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1. Ewcaywyn

H mapovca epyasio exmovinke amd m Zon ToovkaAd, TpomTuylokm
eottpor  tov  Tunuatog Eéveov Twoocov Metdepoaong kot
Ateppunveiag tov loviov [Tavemotnpiov katd 1o akadnpaikd €tog2019-
2020. Méan ¢ Emtpomng Emonmteiog ocvvetéhecav ®g mp®dTOG
emPAénov kaBnyntg o kvpog IMavayiwtng Keldvdplog kot g
devtepn emiPAémovca kabnynTpla n kupiac Avactacio [apravod. Oéua
G epYaciog amotedel 1| HeTdepacn evog amoondcuatog ond To Pipiio
tov Margaret J. McLaughlin ka1 Martyn Rouse pe titho «Special
Education and School Reform in the United States and Britain». Xto
BPAio avtd mapovsialovior eVOELEXDS TOL EKTOOEVTIKE GLGTHLLOTO
tov Hvopévov Iolteidv kot tg Meyding Bpetaviag kupiog dcov
aPopd TOVG HaONTEG e €101KEG SEIOTNTES KOl TPOTEIVOVTOL KATOEG
petappvbuicelg 1 agoloyovvtor kdmoleg MOM vrapyovoes. Il
CLYKEKPLUEVA, G€ KAOE KEPOAOO OVOADOVTIOL KATOEG TOALTIKES
TpokTIkEG  TOc0 TG Meyding Bpetaviog 6o kot tov Hvopévov
[ToMteudv oyeTikd e TNV €101KN €kmaidevoT), £E€TALOVTOL O1 GUVETELES
TOVG Kot 1 TPA0d0g Tov cuoTiatoc. Erédela va aoyoindo pe avtd 1o
Béua, KobOg Bewpd TS E€vag UETOEPOCTNG oPeidel vo  €xet
nohveninedeg kot moAOTAEVPeS Yvoels. To {Ntmua ¢ ekmaidevong
podntov pe edkég deglotnreg eivon Wwaitepa eAgyov gv étn 2020,
€WKd OTav  YIveETOl OVIIANTTO TG VTAPYOLV GLGTNHUOTO OV
dvoAertovpyodv ot péEpeg pag. Bprko, Aourdv, mold gvolapépovca
™V €VacyOANCT] OV HE TO EKTOLOEVTIKA GLGTHUATO TV 0V0 YOPDOV
(Meyain Bpetavio kor Hvopéveg IMoMteleg) kot tnv evnuépwon Hov
oyeTkd pe avtd to Bépata. Emiong, évag Adyog mov emélefo To
ovyKekpévo PipAio Nrav 1 exteTapnévn avaivon tov petappuduicemv
KOl 1] TPOGTADELD TOV GLYYPUPEMV VAL KATOGTIIGOVV GAPEIG Opovg -
TOAAEG POpEC- EEVOLG Y10 TO gVPY KOWO.



2. IllpwtéTomo

Special Education and School
Reform in the United States and Britain

How has recent reform affected the development of
special education in Britain and in the USA?

This book is about how special education policy and practice is
being negotiated within the context of educational reform in two
countries.

The political climate of recent years in both Britain and the USA led
to many changes along similar lines, with a move towards higher
standards of achievement, an emphasis on outcomes, privatisation,
greater choice and competition.

Each chapter provides an overview and comparative analysis of the
origins and evolution of specific educational reforms in the United
States and the United Kingdom. The themes explored include:

- providing parents with greater choice

« decentralising decision making

- making the whole curriculum available to all
« increasing accountability

« funding

« the impact of market-place reforms

Margaret J.McLaughlin is Associate Director, Center for the
Study of Exceptional Children and Youth at the University of
Maryland.

Martyn Rouse is at the School of Education, University of
Cambridge.
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Chapter 1

Introduction
The struggles for reform

Margaret J.McLaughlin and Martyn Rouse

This book is about the journey of two countries and their attempts to
improve educational opportunity and outcomes for all children. Each
chapter provides an overview and comparative analysis of the origins
and evolution of specific educational reforms in the United States of
America and the United Kingdom.1 However, unlike other scholarly
endeavours that have chronicled the successes and pitfalls of reform in
these two nations, this collection of chapters views these reform
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initiatives through the lens of education for students with disabilities
and special educational needs. This population of students is a
particularly interesting and challenging group to consider, given the
diversity of their characteristics and educational needs, in light of the
call for educational reform that emphasises higher standards and a
common curriculum. While the characteristics and legal entitlements of
these students often require individualised educational decision making,
teachers and families are struggling with how to reconcile the goals and
demands of the reforms that include higher standards and more rigorous
accountability, while maintaining effective and meaningful practices.

A comparison between the United States and the United Kingdom is
useful because the two countries have influenced each other’s reforms,
and yet their individual policies and practices vary enough to provide
interesting contrasts and comparison. Such comparisons are important,
not so that we can import ideas from elsewhere, but because they help
us to have new insights by providing a different perspective from which
we can view ourselves. Comparative analysis can help us to avoid
thinking that our way is the only way. More importantly, it can help us
to understand who we are, what we believe, what we do and perhaps,
what we might do differently (Artiles and Larsen, 1998).

There are many difficulties in carrying out such comparative work
between the United Kingdom and the United States. Although the two
countries share a common vocabulary, they often place different
meanings on these shared terms. Equally, different terms are used in
each country to convey a shared concept. Thus, there is considerable
potential for misunderstanding. Florian and Pullin explore many of
these differences in context, law and language between the two
countries in Chapter 2 and the reader is encouraged to consider these
issues carefully.

This book is about how special education policy and practice is being
negotiated within the context of educational reform in the two countries.
There are a number of common themes that emerge throughout the
chapters. There are also some very stark as well as subtle differences.
For example, both countries can trace their current reform initiatives to
the concerns about global competitiveness, curricular equity, and the
widespread belief that academic and behaviour standards in schools
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were too low. These concerns coincided with the contemporary political
and economic ideologies of former British Prime Minister Margaret
Thatcher and former US President Ronald Reagan which supported
deregulation and privatisation in many aspects of the economy and
public service. In the education system these philosophies led to
demands for enhanced accountability and market-driven policies that
would place more power and choice in the hands of the consumer.

In both countries, concerns were voiced by policy-makers from both the
left and the right about economic competitiveness and the need for
closer ties between schools and the world of business. Similar concerns
were reported throughout many English-speaking countries (Kennedy,
1995; Mitchell, 1996). According to O’Neill (1995), government
interventions in many countries have been driven by a range of motives
including:

- improving national economies by tightening a connection between
schooling, employment, productivity and trade;

« enhancing student outcomes in employment related skills and
competencies;

- attaining more direct control over curriculum content and
assessment;

- reducing the costs to government of education; and

e increasing community input to education by more direct
involvement in school decision-making and the pressure of market
choice (Ibid., p. 9).

Although the pace and details of the reforms vary between countries, a
‘new orthodoxy’ has emerged based on the motives listed above.
Mitchell (1996) suggests that the reforms are characterised by a
common set of features which include:



choice—providing parents with greater choice of school for their
children;

competition—~between schools for students and resources;

privatisation—reducing public monopolies by contracting out
services to private sector suppliers;

decentralisation—of decision-making through local and site-based
management;

prescription—of curriculum content and assessment systems;

surveillance—through rigorous quality control procedures using
quantifiable outcome indicators.

An obvious difference between the two countries is the role of
central government in the defining and shaping of reform. Within the
United States, the predominant model of currentreformis referred to as
‘standards-based’. Despite broad consensus about the issues and
acceptance of the ‘new orthodoxy’, there is not always agreement
about specific solutions as the United States is marked by its fierce
protection of local control in education which results in the 50
separate states, as well as individual local school districts, crafting
similar yet separate reforms. For the purpose of education policy in
the United Kingdom, England and Wales share (broadly) the same
framework, while Scotland and Northern Ireland have their own
systems. Often, similar reforms are apparent throughout the United
Kingdom. With respect to students with disabilities, the United States
has a decidedly legalistic and uniform set of policy expectations,
shaped by the powerful federal legislation, whereas in the United
Kingdom the legal protection offered to children with special
educational needs is less prescriptive than in the United States.

The problem facing those who wanted to reform education in
England and Wales before the late 1980s was that decision-making
and policy-making was largely located with the local education
authorities (LEAS), the schools and teachers, with very little power
being held centrally. If change was to occur, then legislation was
required which relocated control of education by taking it away from
the producers (teachers, schools and LEAS), retaining considerable
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powers centrally (in government or government-appointed
agencies) and handing the remainder to the consumers (parents) by
giving them greater choice and influence over their children’s
schools. This relocation of power was one of the central aims of the
Education Reform Act 1988. This legislation was the most
important and far-reaching piece of educational law in England and
Wales since the Education Act of 1944 (which ensured universal
access to secondary education), because it altered the basic power
structure of the education system (Maclure, 1988). It was designed
to raise standards by introducing a national curriculum closely
linked to national assessment and testing. In addition, control of
the education service would pass from the providers (LEAs and
teachers) to the consumers (parents) through a series of measures
designed to impose the rigours of the market-place on schools. Table
1.1 summarises the major reforms introduced by the Education
Reform Act 1988:

To understand how students with disabilities may participate in the
reforms requires an understanding of the context of the reforms in the
United States and the United Kingdom, their common origins and
intents. Perhaps as noted above, among the most significant is the fact
that the principal force driving educational change in both countries
was a desire to improve the educational outcomes of students. That is,
both countries were driven by political as well as professional
concerns about declining academic performances of students as well
as perceptions about the lack of relevance or lack of ‘authenticity’ of
much of the curriculum. Evident throughout the chapters is the relative
paucity of research related to the efficacy of reforms as well as how
students with disabilities are faring within the reforms. One might
argue that many of the reforms currently being promulgated in both
countries are based more on political ideals than empirical evidence
and that concerns about special populations of students may be more
subverted to larger national goals. However, as each chapter makes
clear, the issues are far more complex and challenge some of the long-
held assumptions about students with disabilities and the roles and
functions of special educators. These chapters provide the first attempt
to document the comparative experiences, perceptions, and evidence
of how current educational reforms are affecting one important sector
of the population in publicly funded schools in the United States and
the United Kingdom. The book documents the lessons learned and



explores some of the common as well as particular dilemmas in each
country.

The chapters in this book address each of the following major
educational reform initiatives in the context of educating students with
disabilities and special educational needs: rigorous curriculum and
content standards; increased performance expectations through
assessment; high stakes accountability for student performance;
increasing school and community autonomy in decision making and
educational choice. In addition, a final chapter on educational finance
has been included because funding special education has become a
critical issue in implementing reform. Each chapter is co-authored by
a US and UK authority who describes the development and current
status of specific initiatives within their respective countries and
provides a summary of common challenges and issues. Generally,
British spellings have been adopted, except where a particular
American term is used. We have tried to define the meaning of terms
and/or specific conventions to the extent that they may not make sense
to readers from one or the other country, but we have not tried to meld
the information into a common statement on reform. As a result, the
book provides both rich comparative descriptions of the various
educational reforms and a rare opportunity to view the reforms
through the different cultural lenses of the United States and the
United Kingdom.

