially for interpreters able to work from German into French
(Zinck 1986). Since then large numbers of interpreters have been trained as part of the European
Commission’s regular postgraduate CI programme, which was ‘decentralized’ in the 1970s to be
replaced by external courses designed to meet specific needs, e.g. Greek and Spanish, then later
Finnish and Swedish-speaking interpreters. Over the years, the European Parliament has also
organised special courses to meet specific language needs as well as to provide staff interpreters
and freelances with a means of developing competence in an additional language (Prete 1989). For
a number of years, the UN in New York ran an intensive training programme to provide new
recruits with a background in UN terminology and work habits (Boeglin 1986). It has also been
involved in training Chinese interpreters, in Beijing, while the EU ran a project under which
Chinese (and Hong Kong) interpreters spent 3 months in Brussels observing Commission
interpreters at work, engaging in training sessions and working in dummy booths.

2. Government-sponsored courses. A number of governments have spon-sored CI training
courses for small groups of their nationals at leading CI schools. This is usually to meet a
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particular requirement, such as a change in national language policy, or to prepare for a major
international event.

3. In-service training courses. In 1978 P. Longley organised a English Enhancement course at the
Polytechnic of Central London, where she was Course Leader in CI Techniques, for interpreters
wishing to polish their active or passive knowledge of English. The success of the course has led to
similar courses being organised in a number of other countries. Some of them offer language
enhancement opportunities, others in-depth exposure to the termi-nology and content of certain
disciplines (e.g. course on medical discourse in London; AIIC seminars on legal systems and
discourse in a variety of loca-tions; CRIC-Rome’s biennial courses). These courses have been
consistently well attended and have become a fixture in the CI calendar.

6. Where Next?

The training paradigm as outlined above seems firmly in place. The European Commission’s Joint
Interpreting and Conference Service (JICS) and the SOCRATES-ERASMUS Programme’ have
set up a working group of 8 European universities (Freie Universitit Berlin website:
http://www.fu-berlin. de/elc 1999) to develop a ‘core curriculum for a ‘European Master’s in
Conference Interpreting’. The main aim of the programme is

‘to meet the demand for highly qualified conference interpreters, particularly in the area
of the less widely-used and less-taught languages and in view of the expansion of the
Union’ (FU website 1999).

The core curriculum provides for entrance testing, teaches the theory and practice of
interpretation, consecutive and simultaneous interpretation, knowl-edge of the EU and
international organisations and is based on the training paradigm outlined above. As the section on
Programme Aims states:

‘The partner institutions will pursue a common policy on student recruitment and
assessment, based on the quality criteria which underpin the core curricu-lum. The

participants aim to contribute to spreading good practice across Europe.” (FU website
1999).

This would seem to confirm that there is no longer any fundamental disagree-ment over the
training aims and content. However, as the membership of organisations changes (e.g. EU
enlargement) and shifts in the political and economic power-balance bring forth new
requirements, CI training provision has to adapt to accommodate new languages and modes of
interpreting (tele-conferencing, TV). ETI has made a start towards putting pedagogical training on
a systematic footing but research on CI pedagogy is very sparse. If CI pedagogy is to contribute
effectively to training interpreters for the 21st century, not only will it have to focus much more
closely on training the trainers but it will also have to learn to make systematic use of research
findings into areas as diverse as the strategies best suited to given language pairs (especially
structurally distant languages); the nature and effects of the processing load incurred in speech
comprehension and production in simulta-neous interpretation; working into a B language as
against an A language and, in particular, the difficult and seriously under-researched area of
performance measurement.

Interpreter training has nonetheless come a long way since the Nuremberg Trials and those
improvised drills in a mock courtroom. It has become more structured, the trainers are beginning to
receive training for their role, and theoretical insights into the interpreting process now underpin
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much of what is done in the classroom. E. Arjona-Tseng’s wishes of only ten years ago are
beginning to be realised.

Notes

1. Association Internationale des Interprétes de Conférence

2. An active language is usually the interpreter’s mother tongue or native language. A passive
language is usually a C language (cf. Note 4 below).

3. I am indebted to Francesca Gaiba’s excellent study The origins of simultaneous interpre-
tation. The Nuremberg Trial for much of this background.

4. The AIIC language classification: A The interpreter’s native language (or another lan-guage
strictly equivalent to a native language), into which the interpreter works from all of her or his
other languages in both modes of interpretation, simultaneous and consecu-tive. (...) B A
language other than the interpreter’s native language, of which she or he has a perfect
command and into which she or he works from one or more of her/his other languages (...). C
Languages of which the interpreter has a complete understanding and from which she or he
works. (AIIC Directory, published annually)

5.  European Commission scheme for inter-university collaboration and exchanges.
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4. MeTo@paoTIKOG XyoMaoHOg
4.1 Tleprypaon Keypévov-mnyn
4.1.1 IIAnpogopiec Yo T GLVTAKTPLO TOV KEYWEVOL-TINYT