The Florian and Pullin chapter presents an overview of the current
policy base supporting special education for students with disabilities
in the United States and in England and Wales. It also provides the
context for



understanding some of the key developments in educational reform with
respect to these students. Important developments, such as the recent
changes in US federal special education policy as defined within the
Individuals with Disabilities Education Act and current developments
in England and Wales are briefly considered. The chapter highlights
some of the important differences between the two countries, such as
the lack of a national (i.e. federal) education policy in the United States
and the strict adherence to local control of education. Further
differences are reflected in the important role of the courts in shaping
US special education policy versus the United Kingdom where the
courts play a small, albeit growing, part in policy development.

McLaughlin and Tilstone present the core of the reform agenda in both
countries. In England and Wales, the National Curriculum was central
to this agenda, while in the United States it was the development and
implementation of state content standards. These efforts are
illustrative of how the body politic defines ‘education’. It is through
defining curriculum and content standards, that various political ideals
are made concrete. Deciding what are the most important knowledge,
skills and competencies that all students must acquire is fraught with
debate and uncertainty but, as the chapter demonstrates, is at the heart
of reforming education. The National Curriculum and the various state
content standards have been fiercely debated and revised as a result of
public and professional opinion about the purpose and nature of
schooling. In the United States they also reflect changing
intergovernmental roles, while in England and Wales, the impact on
teachers’ professionalism has been great. The chapter also considers
how teachers in special and mainstream settings in both countries are
attempting to teach a common body of knowledge to the most diverse
students within schools. The challenges of meeting individual needs
within a common curriculum are discussed, as are the assumptions
that underpin such work.

The assessment chapter authored by Rouse, Shriner and Danielson
scrutinises the nature and purpose of student assessment in the United
States and in England and Wales in light of demands for higher
standards for all students and greater accountability for schools. The
chapter considers how the methods of assessment that are favoured in
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a particular time and place, not only result from the prevailing
perspectives on disability and the nature of special educational needs,
but are also influenced by the legacy of the assessment traditions of
each country. In addition, assessment policies and practices are
moulded by contemporary social and political pressures. Assessment
is increasingly used as a means to influence the curriculum, to
motivate teachers and students, and to ensure the accountability of the
education system. The chapter considers how pre-existing assessment
policies and practice in the field of special education have been
affected by recent developments and it examines some of the
difficulties involved in creating systems of assessment that include all
students.
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Sebba, Thurlow and Goertz discuss the complicated and controversial
issues surrounding enhanced educational accountability. The drive to
make systems, schools, teachers and students accountable for the
attainment of certain performance goals is creating high levels of
anxiety on both sides of the Atlantic. It could be argued that special
education has no history of providing a public account of the outcomes
it achieves for the students who participate in its programmes. Yet,
public accountability for results could be seen as a crucial aspect of
any reconsideration of the policy goals of educational ‘equity’ and
‘excellence’. In order to ensure that curriculum reforms become more
than rhetoric, there must be mechanisms that promote and ensure that
the performance of all students is made public and has consequences
attached. In England and Wales, this means not only the elaborate
system of school inspections but also the publication of assessment
results as noted in the Rouse, Shriner and Danielson chapter. The
primary accountability mechanisms used within the fifty US states
consist of public (i.e. state) school report cards of student test scores.
Some states and local districts have been requiring that students
demonstrate mastery of specific curriculum in order to graduate from
high school or be promoted to the next grade. When the stakes are
raised, the realities as well as assumptions about how much or how
well students with disabilities can learn become starkly obvious. In
both countries such public accountability for student performance
represents a major shift in how special educators consider students
with special educational needs. The focus on an individualised or
specialised education often separated from the mainstream created the
assumption that a universal accountability system would be
impossible. However, as is evident in the Sebba, Thurlow and Goertz
chapter, current public policies, as well as emerging data, suggest that,
when schools and students are expected to perform better, and given
the opportunity to do so, performance improves.

Evans and Gerber discuss what US reformers Smith and O’Day (1991)
refer to as the ‘third-prong’ of reform. That is, increasing autonomy
and flexibility in school governance. Within the United States, this has
primarily been evidenced through site-based management and
increasing the flexibility within public schools to use resources and
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make decisions about operations, management, and curricular
organisation. In England and Wales a similar process, local
management of schools (LMS), has been a major aspect of the
reforms. It is part of a series of proposals which when taken together
are intended to create a market-like system in which schools compete
against each other to attract students and resources.

According to Thomas and Bullock (1994), LMS has the following
components:

- financial delegation, in which schools are given day-to-day
control over their budget and are required to live within this
allocation;

« formula funding, in which most of the money delegated is based
on the number and age of students on roll, thus creating what is
effectively a ‘pupil-as-voucher’ system;

- staffing delegation, which makes schools take responsibility for
the appointment and dismissal of staff;

- performance indicators, intended to provide parents with
information about schools in this ‘market’ (Ibid., p. 41).

The reform of how schools are governed represents an interesting
difference between the United States and the United Kingdom. While
the embrace of market-driven reforms in the United States is more
recent and primarily evident in choice and charter options (see Chapter
6), the notion of increasing flexibility within existing public (state)
schools is a key theme in current federal legislation as well as a number
of state level reforms. This type of governance reform does not endorse
choice or opting out of a public education system but believes that
existing structures and power relationships can and should be changed
to permit greater community input and the creation of schools that are
tailored to a community’s needs.

Lange and Riddell approach the topic of choice from two different
perspectives. The chapter presents the current and relatively new
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dimensions of choice that are emerging within the United States: intra-
district choice and charter schools. The Scottish perspective views
choice in the context of publicly funded schools and considers how
students with special educational needs are denied freedom to choose
to attend certain schools. In the deregulated educational market-place
some children are more attractive to schools than other children,
because they bring more resources than they consume. This reluctance
of some schools to accept ‘difficult’ or low-achieving children is one
of the unintended and negative consequence of the reforms in some
parts of the United Kingdom. Perhaps it is not surprising that some
children are more attractive to schools than others, when schools are
being held accountable for the results they achieve, and this is linked
to high stakes consequences. What has emerged in some instances is
that schools are choosing students, rather than parents choosing
schools.

The central conflicts surrounding the issue of choice are educational,
social and legal. From a social perspective, the desire to create
heterogeneous and inclusive schools as part of preparing students to
live in a democratic society conflicts with a notion of choosing to be
educated with one type of student or in one type of curriculum. From
the United States perspective, legal guarantees, particularly for
students with disabilities, ensure that students have equal access to
schools and curriculum. But these guarantees can conflict with the
‘educational right’ of a school to define its curriculum and
instructional models. When there is not a good fit, who must change—
the school or the student? Underpinning this question is the notion of
what best serves the public or common good—choice, options,
competition or ensuring inclusion

As Bowers and Parrish so clearly explain, funding special education
services is equally problematic in both countries. Issues surrounding
adequate funding as well as equity, ensuring that no one group of
students lays claim to more than their ‘fair’ share of resources, are
forcing reconsideration of traditional funding structures. But, defining
what is enough or adequate to provide education to students with special
needs, including in the United States low- income and other at-risk
students, is rapidly emerging as a major issue. While acknowledging

14



that students with additional educational needs may require more
resources, the notion that the resources should be linked to some
performance expectations is, in the United States, a relatively new
concept. Further, within the United States, choosing funding options
that favour certain social objectives, such as inclusion or a reduction in
the identification of at- risk students as ‘disabled’ in order to receive
services, figures prominently within current finance reform. However,
most significant are the concerns in both countries about the
encroachment of special education funding on general education
budgets. This issue is central to many of the reforms discussed in other
chapters. For example, a clear issue within the choice and charter school
movement, as well as those designed to increase inclusion, is the cost
of providing the necessary services and supports to students with special
needs. Within small budgets, the impact of special needs students can
be great.

Conclusion

The past decade and a half has been a period of uncertainty and
turbulence within both the United States and England and Wales as the
two governments have grappled with implementing ambitious reform
agendas. Neither the predictions of dire consequences nor greatly
enhanced student performance have been entirely realised. The reforms
have produced outcomes that have been positive for some students and
negative for others, not all of which were predictable. As in any
competition, there have been losers as well as winners as a result of the
market-place reforms.

Perhaps one of the most significant outcomes is that the critical
importance of education has been firmly placed within the public eye
and has remained a conspicuous issue for politicians. The dialogue and
open concerns about education have laid open the competing ideologies
as well as the public’s hopes for education, and a set of tensions or even
competing priorities have become apparent. Some of these include the
tensions between equity and excellence; inclusion and exclusion;
producers and consumers; individual entitlement and the common
good; and altruism and self-interest.
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What these chapters make evident is that there are as yet no answers, no
simple solutions. There are professionals and community members
endeavouring to reduce confusion and negotiate the various reform
mandates and mitigate negative consequences of some of the hard-
edged market-place reforms. This is an important task, because the
competitive nature of some of

the reforms has the potential to create losers as well as winners. It seems
likely that the losers will be those who are already the most
disenfranchised members of society. It is therefore vital that the reforms
are not allowed to reinforce existing inequalities in education by
producing an educational underclass. If this were to be allowed to
happen, it would further exacerbate the problems of social exclusion
faced by both countries. This, at a time when there is a growing
awareness among politicians and educators of the long-term costs
associated with the creation of a social underclass.

On a more optimistic note, there is also a sense of hope and belief
among many that the reforms may indeed have focused debate, and that
the policy goal of excellence for all can be realised. It is clear that higher
student achievement is now a central policy goal in both countries and
the needs of students who find learning difficult are now more likely to
be considered in policy mandates. But perhaps the most immediate and
far-reaching benefits to date are that through the open debates and
discussions about the purpose and nature of schooling comes both an
awareness and openness to explore change and to acknowledge that
education is central to a democratic society and that all members of that
society must fully participate in the benefits of education and be party
to defining or shaping that education. Within that spirit and commitment
to educating all students successfully, we offer this book.
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3.Metappacuo
Evyapioticg

O1 ovvtaktes eival eDYVOUOVES Yo, T fonbela, Ty vroothpiln Kol Tig
ovuPovAES Tov EAafov omo TNV 01KOYEVEIR, TODS PIAOVS KOl TOVS
OVVAOEAPOVS TOVG. 2vykekpiuévo, Ba Oéiaue vo. exppaoovue TIG
ELMKPIVEIS EVYOPIOTIES UOG TE OAOVS GUVEPEPOY GE QVTOV TOV TOUO.
Eyovv mpoetoiuootei va @oipactodv TIS OKEWEIS TOVS KOI THV
EMOYYEMOTIKY]  TOVG  TPAYUATOYVWUOGTOVY]  UE  GOVAOEAPOVS  OTTO
oAoKInpo 0V Athavtiko kai &yovv aviamoxpifel eCoipetiko. oTig
TPOKANOEIS THGS Epyacias ue avtov tov tpomo. Oa Oélaue emions va
evyoprotioovue t Lynne Tilley xor v Christine Goad azd 7o
Exnoidevtino Havemoriuio tov Cambridge xor i Valerie Foster xau
Lauren Morando Rhim azé o Iavemiotiuio tov Maryland yia 6An tyv
vrootipiln kot ) fonbeid tovg.

Id1aitepeg evyapiaties opeilovue, ETIONS, 0 ODO ATOUO TOV EXOVY KOVEL
avto 10 épyo epikto. llpwrtiotws, oty Lani Florian, mov vanple n
TP IOV TPOTEIVE Ui, TéETOL0 UeAéty. H eumeipio tng atnv ovamroln
™S TOMTIKNG, amo TV emoyn mov epydotnke oty Ilepovaio twv
Hvouévav Iloliteidrv, poli pe to €pyo s o010, OUEPIKAVIKG KOI
ppetovikd wavemiotiuio, TS JIVeEl 1010iTEPY EIKOVA. Y10, TO TL GOUPOIVEL
aTiS 000 yawpeg. Avto to fifiio exwpeieitor omo Tov evBovaiooud T,
mv olvdépkelo. ka1 v Koy s Aoyiky. Agvtepevoviwg, arov Lou
Danielson oto Ymovpyeio Ioidcioc twv Hvouévov I[loliteimv, o
omoiog €ide ™ pobnoloxn alio piog €rolog ovykpITiknS aviivons. H
copio. Tov ekTIUATOL TOAD.

Téhog, o Oédoue va evyopiotioovue t Nina Stibbe xar zov Jude
Bowen wali ue wovg ovvadéipovs tovs oto Routledge yia v
kaBoonynan, v vroaTNPICH KOl THY DTOUOVE TOVG.
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Kepalaio 1

Ewooyowyn

O1 aywves yio uetopp0Buion

Margaret J. McLaughlin kou Martyn Rouse

Avto to PifiAio apopd to Taliol 600 ywpav Kot Ti¢ TPOTTAOELES TOVGS VoL
LEATIOGOVY TIG EKTOIOEVTIKES EVKOIPIES KO ATOTEAEGUATA. VIO, OLa. T
roudia. Kabe kepadaio mopéyel pia yevikn kol GOYKPITIKY OVEAVGH THG
mpoélevons kor TG eCEMENS  OVLYKEKPIUEVWY  EKTOLOEVTIKMDV
uetoppvBuicewv otg Hvouéves Iloiteies g Auepixng kar oto
Hvouévo Baagileio. Qotdoo, oe avtibeon ue 0lAeG eMOTHUOVIKES
TpooTmdleies TOv EYOVV KOTOYPAWEL TIC ETITVYIES KOl TIG TOYIOES THS
uetappBuions ae avtd ta. dvo 0vy, avth N cviioyn TV Kepoiaiwy
Plémer ovtég Tic petappvluiotikés Tpwtofoviies péoo amd to mpiouo
NG EKTOIOEVONS VIO TOVS UOONTES e E101KES OECIOTNTES KOu E10IKES
ekToudevTIKéS avaykes. H uelétn avtod tov minboouod pabnrov eivar
10100TEPAL  EVOLOPEPOVTO. KOl OTOTEAEL TPOKANGY, OEOOUEVHS THS
TOIKIAOUOPPIOS TV  YOPOKTHPIOTIKOV KOl TWV  EKTOLOEVTIKWDOV
AVOYK@DV, EVOWEL TG EKKANONG YIO. EKTOIOEVTIKY UETOPPLOUIon Tov
otvel Eupaon o€ DYNAOTEPA. TPOTVLTO. KOOI EVA KOIVO TPOYPOLLLO
omovdav. Eva to yopaxtypiotikd kol to. VOUIKG OIKOLWOUGTO. QOTMV
TV UtV ooyve. omoitody eCOTOUIKEDUEVH] EKTOLOEVTIKY ANyn
OTOPAOEDV, 01 OGOKAAOL KOl 01 OIKOYEVEIES ALY VILOVTOL UE TO TS VO
OVVODAGOVY TOVS OTOYOVS KOl TIS OTTAUTHOELS TV UETOPPLOUiTe®Y TOD
wepIAaufiavovy vYnAOTEPO. TPOTOTTG. KOI ODOTHPOTEPY AOYododTia,
OLOTPOVTOS TODTOYPOVO. ATOTELETUATIKES KO OVTIOOTIKES TPOKTIKEG.

Eivar ypnowun pio ocoykpion uetald twv Hvouévwv [oiteimv kot tov

Hvaouévov Baoiieion, kabwg o1 0o ywpes Eyovv emnpedoel n uio Tig

UETOPPLOUITELS TG GAANG, KO, TOP 'OL0 AVTA, 01 HEHOVWUEVES TOMTIKES
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KOl TPOKTIKES TOVS TOIKIAODY OPKETE (DOTE VO TOPEYODY EVOLAPEPOVTES
ovtiféoeic ka1 ovykpioels. Tétoleg ovYKpIoEIS €ival ONUOVTIKES, OX1
T000 Y10 VO. UTOPODUE VO. ELGOYAYOVUE 10EES OO OTOVONTOTE AALOD,
oAG emeon pag Ponbodv va Eyovue VEES 106eS TaPEYOVTOS UIO
OLOPOPETIKY OTTIKY OO TNV OTOLO. UTOPODUE VO. OODUE TOV EQVTO UAG.
H ovykpitikn avaiven umopel va uog ponbnoer va amopdyovue
OKEYN OTL 0 OIKOS UAS TPOTOGS EIVOL KOl 0 oVoOIKOG. To mo onuavtiko
eivar ot1 umopel va. pag Ponbnoer vo, karaldfovus moior giuaote, T
TLOTEDOVUE, TI KAVOVUE KOl 10WS TI UTOPODUE VO. KAVOVUE OLOPOPETIKG,
(Artiles and Larsen, 1998).

Yropyovv molléc dverolies atn dieaywyn avtod TOL CLYKPITIKOD
épyov uetalo tov Hvwuévov Baaileiov kou twv Hvouévawv Ioliteiomv.
Ilapolo mwov o1 0o yawpes popaloviar évo. koo AeCiloylo, ovyva,
VONUATOAOTODV JLAPOPETIKG TOVS £V A0Y®m Ko1voLg opovs. Ouoiwg, oe
KGO ypo. xpnoyomorodvIal d10pOPETIKOL OPOL YIo. T UETAOOCH UIOG
kowng ovtiAnyns.  Etoi,  vmapyovov  onuavukés  mBovotnteg
ropenynong. O Florian xou Pullin gpevvodv molléc amd avtés tig
O10POPES TTO TEPIEYOUEVO, TO OIKOIO KO TH YADTGO, UETOLD TWV 00O
xwpawv oto Kepdloio 2 kor o avoyvaootng evlappdvetar va peietnoel
avta to. Ouato TPOGEKTIKA.

To pifiio avto apopd TOV TPOTO OIOTPAYUCTEVOHS THS ELOIKHG
EKTOUOEVTIKNG TOATIKNG KOl TPOKTIKNG OTO TAQLGIO THS EKTOLOEVTIKNG
uetappvBuions otig dvo ywpes. Ymdpyovv oprouévo. koive, Géuato mov
gupoviovior oe olo. t0. kKepdloia. Ymapyovv emions KOmToies mWOAD
évroveg kou Aemtés drapopés. lio mapddeiyuo, koi o1 000 ywpeg
UTOPODY VO EVTOTIGOVY TIS TPEYODTES UETOPPLOUITTIKES TPpWTOfovAIES
TOVG OTIG OVHOVYIES Y10 TV TAYKOOUIO. OVTOYOVIOTIKOTHTO, THY 100THTA
TV TPOYPOLUUGTOV GTOVIWDV KOL THV EVPEWS OLAOEOOUEVN TEmOLONoN
0TI TOL OKAONUOIKG TPOTVTTO. KO TO. TPOTVTO, GOUTEPLPOPAS TTO, TYOAELC,
nTav mwoAD younid. AvtéG o1 avnovyies GUVETEGAV UE TIS TUYXPOVES
TOMTIKES KOl OIKOVOUIKEG — 10€0A0yies TS  mpamnv  Bpetovng
mpwBomovpyod Margaret Thatcher xar tov mpdnv Auepikavod
rpoédpov Ronald Reagan, o1 oroieg vrootipilav v amoppbBuion ko
TNV 10LOTIKOTOI0N G TOALODS TOUELS THS OLKOVOUIOG KA THS ONUOCLOG
VINPETIOG. 2TO EKTALOEVTIKO TOOTHUA, OUTES Ol PIAOCOPIES 0ONYNOAV
0€ OTOITHOELS VIO EVIGYDUEVY] A0YOOOTIO KOl TOAITIKES IOV Pacilovial
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otnY ayopa, o1 omoieg Ba Eorvay TEPLEEOTEPN JVOVOUN KO ETILOYH OTO
XEPLO. TOV KOTOVOAWTH.

Kou otig 600 yapes ekppiotnkay avnovyies T000 om0 TOVS POPEIS
XOPOLNS TOMTIKNG THS OPLOTEPAS OO0 Kal THG 0ECIAS CYETIKG. UE THV
OLKOVOUIKY QVTOYWVICTIKOTHTO. KOL THV GVAYKH Yl0. OTEVOTEPOVS
0ETUODS UETOLD TV GYOAEIMV KOI TOV ETMILYEIPHUATIKOD KOGUOD.
Hapouoies avnovyies ovapépOniav ce TOILES OYYAOPWVES YWPES
(Kennedy, 1995, Mitchell, 1996). Xoupwva ue tov O'Neill (1995), o1
KOPEPVNTIKES TOPEUPOCELS T TOAAES YDPES TPOKANONKAY OTTO O10.pOPa.
KIVIITPO, GOUTEPIAOUPOVOUEVWIV:

. ¢ Peltimong e Ovikng oikovouiog uéow s ovoPiing e
obvoeans  uetald OYOMKNG  EKTAIOEVONG, ETOLYYEAOTOG,
TOPOYOYIKOTHTOS KO EUTOPIOD -

. ™S EVIoYLoNS TV UAONCIOKOV — OTOTEAECUATOV — OF

ETOLYYEAUOTIKES OECLOTNTES KO IKAVOTHTES

. TG ETITEVENS QUETOTEPOD EAEYYOD TOV TEPIEYOUEVOD KOl THS
a1040YNaNS TOV TPOYPOUUOTOS GTOVIDV.