H ovvtéxtplo tov Interpreters are made, not born, Jennifer Mackintosh, givon depunvéog Ko
EVEPYN EKTALOEVTPLO SLEPUNVEDV HE PEYAAO OplOUO OMNUOCIELGEMY GE EMGTNHOVIKO TEPLOOKA.
OLoKAMp®cE TN SIMAMUATIKY] Epyocio TOV PETOmTUYIOKOD TG Ue Titho Relay Interpretation: an
Exploratory Study (dicpunveia 6vo pdoewv': pio dicpeovnyriry ueiétn) 1o 1983 oto IMoavemotiuio
tov Aovdivov. Xvykatoréyeton poli pe toug Ingrid Kurz, Barbara Moser kot Danile Gile otovg
practisearchers G YEVIAG NG OTOVG OlEPUNVELG ONAOON TOL €KTOC OO TO VO OOKOLV TN
Otepunveia, de&niyayav €pguva Kot pdAicto demotnuoviky. To 1988 Ponbnoe oty ékdoon tov
TPOTOL O1EBVOVG TEPLOFIKOV LE ATOKAEIGTIKO EPEVLVNTIKO EVIAPEPOV TN dlepunveia g cOuBoviog
ékooong (Pochhacker 2015: 192-196). A&oonueiotn NMrav eniong 1 dpdon g ©¢ TPOEdPOG NG
AIIC vy v tpietia 2003-2006, wg cvvroviotpla mokidwv Epymv ¢ ‘Evoong, kabdg kot og
vevBovn g Research Committee AIIC. To gpguvntikd TG €vOLQEPOVTO AVAYOVTIOL GTY|
dlepunveio cLUVEIPIOV Kot GTNV KOTAPTION G AT, OTIS VONTIKEG OlEPYGIies TOV EvEPYOmMOLEl, 6TV
YUYOYAMGGOAOYIO KOl GUYKEKPIUEVA GTO HOVTEAO KaATOVONONG Kot Tapaymyng Adyov Kintsch-Van

Dijk. I'vootd apBpa g pe TAN0dpa avopop®V GE ETICTNUOVIKEG ONUOCIEVGELS Eivar Ta, akOAovOaL:

(1985) "The Kintsch and Van Dijk model of discourse comprehension and production applied to the
interpretation process". Meta, 30(1). 37-43.

(1989) "English up-date: An experiment in in-service training for practising conference

interpreters". The theoretical and practical aspects of teaching interpretation. 219-228.
(1994) "User expectation survey. Interim report". AIIC Bulletin, 22(2). 13-17.

(1995) "Portrait of the ‘ideal © interpreter as seen through delegates’ eyes.". AIIC Bulletin23(3). 61-
63.

(1995) "A review of conference interpretation: Practice and training". Target7(1). 119-133.
(1998). "Roderick Jones. Conference interpreting explained". Interpreting 3(2). 201-203.
(2002) "Workload study: What it tells us about our job". Accessed February 2, 2020.

<http://aiic.net/p/660>.

1Koatd tov Pochhacker diepunveio 600 @doemv eivor 1 «€upeon depunveio HEGH WOG TPITNG
YAOOOAG, TOL GLVOEEL TNV amOO0GN dVO (1] TEPIOCOTEPW®V) JEPUNVEDV, UE TNV ATOS0CT TOV EVOC
dtepunvéa vo Asrtovpyet og myn yu Evay dAro» (Pochhacker 2004:192-193).
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(2002) "The AIIC workload study-executive summary". aiic.net Accessed February 2, 2020.
<http://aiic.net/p/888>.

(2008) "Book review of Danica Seleskovitch: Interpréte et témoin du XXe siecle".

aiic.net .Accessed February 2, 2020. <http://aiic.net/p/2652>.

4.1.2 Tleprypagn g BepaTikng TOL KEWEVOL-TINYN

210 mpog petdopacn apbpo n Mackintosh oxiaypagel v €£€MEN g KatdpTiong depunvémv
ocuvedpiov and Tic Ailkeg g NvupeuPépyng péypt onpepo, mopovctdloviog To EVPNUUTE TNG
épeuvog TG To omoia Ko emaAnfedovv v Béon tov Jean Herbert 6ti o1 digpunveic yivovrou, oe
yevviovvral. H oOyypovn emoyn ywo to endyyeipa Eekivnoe ota téAn tov B” IMaykoopiov TToAéuov
pe mv oavéavopevn nmon Olepunvémv Kot €merta pe v Onpovpyic mANBovg Lyolmv Kot
potnpdtov yo Ty keAoyn ovtig. XapokTnplotikd topadetypoto petaéd aAlwv eivar n ESIT, n
XyoM tov [Hopioiov, g XaideABépync kot g Biévvng, evoovnnpeciokd cepvapla Kot Zopmocio
olebvav ko gvpomaikdv Oecpudv. H ovviaktpio cvveyilelr Katoaypdeoviag Tovg TOTOVG
TPOYPUUUATOV GTOVOMOV TPOTTVYLAKOD KOl UETATTUYLOKOD EMITEIOV, KOOMG Kot TV GLUPOAN NG
emayyeApuatiknig Evaong oepunvéov AIIC oty kabiépmon mpotimmv Kotdptions. [lapdiinia,
vroypappice Tov kabopiotikd poro ¢ Bewpiag oto mpdypoppo padnuatov, Kabng copemvae pe
v Mackintosh pe avtdév tov tpdémo Bo SapOPEAOVOVTIOV TOPAYOYIKOTEPOL KOl OTOSOTIKOTEPOL
Otepunveic. Me v mdpodo twv ypoéveov wwaitepn Eueacn d0OnNKe kol otV KATAPTION TGV
EKTTAOEVTOV dtepunveiag cvvedpiov, Tig pebddovg kot ta povtéda dwackaiiog. H épevva g
GLYYPOPEDS OMOKANPOVETAL HE TN OKPIoN TOV €0IKOV podnudtov ce ovtd tov debvov
OPYOVIGUAV, TO YPNLATOOOTOVUEVO Od TO KPATOG Kol To evoobmnpestakd. TELog, dev mapaleinet
va aEloAOYNOEL WG OAOKANPOUEVO TO PEYPL GTIYUNG TPOTLTTO KOTAPTIGNS KOt VO VITOYPOUUICEL TV