. TG UELWOTNGS TOV KOGTOVG GTHY KOPEPVNON TS EKTAIOEVTNS. KOl

. S OOENONS THS TUUUETOXNS THS KOIVOTHTOS OTHYV EKTAIOEVON
HETW TG GUETNS GOUUETOYNS OTH AYH ATOPATEDY GTO GYOAELO KO THS
mieong ¢ emdoyng e Ayopag (1bid., o. 9).

Hapolo mov o pvOuog kar o1 Jemtouépeies tv petoppvluicewv
moikiAlovy uetald twv ywpwv, Tpoékvye uio «véo, opBooolion ue faon
ta  mpoavopepbévia  kivprpa. O Mitchell (1996) mporteiver o1
uetappoluiceic  vo  yopoktnpilovior amoé €va.  KOIVO  GDVOLO
XOPOKTHPIOTIKDV TOV TEPILOULAVODV:

. TapoxN GTOVG YOVEIS THG OVVATOTHTOS VA EYOVY UEYAAN TOIKIAIQL
EMIAOYOV GYOAEIOD Y10, TO. TALOIC, TOVG”

. OVTOYOVIGUO UETALD TV GYOLEIWV Y10, POITHTES KO TOPOVS *
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. UELWON TV  1010OTIKOTOINOEWY OTO. KPOTIKG OVOTMALQ,
ovobétovtac vnpeaies o€ TPOUNOEVTES TOV 101WTIKOD TOUEN. *

. OTOKEVTPWOTN THS ANYWNG OTOPAOEMYV UETW THS TOTIKNG KOL THS
OYOMKNG O10IKNONG *
. TPOOIOYPOPES  TEPLEYOUEVOD  TPOYPOUUATOS OTOVOWDYV KOl

OVOTHUCTWV 010A0YNaNG *

. ETTPNON UEGWD QVOTHPAV OLOOIKAGIOV ELEYYOD TOILOTHTOG
XPNOYUOTOIOVTOS TOGOTIKOTOGIUOVG OEIKTES OTOTEAETUATDV.

Mia. mpopoavig dapopd uetold Twv 000 ywpawv givar o polog TS
KEVIPIKNG KOPEPYVNONS OTOV OpIoUd KoL TH  OLOUOPPOGH  THS
uetappoQuiong. Xtic Hvouéves Tloliteieg, 10 EMKPOTETTEPO UOVTEAD
NG TPEYOVOOS UETOPPOOUITNS OVAPEPETAL WG «UE POoN TO TPOTOTAY.
Tapa v evpeia ovvaivean yio ta Oéuoto. kKot TV amodoyn e «véag
opbodoliacy, dev vIApPyEL TAVTOTE TOUPWVIA VIO TOYKEKPIUEVES ADOEIC,
kobwg o1 Hvwuéves Iloliteieg yopoxtnpilovior omo tv &viovy
TPOOTATIO, TOD TOWIKOD EAEYYOVL OTNV EKMOIOEVTN TOL EYEL WG
amotéleauo ta 50 Leywplotd kpdty, OmMS Kol CEYWPIOTES TOTIKES
OYOMKES  OVVOIKIES, ONUIODPYDVTOS TOPOUOIES OAAG  CexwploTég
uetappoluiceig. I'io t0v 0KOTO THG EKTOUOEVTIKNG TOMTIKHG TO
Hvwuévo Baoilero, n Ayylio kou n Ovalio poipalovrar (yevika,) to idio
mlaiotlo, evaw n Zkwtio ka1 n Bopeio Iplavdia Epovv to dika tovg
ovoTiuoTa. 2vyva, avaloyes uetoppobuicels eivar  eupovels e
oloxinpo to Hvowuévo Bogileio. Ooov apopd, 1008 omrovdostes pe
avamnpies, o1 Hvouéves Tloliteies Eyovv évo. copm¢ VOUKIoTIKO Kal
OUOLOUOPPO TOVOAO TOMTIKWOV TPOGOOKIMDYV, OLOUOPPMUEVO OTO THV
1oyvpn opoomovolaxn vouobeoia, evaw oto Hvwuévo Baoileio n vouixn
TPOTTOCIO. TOD TOPEYETAL OTO, TOIOLG UE ELOIKES EKTALOEVTIKES
0eC10TNTES €IVOL AIYOTEPO ETITOKTIKY OmO ekeivy otic Hvouéveg
Tloliteiec.

To mpofinuo. wov avtiuetwmi{ovy ocot GéAnaay va. uetoppobuicovy v
exmaioevan atnv Ayyiio koi tyy Qvoalio Tp1v amo to AN THG OEKAETIOS
700 1980 nrav 0t n AN oToPAaTE®Y KOl 1 YGPOCH TOATIKNG HTAV 08
ueyaro Pabuo ovovoedeusves ue Tic tomkés exmorocvtikés apyés (LEA),
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70, GYOAELO. KOl TOVS EKTOIOEVTIKOVGS, UE TOAD uikph mOovoTnTo vo
vrapel pio kevipixn ypouun . Eav emepyotav olloyn, tote omaitnOnke
vouolecio. Tov UETEQPEPE TOV EAEYXO THG EKTOIOELONG HE THV
OTOUCKPOVOY OO TOVS "Tapoywyois” (ekmordevtikoils, ayolieio kot
LEAS), datnpavros onuovtikés elovoic oe kevipiko emimeoo (o€
KOPEPVNTIKES 1] OLOPIOUEVES OO THV KOPEPVHON OpPYaVAOTELS) Kol
TopPadioovrag o vwoAoio aTovs "KoTovaiwtés” (Yovelg) divoviag tovg
UEYOADTEPY ETLAOYI KO ETIPPON OTO CYOAELD, TV TALOIWY TOVS. AvTH 1
UETEYKOTAOTOON THG ECOVTIOS NTAY EVAS OO TOVS KEVIPIKOVG GTOYOVS
700 VOouov wept uetappvBuions g exmaiocvans tov 1988. Avti n
vouoBeoio. NtV TO WO OHUOVTIKO KOL EKTETOUEVO KOUUGTI TOD
EKTOIIEVTIKOD VOO0V oty AyyAia kot thv Ovalio omo tov Exraidevtixo
Nopo tov 1944 (mov eloopaiile v kobolikn mpoofoon oty
oevtepofabuia ekmaiosvon), exeldn alloiwae ™ fooikn doun eCovaiog
100 ekmardevtikod ovotjuotog (Maclure, 1988). Eyet oyediaotel yio vo,
OUENOEL TO. TIPOTOTLOL ELGAYOVTOS EVa EOVIKO TPOYPoua O10ATKOLIOG
wov ovvoéetor arevd pe v ebvikn alloloynon koi TS OOKIUEG.
Emimléov, o éleyyog e ekmaidevtixng vanpeaiog Ba tepdoel omo tovg
rapoyovs (LEAS kou daordlovg) atovg "katovolwtés” (yoveig) uéow
H10G OEIPAS UETPWV TOV OTOGKOTOVY GTHV ETMPOAN THS aKxouwiog TS
ayopas oto. cyoieio. O Ilivaxag 1.1 ovvoyilel Tig¢ onuovTIKOTEPES
uetappoluioeic mov eglonyaye o vouog mepi uetappdBuions e
exkmaioevong tov 1988:

H kozovonen tov tpomov ue tov omoio o1 LoOnteg e e101kés 0eC10tnTeg
UTOPODY VO, GOUUETEYOVY OTIC UETOPPLOUITEIS amouTel THY KOTAVONoN
700 WAaigiov TV uetoppvbuicewv otg Hvouéves Tloditeieg ko o
Hvouévo Baoileio, twv koivav tovg pi{wv kor mpobécewv. Towg,
Omw¢ avapépbnke mopomavo, uetald TV mo oHUAVTIKOYV gival To
YEYOVOG OTL 1] KOPLO. OOVOLI] TOD OONYNTE OTHV EKTALOEVTIKY QAAOYH KOl
otic 0vo ywpes nrav n embouio vo LeitiwBodv o ekTaIOEVTIKG
omoteAéouota Twv puodntwv. Ev oliyoig, kal o1 000 ywpeg oonynbnkav
7000 OO TOMTIKES 000 KOL OO EXQYVEMUOTIKES AVIOVYIES TYETIKO, UE
TNV TTOON TWV OKOONUAIKOV ETIOO0CEWY TWV UodnT@v, kabwgs Kot amo
g ovulnyels yio. v EMeyn  ovvapelas N oty ElAEyn
«OVOEVTIKOTNTASY EVOS UEYGAOD UEPOVS TOV TPOYPOGUUATOS GTODOMDV.
2e oA o Kepadaia EIVOL EUPAVHG N GYETIKI EALELWN EPEVVAS TOD

22



0POPC, TV ATOTEAEGUOTIKOTHTO, TV UETOPPLOuicewy Kabws Kol Tov
TPOTCO IUE TOV OTOLO 01 UOONTES e ELOIKES OECLOTNTES AVTIUETWTILOVY TIG
uetoppovbuioeis. Kavelg umopei vo, vmootnpilel ot moAAéS amd Tic
UETOPPLOUITELS TOV EKOIOOVTOL ETTL TOV TOPOVIOS KO OTIC ODO YWPES
paciloviar mEPLooOTEPO GE TOMTIKG 10OVIKG TOPG OGE EUTEIPIKA
OTOOEIKTIKG, OTOLYEI0, KAl OTL Ol QVHOUYIES VIO TOVUS ELOIKODS
TAnboouods twv podnTav umopel vo €ival TO OVOTPETTIKES €
eVPUTEPOVS €BVIKODS oTOYOVS. Q0T000, OTWS YiveTOl TOPES o KObe
Kepoiaio, 1o, (NTHUOTO. €IVal TOAD TIO TEPITAOKO. KoL TPOKAAODY
OPLOUEVES OTTO TIG UAKPOYPOVIES TOPAOOYES TYETIKG LUE TOVS UOONTES UE
E101KES 0eL10TNTES KLl TOVS POLOVS KOl TIS AEITOVPYIES TWV EIOKWV
EKTOIOELTIKWV. AVTG TO. KEPOAALO TTOPEYOLY THYV TPOTH TPOCTTADELN
TERUNPIWONS  TWV  GUYKPITIKOV — EUTEIPIOV,  OVIIANWEDY KOl
OTOOEIKTIKDV OTOLYEIWY VIO TO TWOG Ol TPEYOVOES EKTOLOEVTIKES
uetappoluioeis exnpealovy évay onuovtiko touéo. Tov mAnboouod oe
onuoaio. ypnuatodotoduevo. oyoielo. otic Hvwuéveg Iloliteieg kot to
Hvouévo Baagileio. To fiflio texunpiavel ta S100yuato kou o1epevva,
OPIGUEVO, OTTO TO. KOIVA KO TAVTOXPOVA. 1010ITEPQ JIANoTo o KGOe
XOPOL.

Ta kepdlaia avtod tov Pifliov eetalovy kdbe pio omo Tig arxolovbeg
ONUOVTIKES EKTOLOEVTIKES UETOPPVLOULTTIKES TIpWwTOfOoVAieS oTO TANIGIO
TG EKTAIOEVONG TV UAONTOV UE €101KES OECIOTHTES KOL ELOIKWOV
EKTOLOEDTIKMV OVOYKDV: ODGTHPC, TPOTOTO, GTOVDOWY KO TEPLEYOUEVOD.
OUCNUEVES TPOTOOKIES OTOO0TNS UECW aL10A0YNONG. DYNAOS fabuog
Aoyodoaiog yio. TV améooon TV GrovOaTTOV. aOENGH THS TYOAKNS
KOl KOIVOTIKIG ODTOVOULOGS OTH AWH OTOPOOEDY KOl OTIS EKTOLOEVTIKES
emiloyég. EmmAéov, Eyer ovumepiinplel évo teAevtaio kepdloio yio
XPNUOTOOOTHON THS EKTOIOEVONG, OLOTL 1] YPHUATOOOTHON THG ELOIKNG
EKTOLOEVONG EYEL KOTOOTEL KPIolUO (HTHUG VIO THYV EQPOPUOYH THS
uetoppvBuions. Kabe kepdiaio ovvtibetor amo pio ouepikovikn kol
Ppetavikn opyn, n omoio. TEPLYPAPEL TV €CEMEN Kal THY TPEYovao,
KOTAOTO0N OUYKEKPIUEVOV TPWTOLOVAMV OTIC AVTIOTOLYES YOPES KOl
TOPEYEL COVOWN TV KOV TPOKANGEDY KO (NTHUATWV. XE YEVIKES
ypouuEs, Exovv viobetnlei  fpetavikés oviiafés, extoc omo  TIS
TEPITTOOEIS OOV YPHOLUOTOLEITOL EVOS TGUYKEKPIUEVOS OUEPIKOAVIKOS
opog. Ilpoorobnooue vo kobopicovue v évvoio twv opwv 1 / kol
OVYKEKPLUEVWYV ovufooemy oto Pabud mov oev umopodv vo Eyovv
VONUO Y10, TODG OVAYVAOOTTES OO TH MHIoL 1] THY GAAN Ywpo, olld dev
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Tpoomodnooue va ovyywvedoovue TIS TANPOQYOPIES o€ IO KOIVH
oniwan oyetika. ue t uetoppvBuion. Q¢ omwotéieoua, to fiflio mopéyet
T000 TAOVOIEG GUYKPITIKEG TEPLYPOPES TV OLAPOPWV EKTOLOEVTIKDV
UetoppvBuicewv 0co0 Kol U0 OTGVIO. EDKQIPIO, VO, 00DV  TIG
UETOPPLOUITEIS UETW TV OlOPOPmYV TOMTIOTIKOV QPOKOV TV
Hvouévawv Ioliteiowv kou tov Hvouévov Baaileiov.

To xepaloro Florian and Pullin wapovaidler pua yevikn eikova g
PEYOVOAS LAOHS TOATIKHS TOV DIOGTHPILEL TNV ELOIKN EKTOLOEVTH YO
nolnzes ue avamnpicg otic Hvouéveg [oiiteieg kar atnv Ayylio kot tyv
Ovalia. Tlapéyel emions mEPLEYOUEVO YIo. THYV KOTAVONGH OPIGUEVDV
pooikwv eleliewv oy exmondevtiky uctoppvBuion oe oyéon ue
OVTOVG TOVG HOONTES. ZNUavTiKéS eCEAICELS, OIS 01 TPOTYOTES OAAAYES
OTHV OUEPLKOVIKI OUOGTOVOIOKI TOALTIKY ELOIKNG EKTAIOEVONS, OTWS
opilovtal oTo VOuo TEPL EKTAIOEVONS QTOUDYV UE OVOTHPIES KOl O1
eyovoes eledileic oty Ayyria ko v Ovalio, eletaloviar &v
ovvropia. To kepdlaio vmoypouuiler UEPIKES OO TIC OHUAVTIKES
0100peS Uetald TV 000 ywpwv, omws n éiieryn eBvikng (onloon
OUOTTOVOI0KNG) EKTOIOEVTIKNG ToITIKNG 0Tl Hvowuéveg Tloliteies kou
N OVGTNPY THPNON TOV TOTIKOD EAEYYOV THG ekTtaioevang. O1 Tepautépm
O10POPES OVTIKOTOTTPILOVTOL GTOV GHUOVTIKO POLO TWV OIKOGTHPIWV
ot O10UOPPOTH THS EIOIKNG EKTOLOEVTIKNG TolitiknG Twv HIIA évavt
o0 Hvauévov Baoiieion, omov o dikootipio diadpopatiCovy mkpo,
av ka1 avéovouevo, polo atny ovartodn ToMTIKG.

O1 McLaughlin  xoz Tilstone zapovoialovv tov mopiva tov
TPOYpoUUOTOS UETOPPLOUITEDY Kol aTIC 000 ywpes. 2Tty Ayylia kai
v Ovalio, 10 EOviko [lpoypouua Zmovdmv Ntav Kevipiko o€ avtiy
mv atlévia, eva oug Hvouéves Tloiiteies nrav n ovamtoln kot n
EPOPUOYN KPATIKMDV TPOTOTWYV TEPIEYOUEVOD. AVTES 01 Tpoomaleieg
elval  EVOEIKTIKES TOV TWG O TOMTIKOS OpPYavIGUOS Opilel Ty
«ekmoiogvony. Méoo. amo t0v KoBoplouod TPoTOTWY TPOYPOUUOTOS
OTOVOMV KOl TEPIEYOUEVOD, TO, OLAPOPO. TOAITIKG 1OGVIKG YIvOvTal
OVYKEKPIUEVD. ATOPOTIOVTOS TOIES EIVaL 01 TUAVTIKOTEPES YVOUTELS,
0eC10TNTES KOL IKAVOTHTEG TOD OAOl Ol OTOVOGOTES TPETEL VO,
OTOKTHOOVY EIVOL YEUATOL UE TV{NTHON KOl OfefalotnTo, aAAG, OTwS
KOTOOEIKVDEL TO KEPAAOLO, PPIOKETOL OTO ETIKEVTPO THGS UETOPPOOUIONS
¢ exmoiocvons. To EOviko Tlpoypouua 2movomv koi ta o16popo.
TPOTOTTAL.  WEPLEYOUEVOD  TOV  KPATovS ovlnthinkayv éviova  kai
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ovolewpnOnkay ¢ omoTéAeoUO ONUOTIOS KO EXOYYEAUOTIKNG YVOUNS
OYETIKA UE TO OKOWO KOI TH QUCH THS GYOAKNG EKTAIOELONG. 2TIC
Hvouéveg ITloliteieg  ovukatomtpilovy emions UETOLOAAAOUEVODS
olaxvfepvntikods poiovg, evw otnv Ayylia kor v QOvalia o
OVTIKTOTOG OTOV ETOLYYEAUOTIOUO TV EKTALOEVTIKMDV HTAV UEYGAOG. 2TO
KePOAOL0 eCeTaleTal EMIONG O TPOTOG UE TOV OTOLO 01 EKTOLOEVTIKOL O€
EL0IKG, KoL KOIVO, TEPIPallovia kol oTiC 000 yapes mpoomabody va
0106E0VVY Eva KOIVO GDVOLO YVOGEWY GTOVS TLO OLOPOPETIKODS HOONTES
Uéoo, ata. oyoleio. Avolvovrar o1 TPOKANCEIS THS IKOVOTOINGHS TWV
OTOUIK@DYV OVOYKDV UECT OE EVA KOIVO TPOYPOLUO. GTTODIWY, OTWS KOl
o1 vwobEaelg Tov VITOGTHPILOVY TO EPYO AVTO.

To kepaloio acioAdynong mov ovviayOnke amd tovg Rouse, Shriner kai
Danielson eletaler ™ @bon kar 10 oxomd g alloldéynons twv
omovdaotwv otig Hvouéves [oiteieg kot atnyv Ayyiio kot tv Ovolia
OTTO TO TPIOLO, TV OTALTHOEWY YPLO. VYHAOTEPO. TPOTOTTA. YLO. OAOVG TOVG
HaOnTes Kar e ueyorvTepng Aoyoooaiag yia to. ayoleia. To kepdiaio
eetalel marg o1 pébooor alioAoynons mov evvoov VIOl 6e GVYKEKPIUEVO
XPOVO KO TOTT0, Oyl HOVO TPOKDTTOVY OTO TIG EMKPATOVOES TPOOTTIKES
VIO, TV avamnpio. Kol T QOGN TV EI0IKMOV EKTOIOEVTIKMOV AVOYKDY,
aAld emnpealovtar emions amd THV KANPOVOUIS TMV TOPOOIOGEDY
alloloynons kabe ywpag. Emmléov, o1 TOMTIKES KOI Ol TPOKTIKES
al10/0ynons  OLouopEOVOVIol amo TIS GOYYPOVES KOIVVIKES KOl
rolitikés miéoeig. H oaclioldynon  ypnoiuomoicitar  oloévo  kai
TEPIOTOTEPO (G UETO VIO VO. ETNPEATEL TO TPOYPOLULO, TTOVODV, VO
TOPOKIVIOEL TOVG EKTOLOEVTIKODS KOl TOVS OTODOOOTES KoL VO
eloopalioel Ty Loyodoaia tov ekmandevtiKod cvatiuoatos. To kepaiaio
eletalel tov tpomo ue TOV OMOIO Ol WPOVTAPYOVOES TOMTIKES Kal
TPOKTIKES  OCI0A0YNONG  OTOV  TOUER THG  ELOIKNG  EKTTALOEVONS
ETNPECTTNKAY OO TIG TPOTPATES ECEAICELS K eEETALEL UEPIKES OUTTO TIG
OVOKOAIES TTOD TVVOEOVTAL UE TH ONUIOVPYIG. COGTHUATWV OEI0A0YNONS
OV TEPIAAUPAVODY OAODES TOVS UOONTES.