aVAyKT TPOGOPLOCTIKOTNTOS VTV OTIS GUYYPOVEG KOt LEALOVTIKEG TOYKOGUEG TPOKANGELC.

4.2 AvaAivon tov KEWEVOL-TNYN
4.2.1 TvmoAoyia TOV KEWEVOL

H tomoAoyio omotelel xouPikd onueio yoo ) peAétn xeywévov kot fondd onuoviikd oty
KaTovoONnon G OOUNG, TOL TEPLEXOUEVOL Kol TV Agttovpyldv tovg (I'pappeviong kot Aowmoi 2015:
76). To mapdv keipevo-nnyn, N Keipevo apetnpiog etvor emotnuovikd dpbpo, Kot OTwme avapépet o
€KOOTIKOG  0lKog mov 10  Onuocievoe, eivar  gpevvnTikd. Me  agetnpio  TOUG  TPOTOVG
Katnyoplomoinong keywévomy mov olaxkpivel n Katharina Reiss (Nord 2014: 91), 10 mapov dpbpo
OVIKEL GTO KEEVIKO €100G (text genre) TV EMCTNUOVIKMV Kol GUVALO TEYVIKOV KEWEVOV KOl GTOV

mAnpoeoplakd (informative) keyevikd tomo (text type), yeyovog mov VITOJSEIKVOOVV Ol KEYUEVIKES
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Aertovpyieg Tov Bo VOAVGOVUE GTN GUVEELOL.

4.2.2 Aertovpyieg TOV KEWEVOL-TTNYN

Oocov apopa T1g Keevikég Aettovpyies, Ba Paciotovpe oto epyarelakd poviého (organon model)
tov Karl Biihler (1934) ka1 ¢ mapatnpnoeig tg Nord (Nord 2014: 97-108). Oa Aéyaue 0Tl Katd
KOplo A0yo 10 Kkelpevo yoapaxtmpiletar and ava@opiky] Aertovpyio, VO MO GLYKEKPUEVO OO
TANPOQOPLOKY] Kot O100KTIKN. To emotnuovikd apBpo tov meptodikod emBupel TV EVUEPOOT TOV
avayvootov Yo Tig e€eMEelg kal To LEALOV NG KOTAPTIONG Ot dlepunveia cuvedpiwv, Eved otnv
TEPIMTOON MOV Ol OEKTEC €lvOl EKTTAIOELOUEVOL TOL KAAOOV, EKTANPOVOVTIOL UE TN WEAETN TOL
Keywévou kot padnotaxoi oxkomol. [TapdAinia, oto Keipevo evromiletatl kKot KANTIKY Agttovpyio mov
OUVOEETOL QUECH LE TOV OMOOEIKTIKO EMGTNUOVIKO AGYO KOl TPAYLOTOVETOL GTO YEYOVOS OTL 1|
ovYYpopEng mopabitel TNV £pevva NG Ue okomd va emainBevoel Ty apyikn Béon kot titAo Tov
kewévov. H yprion pog moytopévng yYAmooikng ékepaong (somebody is made, not born) otov titAo,
OV amOTEAEl TOWTOYPOVA Kol avapopd oe pio avbevtio g emotiung g depunveiag (Jean
Herbert) xevipiler 10 evolapépov T@V avayvomotdv, ot oroiol mpokatafdiiovtal BeTikd yio v
ocuvéxewr tov GpBpov. Ot idor avayvopilovv T @pdon  amd TPONYOVUEVES EUTEIPIEC, LE
OMOTEAECHUO VO, EMITUYYAVETOL EUUECST KANTIKN Agltovpyion HEC® TOL TOPATAVE® YAMGGIKOV

N avicpov.

4.2.3 XK0omOG TOL KEWEVOL-TNYT

Oewpolpe 011 T0 GpOpo Interpreters are made, not born dnpovpynONKe Le epgLYNTIKAE KiviTpa Ko
OTN CLVEXELD GLUTEPIANPONKE oToV 40 Ko €01KO TOH0 History of Interpreting TOV EMIGTILLOVIKOV
TEPLOOIKOV Interpreting mov dnpoctevnke 10 1999 and t1g ekddcelg John Benjamins Publishing
Company. To 2001 n dmuocievon €ywve mpoosPaciun Kol GTOV 16TOTOTO TOV £kd0cE®V, John
Benjamins e-Platform. Ot mapoaAnmnteg ivor QUECH EVOLOPEPOLEVOL Y10l TO OVTIKEILEVO, OLEPUNVEIC
KOl LETOPPOCTES, EKTOOEVOUEVOL KOl EKTOOEVTEG, EMOUEVOS O AdYog yivetal yio eEedikevpévo

KOWO Kot {6m¢, AAAG O)L OmapaiTNTO, Y10 TOKTIKOVS OVOYVMOGTEG TOL TEPLOOKOD.

4.2.4 X0opoKTnpIoTIKQ TOL KEWEVOL-TTNYN

H yAd®oca, 1 dopn kot To KOOGS OV ¥PNGUYLOTOLOVVTOL GUVAOOVVY LE TA TPOTLTO TV EMGTHUOVIKOV
GpBpwv Kot Tov emoTnoviKod Aoyov. ITo cvykekpyéva, o Adyog Tov GpbBpov ivar Teptypapikdg
®g TPog T Ogdopéva mov mapabétel (nuepounvieg amd Xvumodoia, 10pvomn XYoAdv, TOHTOL
TPOYPOUUATOV  GTOVOMV), EPUNVELTIKOG OTav mpooeyyilel avalvtikd To  @owvoueva  (oitio
avéavopevng nmmong dtepunvelag, Adyol TG ovayKNG eKTOIOEVONG SEPUNVEDY LLE GUYKPLULEVOLS

YAOOGIKOVG GLVOLAGHOVS) KOl OTOSEIKTIKOG G OXEON LE TOVG AOYIKE 0pBOVG GLALOYIGLOVG KOl TOL
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EMUYEPNUATO TOV SATVMOVEL (Yiotl ot Stepunvels yivovar). AvagEépel SIPOPETIKES EMGTNHOVIKEG
Bewpieg Kol KAVEL TEKUNPLOUEVT] KPLTIKT G OVTEC, TAVTO LE GOPNVELD KOl OKPIBELD GTN S1OTOTMOT).
To Aoyid dSounpEVO TEPIEYOUEVO EVIGYVEL TNV GUVEKTIKOTNTO TOV KEWEVOL KOl TNV GYECT OA®V TWV
We®V Pe TN KeVIPIK B€om mov givarl capdg datvmmpévn oty apyn. H edwkn opoioyio Tov kKAGd0L
™G UETAPPOONG KOU TNG OEPUNVEING KOl 1 OVOQOPIKY, KUPLOAEKTIKY) XPNON TNG YADGGOG
CLUUTANPOVOVTOL 0O TO EMIONUO Kot AVTIKEUEVIKO Vpoc. H mabntikn eovn kot 1 xpnon vy’ VKo
(“where simultaneous interpretation was successfully used on a wide scale for the first time, is
discussed.” , “At the time, it was thought preferable for interpreters to work out of their mother
tongue”) etvar pepikd mapadeiypato anpdsomov tévov. H amovsio tepittd moAdnlokmv tpotdcewmv

odnyel o€ GLVOLOGHO LLE TOL VITOAOUTO GTOLXEID OE £VOL EDANTITO EMGTNUOVIKO KEIUEVO.
4.3 XOykpion KEWEVOL-TN YN Kol KEYWEVOL-GTOYOV. LE PACT TIC LETAPPAUCTIKES 0ONYIES

4.3.1 Aertovpyieg, OKOTOC KO YOPOUKTNPLOTIKA TOV KEWUEVOL--GTOYOG

Xougpwva pe t Oewpio tov Zkomrod(1984), T yeviky| Bewpla g petdppaocng tov Hans J. Vermeer,
amopoitntn mpobmodeon Yoo v €vapén €vOog UETAPPOCTIKOD TOVINUATOG &ivar 1 vmopén evog
okomov mov emiBupovpe vo emiteléoet 10 teEMkd kelpevo(Nord 2014:70). Me yvopova Tig
EMKOWVWOVIOKEC TEPIGTAGELS OTIC OTOIEC B AEITOVPYNOEL TO KEILEVO-GTOYOG TOUPVOVTOL OTTOPACELS
YO TO. YOPOKTINPIOTIKE TOL Kot TOV PoBUO OOKEUEVIKNG GLVEKTIKOTNTOG oL o dtatnpel pe to
ketpevo-mnyn. Ta yapakmpiotikd avtd opiloviot pntd amd TovV TEAATN OTIC LETAPPOUCTIKEG 00T YiES
N 0AM®G 610 TOKETO 0OMYldYV, Opol mov mpoteivovion amd tov Keldvopio yio tnv opoAroyio
translating instructions ¢ Nord ko to brief g Janet Fraser (KeAdvopiag 2007:33). X11g 0dnyieg
AUTEG GLUTEPIAAUPAVOVTOL O YPOVOG KO O TOTOG TPOCANYNG TOL LETAPPAGHOTOS, Ol TOPUANTTES,

TO HEGO HETAOOOMG KO O1 EMOIOKOUEVES AEITOVPYIES TOV.