O1 Sebba, Thurlow ko1 Goertz ov{ntodv ta wEpiTAoKka Kal
oUPIAEYOUEVA.  (NTHUOTO. TOD  OPOPODY  €Vo, GOOTHUO, OTOL Ol
exmaioevtirol Qo opeilovy va Loyodotodv avyvotepo. H mpoorabeia vo.
KOTO.OTODY TO. OUOTHUATA, TO. GYOAELD, 01 O0OKOAOL Kol Ol UOONTES
vredBovor Yo v ETITEVEN OPICUEVWYV OTOYOV GTOO0GNS GYYMDVEL
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10100TEPO. Kol TIS 000 TAEvpéS Tov Atlavtikov. Oa umopodoe vo,
vrootnpiyfei Ot 1 EI0IKN EKTAIOEVGN OEV EYEL 1OTOPIKO TOPOYNGS
ONUOCIOS A0YOOOTIOC VIO TO ATOTEAEGUOTO. TTOV ETITVYYGVEL GYETIKO, UE
T00C UAONTEG OV OVUUETEYOVY OTA. TPOYPaUUOTE THG. LoToo0,
onuooto. Aoyodoaio. yio, to. amoteléauoto. Qo umropovoe vo. Gewpnbel ws
o kpiown wroyn kobe emovelETaons TV TOMTIKOV GTOXWV THS
EKTOIOEVTIKNG «OIKALOGOVHCY Kol THG «aplateiacy. Ilpoxeiuévov va
01009alloTel 0Tl 01 UETOPPLOUITEIS TOV TPOYPOUUATOS OTOVODV
YIVOVTOL UE ODOLOGTIKO TPOTO, TPETEL VO, DICPYOVY UHYAVIGUOL TOD
mpowBodv kor owoopalilovy ot N amodoon OAwv TV HoONTOV
onuoaioroieitor poli ue to omoteAéouata e Znv Ayyiia kor v
Ovalia, ovto €pel WG AmOTEAECUO, Oyl UOVO TO TEPITAOKO GDOTHUO.
OYoAMK@V eTBewPNoE®V, OAAG KL TH ONUOGIEVGH TWYV ATOTEAEGUATWV
al1010yNoNGS OTWS CHUELDVETAL OTO KEPAAALO, OOV TOPOVTIALOVTAL Ol
Osoeic twv Rouse, Shriner koi Danielson. Ot mpwtapyixol unyaviouot
Aoyodoaiog mwov ypnoyomorodvrar otig mevvo. moliteles twv HIIA
OTOTELODVTOL OO ONUOOIES (ONA. TOMTEIOKES) OYOMKES KOPTES
aVAPOPOV TWV ATOTEAECUATWV TV padntav. Opioueves moliteies Kal
TOTIKES TEPLPEPEIES OTAUTODY OO TOVS HOONTES va amodeilovy Ot
EYOVY AQPOLUOLDTEL EVA. TGUYKEKPIUEVO TPOYPOLUUO. GTODOWDY Yio, VO
OTOPOITHOOVY OTTO TO ADKEIO 1 VO TPOYWPHGOVY TNV ETOUEVH TALH.
KaBwg o1 amoutnoeic avavovrai, 0 Oloaywplouog avoueso oto
PECAIGUO KoL TV DIEOOETIKN KpIoN YIVETOL OA0 KAl TEPIGGOTEPO EUPOVIS
O GYETN LUE TNV ATOOOTIKOTNTA KO TH UAONGN TV To1dl0V e E101KES
oeéiotnres. Kou otig 000 yapeg, pio této1ov 1000g onuoaio. 1,0yodoaia
VIOL TNV OTOO0TN TV LOONTOV OVTITPOTWTEVEL 10, CHUAVTIKY OALOYN
aTOV TPOTO HE TOV OTOI0 01 EIOIKOL EKTOLOEVTIKOL eLeTa{ovV TODS
HaONTES e €101KES  eKTOUOEVTIKES ovaykes. H eotiaon oe i
eCatouikevuévn N eCEI0IKEVUEVY EKTOIOEDTY], GUYVO, OLOYWPIOUEVH OTTO
NV EMKPOTOVGO. TATH, ONUIODPYNOE TNV TOPOOOYH OTL Eva. KoHoAKO
ovatnua Loyodoaiog Ba nrav advvoro. Qotoc0o, OTWS EIvVal EUPAVES
0710 Kepalaio omov mopovaialovior o1 Oéoeig twv Sebba, Thurlow ki
Goertz, o1 IpEyovaes ONUOTIES TOMTIKES, KAOWS KOl TO TPOKVTTOVTO,
0EOOUEVQ, OELYVOVY OTI, OTAY TO. GYOLELQ KO O UAONTES OVOUEVETAL VO
EYOVV KAADTEPH OTO000Y, KO TODG TOPEYETAL 1] EVKAIPIA VO, TO KAVODY,
n amoooan Peiticrveror.

O Evans ko1 o Gerber av{ntovv yia to 11 evvoodv o1 Auepikovol
uetappoQuiotés Smith ko O'Day (1991), otov  ovapépoviar atov
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«tpito  alovoy S uetoppOOuiong, oniaon oty evioyvon NS
ovtovouioag xail e everillog oty ayoiikn owaxvfépvnon. Eviog twv
Hvouévawv [oiteimv, avto Eyel kupiwg omoderybetl uéow e eni TOTon
owiknons kar ™ ovénons e evelifiag oto. onuooio. cyoieia,
TPOKEWEVOD VA YPHOIUOTOIODY TOPOVS KOL VO, AOUPAVODY OTOPATELS
OYETIKG [E TIC EMLYEIPNOELS, TH OLOYEIPLON KOI THYV OPYOVWOH TWV
TPOYPOUUCTOV ooV, 2Ty Ayylio. kai v Ovolio pio wopouoio.
01001Ka0L0, TOD TPOEPYOTAV OO THV TOTIKY OLOIKNGN TWV GYOAElWV
(LMS), 5zav o onuavtixy mroyn tov uetappobuicewv. Eivor uépog
UG TEPAS TPOTATEMY 01 OTOIES, OTAY GVVOVATTOVY, OTOCKOTOVY OTH
ONuIoLPYLa. EVOS OVOTHUOTOS TOTOV AYOPAS OTO OTOLO TO. GYOLEL
avtaywvi{ovtal ettt TOvS VLo VO, TPOTEAKDGOVY UOONTES Kol TOPOUG.

2oupwve pue tovg Thomas xor Bullock (1994), 1o LMS éyer ta
akxoiovBa otoryeia:

. OIKOVOLIUKY OLOYEIPIOY, OTOV Ta GYolgla Eyovv KaOnuepIvo
éleyyo aTov mPOVTOLOYIGUO TOVS KoL DTOYPEODVTAL VO, KIVODVTOL GTO
TAoio10 OVTHS THS KOTAVOUNG,

. xpnuoaToootnen uetoppoBuiotikotd tomov, omov N uetafifiacy
WV KOVOLAIwY yivetor ue faon tov apiBud koir v nlikio Ttwv
EYYEYPOLUEVOV  UaONTOV, ONUIODPYOVTOS ETOl  ODTO WOV  Elval
0VOIOOTIKG. £V0, GOGTHUO «Omov KaOe uabntig avtotoiyel oe éva
KOUTTOVIY.

. OVTITPOCOTELQ OTEAEYWONG, 1 OTOLO AVAYKALEL TOL TYOAELD Vo
avaAafovy 1o J1opLoUO Kol TV OTOLVGH TPOTWTIKOD *

. OEIKTES  OTOO0ONS, UE OKOWO VO TOPEYOVY GTOVS YOVEIS
TANPOYOPIES TYETIKG UE TO TYOAELD. OTH CUYKEKPIUEVH] «OyOpoy (O.T.,
oeh. 41).

H petappdOuion tov tpomov dioiknons twv ayoieimv uag oeiyvel uio.
evolopépovoa. dropopd uetald twv Hvouévwv Tloliteiwv xar tov
Hvouévov Baoileiov. Eva n viobétnon twv uetoppovbuicewv mwov
kaBoonyovvrar aro v ayopa ot Hvwuéves Iloiiteies eivar mio
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TPOTPATH KO, KOTA KOPI0 LOY0, EUPOVHS OTIS ODVOTOTHTES ENIAOYNG KOl
voolwong (PA. Kepdloio 6), n évvoio s avéavouevns eveliliog ato,
LITAPYOVTO. ONUOTLo. (Kpatika) oyoleio eivar faoiko Oéuo otnv
1oydovoo,  ouoomovoloky — vouolesoio.  OMWG KoL OPLOUEVES
uetoppovbuioeis oe eninedo woliteiog. AvTOS 0 TOTOG UeTaAPPLOUIoNS THS
olaxvfépvnong oev vmoatnpiler v emloyn n v elaipeon omo Evo,
ONUOTIO  EKTOLOEVTIKO OGOGTHUA, O0AAG Tpowlel v alloyn twv
DITAPYOVOWY OOUDYV Kol CyéoE®WY €COVOIOS VIO VO ETITPOTEL 1
UEYOAVTEPY GUUUETOYN THS KOIVOTHTOS KOL 1] ONUIOVPYIO. GYOAELwV
TPOCOPUOCUEVOV TTIG AVAYKES THG.

O Lange kou o Riddell mpooeyyilovv o Géua ¢ emiloyng omo oo
olopopetikés omtikés yowvies. To kepdiaio ovtd  mapovoidlel g
TPEYOVOES KO GYETIKG VEES OLOOTACEIS THS EMIAOYHG TOL OVAODOVTOL
otig Hvouéveg Ioliteleg: ayoleio emAoyng eVIOS THG TEPIPEPELAS KOl
oyoiéc voviwaons. H okwtoélikn mpoortikn fAémer v emidoyn oto
TA0IO10 TV GYOAEIMV TOD YPHUOTOOOTOOVTOL OTO TO ONUOGIO KOl
eetalel Tov TPOTO UE TOV OTTOI0 OTTAYOPEDETAL GTOVS LUOONTES UE EI0IKES
EKTOUOEVTIKES OVAYKeS va emiléCovy vo moaparxolovbnaovv opiouéva
ayoieio. 2ty omopvOLIoUEVY EKTOLOEVTIKY OYOPa OPLOUEVA. TOLOLA
eval o KaLOOEYOVUEVQ TTO. GYOLELO OE TYEOH UE GALO., ETEION PEPVOVY
TEPIOTOTEPODS TOPOVS OO O, TI Kotovaiwvovv. Avtny n ompolouio
OPLOLEVOV TYOAEIWV VO, OEYTOVY «ODOKOLON 1] YOUNANG ETIOOCHS TOIOIG.
glvar  pio. amd TIC OKODOIES KOI  OPVHTIKES OGUVETEIES TV
uetappoluicewv ae opiouéva uépn oo Hvaouévov Baoileiov. Towg dev
wpoxalel Ekminén To YeYOVOS OTI OPIGUEVO, TOLOI0. EIVOL TEPLOGOTEPO
KoLOdEYODUEVD, aTo. GYolElo. amd diia, otov to. ayoleia Bewpodvra
eDBVVOL, Y10, TO ATOTEAETUATA TTOV ETITOYYAVOVY KOl QDTO GOVOEETAL UE
onuavtika olaxvfevuota. To omotéieouo NToV 0TI OPIGUEVES POPES
ovTl Voo ETIAEYOVY 01 YOVEIS TO. GYOAELD, TO. GYOAELQ ETIAEYOVY TOVS
naontég.