AOKIlOo Yo TNV oLYKplon TeV 000 KeEWEVOV glval va yvopilovpe TO HOVIEAO POAMV TOV
GUUUETEYOVTIOV TNG UETAPPOCTIKNG Oladikaciog, Ommg mpotdbnke amd tv Holz-Mainttiri ot
uetappoaotixy opaon (1984) :

o) o eumvevotng (initiator, Bedarfstriger) eivar to mpdowmo 1 t0 dpyavo mov ypeldleTor ™
HETAPPOOT Kot GUVET®MG Kabopilel v Evapén TG LETOPPAUCTIKNG O1001KAGING Kol TOV GKOTO TOL
ypedleton va eELINPETEL TO LETAPPUGLL,

B) o evtoAréac (commissioner, Besteller, Auftraggeber) eivor to mpdcsmmo 1 dpyavo mov avabétel
Hetagppoon,

Y) O LETAPPACTNG, O POAOG KAELDL TNG dradkaciog,

0) 0 OMMOLVPYOS TOL KEWWEVOL-TINYN TTapEXEL TNV TP@TY VAN oty omoio B otprydel pe kdmotov
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TPOTTO TO UETAPPACTIKO TOVI IO,

€) 0 YpNoc ¢ petdopaong (user,Applikator) mov Ba ypMNGILOTOMNGEL TO KEWEVO-VTOOYNS,

oT) 0 0éKTNG 1 OéKTeG (receivers, Rezipienten, Empfianger) eivot 10 ko1vd mov TeMKA LTOdEXETAL TO
KEIUEVO OTOV MOMTIGHO-GTOYXO Kot dtapépel omd Tovg mopainmteg (addressee, Adressat), tovg

10€0T00G OEKTEC OIS LETAPPAOTG OO TV OTTIKY] TOV dNpovpyol Tov kepévov (Nord 2014:57-61).

Ot peTappacTikég 0dNYieg TOL OpICAE YO TNV EKTOVNOT TNG TOPOVGOS EPYACios Hag Katevfhvouy
TPOG U0, UETAPPOOT EPYUAENKT KOL OUOLOAEITOLPYIKY. Me dAAa AdYlo, okomdg pag eivor m
Topoywyn €vOg KEWEVOL TANPOPOPLOKOV, HE OVOQOPIKY Kol KANTIKN Agtovpyio, HE TOV
EMOTNUOVIKO ADYO KOl TO VYOG €vOC €dkov GpBpov. Ot mapainmteg Kot ot dékteg Bo elvar m
EAMNVOPOVN EMGTNUOVIKY] KOWVOTNTO TNG UETAPPACTC KOL TNG OlEPUNVELNG, aKadNUoikol, Evepyol
UETOQPOOTEG, OlEpUNVEIC Kot @ortnTéc. O aVOUEVOUEVOS YMPOC Kot ¥pOdvoc TPOSANYNG sivar 1
EMGda tov 2020 ko to péco petadoong €va meptodikd tov Tunquoatog Eévaov Nowccodv
Metdoppaong kot Atgpunvelag mov mepiéyel eAMVIKEG kol EEVOYA®OOEG OMUOCIEVCEL OTNV
TPOTOHTLMN M HeTAPPACUEVT Hopen Tovg. Kivntpo yia v onuovpyia tov apBpov amoterel
KOLVOTOINGT TOV GTO €V AOY® TEPLOOIKO KOl 1) EVIUEPMOT] TV EEEWOIKEVUEVOV OVAYVOTTOV Y10 TOV
Opopo mov £xel dVOGEL 1| KATAPTION o1 dlepunveio cuvedpiov Kot o frpota mov Bo kdvel 6To
UEALOV, COHEMOVO LE TNV épevva TG Onovpyod tov Keyévov-tnyng, Jennifer Mackintosh. Tov
POLO TOV gUmMVELGTH Ko EVIOAEN Bo pmopovse va €xel £var HEAOG TOV O100KTIKOD TPOCMMTIKOD TNG

Y¥0ANG, TO omoio emueLeiTOL TNV EKOOGT TOV TEPLOOTKOV.
4.3.2 MetappaoTtikd TpofAnuata

H nmopoamdveo avaivon Tov KEWEVOV-TNYNG ATOGKOTEL 6T AYN GLVELITOV OTOPACENDY KATH TNV
TAPOYWYN EVOC KEWWEVOV-CTOYOV TTOL GUVADEL LE TIC LETOPPACTIKEG 0donyies. Ta mwpoPAnuata mov o
TPOKLYOVV UTOPOVV VO YIVOLV OVTIANTTA €K TOV TPOTEPMOV 1WOUTEPO UETA TNV GUYKPION TOV
EMKOIVOVIOK®OV oLVONK®OV TOL KeEWEVOV-TYNG He to makéto odnywwv (Nord 2014: 145). H
AELTOVPYIKN OVTN TPOGEYYIoN TNG KEWWEVIKNG ovdAvong g Nord pog emttpénel vo KataTtaEOVE To

TPOPANUATO TOV TPOG UETAPPOOT KEWEVOL UE TOV EENG TPOTO:

-Z10 mpayuatoroyika mpofinuota, ce BEpata ONAAOT TOV APOPOVV EEMKEIUEVIKOVG TOPEYOVTECS,
KOTOTOGOVUE TIG SPOPES TOV TPMTOTLIOV OO TO UETAPPUCHO CYETIKA UE TOV OTOCTOAEN, TOV
OEKTN Kol TOV TOMTIGHO TOV, TOV YPOVO, TOV TOTO KOl TO HEGO KOWOTOINGNG TOV. X GYEON LE TO
TopaTave otoryeio, avayvopilovpe 6Tt o Kelpeva pog umopovdv va Bempnbovv ouoroieitovpyixa
(equifunctional), av AdPovpe vedYM TV KOWY| TOLG TANPOPOPLOKN Kol JSWOOKTIKY 1010TN T, TNV

ONUOGIELON TOV KEWEVOV-GTOYOV GE EMOTNHOVIKO TEPLOOIKO HE eEEIOIKEVUEVO Kol EEOIKEIMUEVO LE
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™ Oepatikn kowvd. H xoatnyopio TV OLOIOAEITOVPYIKAOV HeTAPPAcE®V OAoEevel cuyva TEYVIKA
Kelpeva kot amotedel mopokAddl TtV gpyateiaxwv (instrumental), wov mopATEUTOVY OTHV
emikovviakny uetappoon g Reiss, 0mov ot 6ékteg ayvoovv to o1t dafdlovv petdppacuo (Nord
2014:118-119). Qot600, 01 0EKTEG TPOTOTHMOV Kol LETAPPAGLOATOG OEV EYOVV KOV TOAMTIGUIKN
TOVTOTNTO, EVO €MioNG TOVG Ywpilel éva yaoua 20 xpovaov. H dnpocicuon tov KeWévou-mnyng 6to
O100iKTVO JLEVPVVEL TO EVPOG TV SEKTMV TOV GE GLVIVAGUO UE TNV AYYAIKY YA®oca ¢ lingua
franca, YopoKTNPIOTIKA 7OV OLPEPOLY OPKETH OO TO EVIVIO EAANVOYA®MGGO TEPLOJIKO TOL
KEWWEVOV-GTOYOV. ZUUTEPOUCUOTIKA, Kpivoupe ek TV  mpotépov  Ott Ba  ypewotel  va
avampocsoppocovpe AEEELG mov dNAMVOLV ¥povo Kot ovopato Becpdv, opydveov mov €xouvv
tpomtomto0el pe OMOOVONTOTE TPOMO OTIG UEPES WO, OMMOC KOU TOTOVOMLN, Yo, TV ofiootn
aVayVOPIGT TOVG otd EAANVOQ®VOLS 0EKTEG. AKONO, GTNV upeia avTr| Kotnyopia Bo propovcay va
ocoumepneBodlv  Ayvootol yio TNV EAMNVIKN  TPAYUATIKOTNTO Opol  T®V  YOAAMOQPOV®V
navemompiov, onwg 1o DEA kot 1o meémoire. Téhog, ota eE@yAmooikd Oépota tov KeyWEvov
0QEIAOVUE VO KATATAEOVUE TIG AOTOYIEG TNG CLYYPAPEWMS WG TPOG TIG YPOVOAOYiES 1dpLoNg HEPIKADY
movemotuiov. H avaropoyomyq tov Aabdv Tov Tp®TOTOTOV G U0 EPYOAELNKT] OTOO0GY| TOV
BAdmTEL TOV GTOYO TOL KEWEVOL-APIEEMS, O 001G £ival 1] TANPOPOPNOT TOV OEKTMV, KOl EMOUEVMS

eqv dratnpnOel Oa OewpnBei avamdpevkta petappactikd Adboc (Nord 2014: 166)

[o v Abon tov mpoaypotoAoyikeov (nmmudtov mov Bo mopokdAvov TG AElTovpyieg Tov
UETOPPAGLOTOS EYIVAV OAAAYEC GE PNLOTO TOV HOPTLUPOVV OLOPOPETIKN OTIYUN oTov dova Tov
xpévov. 'Etot 6tav 1 mepiodog “e.g. participants in the January 2000 course are preponderantly from
the countries of Central and Eastern Europe in line to join the European Union.” petagépbnke ota
EAnvikd, to 2000 avrpetoniotke og¢ mapeAbiov kol oyt g dueco péAlov, onwg Ba ftav Yo To
apyko apBpo tov 1999. Agdtepo mapaderypa amotedel n petovopasio e School Committee AIIC
o¢ Training Committee AIIC kou énerto. og Training AIIC.? H Mackintosh ypnowuomotei kot to §0o
wponyovueva ovopota tg Emitponng, avdioya pe avtd mov aviiotolyel oty mEPiodo yio v
omoior kéver AOyo kdBe @opd. Qg perappactés oto 2020, emdéEope vo emonudvovue Ot
avapepopaote ot vov Training AIIC, piag kot OAeg 01 TPONYOOUEVEG EMOVLUIES APOPOVV TOV 1d10
eopéa. 'Emeita, yio 1o DEA kot memoire emdéyOnke n eneénynon HEC® TV TANCECTEP®V
EVVOLOAOYIKG OP®V UETATTUYIOKO KOL EPYaTia, ALY Kol 1 Ol0THPNOT TOV TPATOV o€ TopEvOeo.
Oco vy 1o AGON o1 ypovoroyiec 1dpvomg, o@eidovior TOAVOV GE  OLPOPETIKA HECO
TANPOPOPNONG ™G emoyNs. [ v Sk pog £pevva. YPNCILOTOMGOUE OTOKAEIGTIKA KOl UOVO TIG
eMIONUEG 10TOCEADES TOV TOVEMIGTNUIOK®V Wpvudtov. Ta AdBn amovidvior oto WpvpoTe