Ol KeVIPIKES OVYKPOVOEIS YOPW OTO TO (HTHUO THS EMAOYNG Elval

EKTLOLOEVTIKES, KOIVWVIKES K01 VOUIKES. ATO KOWVOVIKHG amOyews, N

emBouio. ONUIOVPYIOS ETEPOYEVAV KL YWPIS ATOKAELTUOVS TYOAELWV

0ot0 TAGIOLO0 TS TPoETOIUOTIOS TV uadntav voe (Hoovv e uio

ONUOKPOTIKY KOIVWVIO GUYKPOVETOL GUECC UE TNV 10E0 THS ETIAOYNGS

EKTOLOEVONS UE EVaV TOTO ualnty 1 oe &vav TOTO TPOYPOLUUATOS
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omovowv. Amo v amoyn twv Hvouévov Iloliteimv, o1 vouikés
EYYVNOELS, 101G VLo HOONTES e ovornpla, o1acpalilovy 0t o1 uadnTés
EYovv lon TPoofocn ae oyolelo Kol TPOYPOUUATO. GTTODODV. ALLC, AVTES
Ol EYYONOELS UTOPEL VO, GOYKPODOVTOL UE TO KEKTOIOEVTIKO OLKOLWUON
EVOG ay0leion Y10 Tov KaBopiouo tov TPOYPOLUUOTOS GTOVOMY KOl TWV
EKTLALOEVTIKDV UOVTEAWY TOV. OTAV OEV DIOPYEL TOYKAION, TOLOG TPETEL
va olralel - To ayoleio i o pabnrig,; Yroarnpiloviog avto 10 epaTHU
eivar 1 10éa T0v T1 ECOTNPETEL KOADTEPQ TNV KOLVWVIO. 1] TO KOIVO KOAO-
70 OIKaiuo. TS ETAOYNG, N VIOPLN EMAOYADV, O AVIAYWVIOUOS 1
oloopaiion e Eviadng;

Onwg  elnyovv tooo Cexabapo o1 Bowers kou  Parrish, 7
APNUATOOOTHON — OTNPETIOV — EIOIKNG  EKTAIOEVONS  €lval  €Cloov
pofinuatikn kai otig 000 ywpes.. H exavelétaon twv mopadooiarxdv
OOV YPHUATOOOTHONG KPIVETAL AVAYKOLO, A0 (HTHUOTO. TTOV 0pOPODY
T000 OV EMOPKELG. THS 000 Kol OXO T0. 1010 TO. KEPAAQLQ, WOV
01009aAilovy 0TI KOUIo OUAOO. POITHTOV OEV 1GYVPILETAL VTEPPATH TOD
«OlKa10VY UEPIOIOD TV TOpwY Tovs. Ouwg, o kabopiouog tov T eivar
OPKETO 1] EXOPKES YIO. TV TOPOYH EKTOIOEVONS OE UOONTES UE E10IKES
oeéiotyteg, ovumeptioufovousvov twv youniopcOov koi GAlwv
nobnrov ue xkivoovo atigc Hvouéveg Iloiiteieg, avadveror ypnyopo. mg
éva. anuovtiko (nrquo. Tlopoio mov avayvawpilovue oti o1 pabntég pe
TPOCOETES EKTOLOEVTIKES OVAYKES EVOEYETAL VO OTOITOVY TEPICTOTEPOVS
TOpovg, N 10éa. OTL 01 WOPOL TPETEL VO, GOVOEOVIOL UE KATOLEG
TPocookics amdooans eiva, otigc Hvouéveg Ioliteieg, pio ayetika véa
wéa. Emmiéov, evios twv Hvouévov I[oliteiwv, n emloyn
XPNUOTOOOTIKDV ODVOTOTHTWY TOV EDVOODY OPIGUEVODS KOIVWVIKODS
aTOY0VG, OTWS 1] EVTaLH 1 1 UELWTN TOV TPOTOLOPLGUOD TV POITHTDV
OV OLATPEYOVY KIVODVO WG «OTOUO UE ELOIKES OVOYKESH TPOKELUEVOD
vo. Adfovv vmrnpedies, €ival  UEYAANS ONUATIOS OTHYV  TPEXOVOO.
XPNUOTOOIKOVOUIKY UeToppDOuion. LQ20T000, OHUOVTIKOTEPES €ival Ol
ovnovyies Kal OTIC O0DO YWPES OYETIKG UE THV TPOGLOAN THS
XPNUOTOOOTHONS THG ELOIKNG EKTOIOEDONS OTOVS TPOVTOAOYIGUODS
VEVIKNG EKTOLOEVANG. AVTO TO {NTHUO EYEL KEVIPIKY ONUATIO VIO TOALES
omo ¢ uetappvbuiocic mov ov{nrovvion oe dAla kepdloio. 1o
apaooeryuo, &va Cekabopo (Ntnua 060V apopa vy ETIAOY] KOl THV
KIVHTIKOTHTO, TOD GYOAEIOD VODAWONG, KOOMDS Kal EKEIVO, OV EYOVV
OYEOTEL VIO VO, AVEHTOVY TV EVTOLH, EIVaL TO KOOTOS TOPOYHG TWV
OTOPAITHTOV VTNPETIOV KOOI DTOCTHPICEWYV GE UOONTES pE ELOIKES
29



oeClotnres. Méoa oe wikpods mpoimoloyiouois, o0 avIIKTOTOS TWV
HaONTAV Ue e101KES 0e£10TNTES UTOPEL VAL EIVOL UEYAAOG.

2OUTEPATLUO.

H televtaio wouion dexactio nrov wia mepiooog afefoiotnras kat
avazapayns tooo otig Hvauéves I[loliteieg 600 kou atnv Ayylio kot tyv
Ovalia, kaBng o1 dD0 KOPEPVITEIS EYODY KATOPEPEL VO EPOPUOCODY
@11000&eg uetoppvbuiotixég atlévres. Qvte 01 TPOPAEWELS Y10, TPOUEPES
OVVETELES 0V0TE TOAD Pelniouévy amodoon Twv ueabntav  Exovv
rpayuaroroinfei Tinpws. O1 uetoppvBuUicels Topnyoyay oroteAéouato.
7ov Nrav Oetid yio uePIKoDS HabnTES Kol apviTIKG V1o, GAAOVG, EVMD
molda amo o omoia dev nrov mpofréyiua. Ornwg koi oe kabe
O10YVIGUO, DIHPEAY OTHV GYOPO. YOUEVOL KOl VIKITEG.

Towg évo amo T0. IO GHUOVTIKG OTOTEAEOUOTO, EIVal OTI 1] Kploiun
ONUOOLO. TS EKTOIOEVTNGS ExEL EVTVTWHOEL OTO KOIVO KO TOPOLUEVEL EVOQL
gupavés {ntnua yio. tovg molitikovg. O 01640)0¢ Koi Ol OVOLYTEG
OVHOVYIES TYETIKG. LUE TNV EKTOLOEVTN EYOVV ETIPEPEL OVTOYWVIGTIKES
10e00yieg, kKoBw¢ Kal TIG EATIOES TOV KOIVOD Y10 EKTOIOEVTN, KOl L0
OEIPG A0 EVIAOEIS 1] OKOUN KO OVTOYWVIGTIKEG TPOTEPOLOTHTES EYOVV
yiver gupaveis. Mepixa amd avtd mepiioufiavooy tig eviaoels UeTald
OIKa10OVVHS KAl aploTelag: EVIOLH Kol OTOKAEIGUOS * TOPOY@YOT Kal
KOTOVOAWTES * ATOULKG. OIKOIMUATO, KOL TO KOIVO KOAO * GATPOVIGUOS
KOl TTPOOWTIKO GOUPEPOV.

AvTo TOV KATAEIKVDOLY QVTA TO. KEPAAQLO €val OTI OEV DITAPYOVY
OKOUN OTOVTNOELS, 0VTE OTAES ADoElS. Ymapyovv emoyyeluoties xai
UEAN NG KOWOTHTAS TOL TTPoOoTafodV Vo UEIDGOVY TH GOYYLGH, VO
OLOTPOYUATEDTODY  TIG OLAPOPES EVIOAES uUeTOPPLOUIoNS Kol Vo
UETPLATOVY TIGC OPVNTIKEG OUVETEIEG OPIOUEVOV OO TIS OKANPES
uetoppovbuioeis atnv ayopd. Avto givai Eva oHUOVTIKO KOONKOV, ETELON
N aVTaYWVIGTIKY QOON OPIoUEVOY UETOPPLOUITEDY EXEL TH ODVOTOTHTO
Vo, ONULOVPYODV Youevous kot Vikntés. Daivetar mbovo ot o1 nTTuevor
Oo eivou avtol mov ivar Non 1o, O OTEPHUEVO UEAN THS KOLVWVIOG.
Eivar  emouévwrg (wtikng onuociosc vo unv  emTPEmETOL  OTIC
UETOPPLOUITEIS VO EVIGYDOOVY TIC VTGPYOVOES OVICOTHTES OTHV
EKTLALOEVTN UE TNV TOPOYOYN UIOS EKTOLOEVTIKNGS YOUNAOTEPNS TALHG.
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Eav avto emmpemorov va ovufei, Oo. emidcivaoer mepoutépw Ta
TPOPANUATA TOD KOIVOVIKOD OTOKAELGUOD TOD GVTIUETWTILOVY KOl O1
0vo yawpes. Avto, ovufaivel oe uio. ETOYN TOL VIOPYEL QVEOVOUEVH
OVVEIONTOTOINON UETOLD TV TOMTIKDV KOl TWV EKTALOEVTIKOV VIO, TO
UOKPOTPOOETUO KOOTOS WOV OGYETILETON UE TH ONUIOVPYIO. UIOG
XOUNAOTEPNGS TUCHG.