2 “To guide these developments, AIIC sets up a Schools Committee in 1957, renamed Training Committee in
1987 and rebranded AIIC Training in 2010” (Laviosa & Gonzalez-Davies 2020)
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Heidelberg, Graz, ESIT kou ISIT.

-XTa TPoPANUaTO O10TOMTICUIKOTHTAS, TIOV CYETILOVTIOL IE TIG OOPOPETIKES KEWEVIKEG CLUUPACELS
(tithot, drapnuicelg) oVo YAwoohv Bewpole 0Tl suyKataréyetan | epaon “Where theory fits into
the CI curriculum.”. H cvykekpyévn Ppioketor oty opyn KOG VENS TOPAYPAPOL GTO KEIpEVO-
YN kol Aettovpyel oav vrotithog. H ovvéyewn, ®otdco, ¢ mapaypdeov dgv yivetar otnv
enOuEVN Ypauun, aAAd dimia amd T epdon. [Ipdketton yio pia copPfoacn tov ayyrAopmvev dpbpmv
oL Qaivetol vo Agttovpyel amotehecpatikd. Xta EAAnvikd, maporio mov Bewpeiton acvvibiom
TPOKTIKY], 0 Bo Onpovpyovse 1dtaitepn cOyyLoN. X10 1010 Tvevpa cuuPdcemv Tapatnpeitot 6Tl M
v teleia TG EMANVIKNG YAMGGOG deV amotedel cuyvo onpelo oTiEng otV chyypovn ETGTNHOVIKNY
BipAroypaeia. ['a tov Adyo avtd, Katd T HETAPPUCT, TO AYYAIKO semicolon(;) dev petagpépnke
HE TNV 160dvvaun dve tedeio, aALd 11 GVVTOEN OVOTPOGOPUOGTNKE EITE [LE AGVVOETO GYNLLOL, EITE LE
tedeio Kot véa mepiodo. Tapddetypa avamposappoyng ota EAANvikd sivon n mpdtaon «And 660ovg
TEAMKA TPOGANQPONKaY poOvo €EL elyav AAPeL TPONYOVEVT KOTAPTION GTN OO0 IKY Kol YlBuplotn

Otepunveia, 0ot ot ZyoAn g 'evedng, n omoia 10pvONKe to 1941.».

-2 GULVEYELN, OTO OlayAwaoikd, Tpofinuata, | 0OAM®G ot Oépata Tov (EvydV ®g TPOG TN OoUN, TO
Ae&Ady10 Ko ™ oOvVTalY), AVAKEL [0 GEPE EVOOKEUEVIKOV TOPAYOVI®V TOV EVIOMIGTNKOV TPV
™V évopén g LETAPPOCTIKNG dladtkaciog kot 8o duokoOrevay KAOe HETaPPOCTH. XTO oNUEl0 0VTO
opeilovpe va voypoppicovpe 0Tt OO TO LETAPPACTIKA TPOPANUATO EIVOL AVTIKEIUEVIKA 1] £0T®
OWTOKEEVIKA, o€ avTifeon pe Tig SuoKoMeg , Tov eivan vrokelevikég (Nord 2014: 145), 6mmg Y
TOPAOELY L0 O1 EAMTEIS YVADGELS EVOG LETOPPOOTH O U0 YADGGO, OELTK 1 6TV €101KN 0pOAOYiaL.
Ayylol 6pot Tov dgv UmopovV Vo arrodofovV HOVOLEKTIKA 1) akpmVOLLO TOL dev petagpdalovtal
oV EAMNVIKY glval pepkd amd To YAWGGIKE TPOPANUATO TOV KEWEVOL-TNYNG TOV OVIKOVV GTNHV
mopovca Katnyopia, Epocov avaueifola amoppéovv and to Keipevo Kot Ol amd TIG YVAOOCELS TOV

UETOPPOOTN Yo TO TopdV OEpaL.

AVOoQopIKd [E TIG GLUVIOHOYPAPIES KOl TO, OKPp®VOULL EMAEXONKAY ADGELS OV dev KaB1GTOOV TO
GpBpo aKaTdANTTO, AAG OVTIOETMG TANPOPOPOVV ETAPKDS KOt LE aKPiPELD TOV OVayVAOGTY Yo 000,
ypedleton Ko avtAannkav amd 1o omdbepo emhoymdv TOoL cvyypauupotog H Metappoon twv
Oixovopurav Keypévaov tov Havayiom Kerdvopia (2007: 98-110). [To cvykekpiéva, 6T eEMOES
tov kewévou ¢ Mackintosh cuvavidvior Bpoyvypagieg mov n amddoon Tovg £xel Kabepwbet
oTNV €WIKN, aAAd Kol Kowvn eAAnvikn, Adyov xapn EE, NATO, OHE, kot eropévmg dev amontodv
nepoutépw emeENynon. Extdg amd avtég, opme, Ppiokovue Kot GuVIOHOYpaEies Tov KAAOOL TNG

depunveiag kor g petdopaong mov ypnlovv wiaitepng mpoktikne. Ot opot CI ko AIIC
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SlTNPOVVTIOL GTO UETAPPACHO MG £XEL, EVAO TNV TPOT QOPE TOL GUVOVTIMOVIOL GTO KEIUEVO,
uetaepalovtat. [Tapodio mov givar dedopévo 6TL 6TdY0G Elvar 1 TapaymYN £vOg €101KOV GpOHpov Tov
amevBouvetol oe eEEIOIKEVIEVO KOO, 0V EEYVOVLE TOVS €V SVVAUEL EWOIKOVS AVAYVAGTEG TOV, TOV
akoun ekroudevovrat. [TapdAinia, to aKpOVOULN TOV TOVETICTOV oVOADOVTOL GTO GLUGTATIKG
TOUG M0 QOPA TPOS EVNUEPMCN TOV OVOYVOSTOV, YOPIS Vo LETAPpacToVV, Kabdg Bewpeiton
TEPTTO. ZTO VIOAOITO KEIUEVO SLOTNPOVUE TV OVOUAGIO TOL avayvopiletal EDKOAOTEPA AmO TO

EMNVOP®VO KOwO.

Tavtdypova, 1 mepintmon tov dpov training, o pmwopovoe va mtopavondel ®g 1IGOIVVALOG TOV OPOL
exkmaidevon kol Oyt g xataptions. H opb emloyn anddoong vrayopevetal amd 10 TEPLEYOUEVO
TOV KEWWEVOL Y10, TO €101 TPOYPOUUATOV 6TTOLOdV. To Tapodv TpoPAnue Bempovpe 6t Bo umopovce
va lvol TPOYHOTOAOYIKO, OTIC TEPUTTMCELS TOV AovOacpéva, Ommg avapépel o Keidvoplag (2016:

45), ot 6pot dev drywpiloviotl g TPOG TO GNUAGIOAOYIKO TOVG TEPLEYOUEVO.

-Téhog, oe o Eeywprotm katnyopia pe otolyeion OmM®G Ol VEOAOYIOUOL Kot T AOyomoiyvio
KOTOYWPOVUE KEWEVOIOLOUOPPIKG. TPOPANIUATO, IOV 1GMOG OEV UTOPOVV VO, AVTILETOTICTOVV EVKOAM.
AOY® ™G povadkottas tovs. O titAog Tov TapovTog KEWEVOL-TNYT Ba Tav £va omd avtd, oV 6T
EAMNviKd dev vmpye 1 avtictoyn mayltouévn Ekepaocn pe v ayyiAkn. H cuvimapén avribetikov
eVVoumV (10 VOKEIEVO Jg yevviETol adld yivetar) ivor Evag YVOPYLOG UNXOVIGUOS OKOUO KOl GE
TOMTIKO GLYKEIEVO, TTOL PEPEL GTNV TEPIMTMOOY| LOG L0 EKPPOCTIKY KOl KOT' ETEKTAOT KANTIKY
Aertovpyia AOyov. ‘Enetta oe éva endpevo onueio mov avagépovtal ot ‘théorie du sens’ kot ‘unité
de sens’ yivetar Aoyomaiyvio pe v €k@paon “make sense”. LTo EAMVIKO UETAQPOGLO 1) GOVONYT

«Pyaler vonuo» pmopel vo AEITOLPYNGEL IGOSVLVALLOL.
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5. Emihoyog

Me v OAOKANP®ON NG TTLYOKNG QVTNG EPYOCING SOMIGTMOVOVTIOL €K VEOU Ol TPOKANGELS TNG
HETAPPOONG EWIKAOV KEWEVOV KOl 1  GTOLANOTNTO TMV  AETOVPYIKOV Bewpldv otV
OTOTEAECUATIKY] OVIYETOTION TOV TPOPANUAT®OV 7oL TPOoKOTTOLY. A@OD avaAldcoue oTo
GUOTOTIKG TOV TO KEIUEVO-OPETNPIOG KO KATAVON|COUE TANP®SG ToL {NTOVUEVO TOV UETAPPAUCTIKMDV
00MNY1OV, EVEATIGTOVUE OTL TETVYOLE TNV dNUOVPYio EVOG KATAAANAOL KEWEVOV-VTOOOYNS YO TIG
EMOIOKOUEVES EMKOVOVIOKEG TEPIGTACELS. ZVVOMK(, TPOGOOKOVUE OTL Pe POVTO TN LETOPPUCTIKY
Opdon, TO TOKETO OONYIOV KOl TS KOTNYOPIEC TV — UETOPPUCTIKOV  TPOPANUdTOV

TPOAYLLOTOTOONKE L0 OTTOTEAEGLOTIKY] OIUTOMTIGLUIKT] EMKOVOVIAL.
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