2e [ wo a1a1000ln onuEeilwan, DTapyEL EXIoNS Mo alodnon eAmioog
K1 wemoifnong Huetald mollwv ot o1 uetappvOuicels umopel TPayuUaTL
VoL EYOVY OTOXEVUEVH OVLHTHON KO OTL O TOAITIKOG 0TOY0G THS OPLOTELOS
yio 0Aovg umopel vo, mpayuotoroinbei. Eivar ocapés ott 10 vynlotepo
ETITEVYUO TWV UOONTOV EIVOL TAEOV EVOG KEVIPIKOG GTOYO0S TOMTIKNG
KO OTIS 00O YWPES KL OL AVAYKES TV UaONTWOV TOD dDOKOLEDOVTOL LUE
™m uobnon eivor twpo mwo mlavo va Anplodv vmown otic evioAés
rolitikng. AALG iow¢ T0. O GUEGO KO EKTETOUEVO, OPEA UEXPL CHUEPQL
elval 0Tl UECW TWV aVOLYTOV GULHTHOEWY KO TWV GU{HNTHOEDY CYETIKA,
UE TOV OKOTO KOl TH QU0 THG GYOMKNG EKTOIOEVONS EPYETOL UL
OVVELONTOTOINGN Kal Evo. Avoryua yio, vo. d1epeovnlel n alloyn koi va
avayvewplotel N EKTOIOELAN (G KEVIPIKN IO, [HI0. ONUOKPOTIKN
kowwvia. Emiong, olo 1o uéln avtig g kowvwviag mpemel va
OVUUETEYOVY TANPWS 010, OQPELN THG EKMOIOEVONS KOl VO OTOV
koBopiouo n ™ oouoppwon wms. Méoo ge avté to mvebuo Kol ™
OEOLEDTN VO EKTOIOEDTOVUE UE ETITUYIA. OLOVS TOVS HOONTES,
Tpoopépovue ovto T0 Pifiio.
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4. 2yol106H0G HETAPPACTIKIG O1AOIKACIOS

4.1 Ketuevikn avaivon

To emkovoviokd TANIGIO yloL TNV EKTOVNON TNG GLYKEKPIUEVIG
EPYOCIOG 0POPA TN UETAPPOCT] EVOG E101KOV KEWEVOL UE YAMDGOO-
YN TNV QYYAIKY] Ko YA®GGA-GTOYX0 TNV EAANVIKY. To keipevo-ntnyn
amotelel oamdomacua evog PiPAiov pe e101KO TEPLEYOUEVO GYETIKA LE
v ekmaidevon TtV podntov  pe  ewdwég  defomreg.  ITwo
GUYKEKPIUEVD, 0POPA KATOlEG METAPPLOUICEIS TOL GLGTNUOTOG
eKTaidoevong otopwv pe edkég deflotteg to60 ot Meydin
Bpetavia 6co wor otig Hvopéveg IloMrteleg g Apepikng.
Yyohalovtal, Aowmdv, oto PiPrio Ta dVO GLOTHHOTA, GLYKPIvOVTOL
HeETOED  TOUG KOl €EAYOVTOL  GUUTEPACUOTO OCYETIKA HE TN
AeltovpykdTNTA TOLG. Apykd, o Vermeer ennpeacuévog omd ™
Bewpia g dpdong, dmoTOVEl TOS KAOE dpdon £xel Kot £vo, oKOTd
Ko, oV ovoAoYIoTel Kavels g 1 HETAQPAoT] amoTedel pio dpaon,
TpEmEL VoL €L Kot T Evay okomd. O 6Komdg, Aomdv, evOg KEWEVOL
etvan Wwaitepa onpavtikds Ko opeiret vo Aappdver v amapaitn
TPOocoyN, KaBdS GAAwoTe TpdKettar Yo «Bactkn apyn mov Kabopilet
Kkabe petoppaotikny dwadkacion (Nord: 1997: 70). Onwg eniong, o
TOTOG TOL KEWEVOL omotelel facikd mapdyovto yio TV EMAOYN TNG
petappactikng owdwooiog. ‘Eva  keipevo avnker oe  éva
ocvykekplpévo €idog Ady®m Tov VEOovg TOv, TO omoio &ivor ot
GLUVOLAGHOT YAWGGIKMOV YOPOKTNPICTIKOV HE ETAVOLAUPAVOLEVA
neprotatikd yapaktmpioticd (Gregory and Carroll: 1978:4). To &idog
TOV KEWEVOL givar 1 KaTnyopio Tov KATATAGGOVUE £va KEILEVO KOTA
MV avayveoorn omd Tovg QULOIKOVG OUMNTEG Mg YAwoooc. H
Aertovpyia TG YADGGOG VINPETEL TOGO TIC EMKOIVOVIOKEG OVAYKEG
TOV TOUTOV OGO KOl TIG VPOAOYIKEG,.

Me Bdaon 6Aa ta mpoavapepBivia pmopel vo AeyOel 0TL To Keipevo-
myn etvar €101k, EMOTNUOVIKO KEIUEVO TOV QPOPA GTOL GLGTHLOTOL
ekmaidevong pabntov pe edikég deglomreg otn Meydin Bpetavia
kor 1ig HILA. H Aertovpyio tov mpwtdtumov kepévov eivan
avaQopIKN-TAnpoPoplaky. Me dAAo Adyw, oOpQOvVO HE TOV
Kerlavopla (2016: 144) éva kelpevo HE OVOPOPIKN-TATPOPOPIOKT|
Aertovpyio «OPOPA GE OVTIKEILEVO KOl QOIVOUEVE, TOV TPOYUOTIKOD
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KOGLOV LE GKOTO TNV EVNUEP®OT) TOL dEKTNY. To Keipevo Exel ypaptel
amtd PLOIKOVG OUIANTEG TG OYYAIKNG YAMGGOG KOl T GLUYKEKPIUEVOL
and pio Apepucavida kot Evov AyyAo ovyypagéd. TKOTOG TOL
TPOTOTLTOV KEWEVOL EIval 1 EVUEPMOT] TOL AVAYVOOTN Yo TIG
UETOPPLVOLUCELS TV EKTAIOEVLTIKOV GLUOTNUATOV LOONTOV PE EO0IKEG
0e&10TNTEG 0TI 0VO YMPES KOL N TAPOLGINCT] TOV OTOTEAECUATMV.
AmevBivetor  kvplowg o€ ekmadevTkovs,  kabdg  amotelel
eCedcevpévo  Kkeipevo  pe  laitepn  opoloyion  oxeTKE  pe
EKTTALOEVTIKOVG  OPOLG KOL 1M TMPOGEYYIoN TOL  €lvol  apKeTd
eMOTNUOVIKY. ®a umopovoe va avayvocBel ond évav  péco
AVOYVOGTN 0ALL PLEYAAVTEPO EVOLAPEPOV TTPOKAAEL OE EWONUOVESG TOVL
€ldovg. To VYOG ToL KEWEVOL-TINYT| Elval EMIOTIO, AVTIKEWLEVIKO KoL
cofapd, evd emiong TePLEYEL EEEIOIKEVUEVOVS EKTOOEVLTIKOVG OPOLG,.
[Tap’ 6Ao mov evtomilovton kdmolo onueio pe €01k oporoyia, Oa
UTOPOVGE VO TTEL KOVELG TG TO KEIUEVO TO dlakaTéXeL Evo MTO VPOC,
KOTOVONTO amd TO HEGO avayvOoTr, Xopig moAD mepimioko Adyo.
Emmpocbétwg, n yloooca tov kewwévov eivar akplPoroyn ko
EMEENYTLOTIKY], GTOYXEVEL GTNV KATOVONGT TOV UETAPPLOUIcEDV Kot
NG AELTOVPYIKOTNTAS TOVG OO TOV OVOYVAGTY Kot G TOAAG orueio
Bo pmopovoe va yoapakmplodel emionun kot emotnuoviky. Ocov
aPOopA TN SOUT| TOV KEWEVOV-TINYY, TPOKELTOL Y10 Lo KAOGIKT OOUN
evog Ppiiov. Emdéybnke va petagpacOei to mpodto xoppdtt tov
BBAiov, kot €161 6TV TAPOLGA epyacic TOPOVGLAlETOL 1| SOUN TNG
apyns evog Ppiiov. Anradn, evromilovtotl apyikd ot evyaploties (mov
ocuNBC 6e MOAAEG MePTMGELS aKoAOVOOUV 1O €£MPLALO), OTN
cuvéyeld 0 TPOLOYOG Kot HETd EEKvouv Ta KePAAaio Tov PiAiov,
Omov mapovctdlovtal avoAVTIKE 01 LETOPPLOUICELS Kol 01 GUVETELES
TOVG GTO EKTTALOEVLTIKO GUGTILOL

Mo petappootikny dtedikocio eivar yeyovog mwg Ba mepiéyel 1060
OVTIKEWLEVIKA UETAPPACTIKG TPOPANUATO OAAG KO VITOKEYEVIKEG
petappaotikég dvokoAiec. Ta mpoPAnpota mov eviomictnKov oTN
OLYKEKPIEVT dradkacion avikovy Kupimg ot €ENG Katnyopieg:
TPAYLLATOALOYIKAL, Ol yA®GGIKA Kol wpoPAfnaTa
SumoMtiopikomrac.t Tt cuvéyelo mapotifevior avoAvTiKG To

15TM: ZUpdwva pe to BLBAlo Nord, Christiane (2014).H uetdppaocn we oToxsuuévn
dpaotnplotnta (Metdadpaon amno ta ayyAkd ota eAAnVIKa Zipog M. Mrpappeviéng,
Aéomowva A. Adumpou). ABrva AlauAog.
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wpoPAnuato Kol mopovcslalovior KAmolo mwopadElypuaTo yio TV
OTOTEAECLATIKOTEPT] KOTAVONOT) TOVG.

4.2 Merappaoctika npofinuato

4.2.1 Hpayuaroroyikd apofinuara

«Ta Tpoypatoloyikd TPoPAALATE OTN UETAPPOCT) AVOKVDITTOVV OO
TIG JLPOPES TV TEPIGTACEMY TOV KEWEVOV-TNYNG KO TOV KEWWEVOL-
oTOYOV KOl UTOPOLV VO EVTIOMIGTOLV HE TN GUYKPION T®V
eEOKEWEVIKOV TTapaydvTtov (Toumds, 0EKTNG, HEGO, YpOVog, YMPOG,
kivntpo, kewevikn Aettovpyia)» (Nord: 1991: 46).

AraTijpnyon Tov TEPIEYouEvoD alld Oyl THS HOPPNHS

Elvar ovyvd o@aivopevo kotd Tn HETOQPOCTIKY Olodikacio va
mopatnpeital po EAAEWYN 160dVVOUTNS 6TO EMITESO TNG LOPPNG KOTA
™ UHETAPOPA €VOG UNVOLOTOG OO o YAOCCO-0QETNPlOg GE Lo
YAdooo vrodoyne. Onmwg yapaxtmpilotikd avaeépst n Nord (2014:
118) «To oamotéhecpo pog epydAelokng HeTaepoong eival éva
keipevo ov givar o€ BEom va emttdyet 10 1010 E0POG AELTOVPYUDV LE TO
npototuro. Edv 1 Asttovpyia tov KeWEvov-cTOYOL €lvar Opota e
LT TOL KEWEVOL-TNYNG, TOTE WAGUE Yl OUOLOAELTOVPYIKY|
(equifunctional) petaeppaon. Edv dpwmg ot Asrtovpyieg tov Kepévov-
OTOYOV KOl TOVL KEWEVOL-TNYNS OlPEpovy, TOTE WAAUE Yo
eteporertovpykn (heterofunctional) petdgppoony». Eivar dvokolo
TOALEC POPEG AOY® TG S10POPEG TTOV £XOVV OL YADGGEG GTN OOLT TOVG
va petopepbel €va vonuo avtotedéc amd T YAMGGO-TNYY O1N
YAOooa-otdy0. Eivar oyeddv advvarto va unv vadpEovv mepurtdoelg
omov Oa ypelaoctel va dtoutnpnbel o mepleydpevo (€161 MOOTE vor U
yobel 10 vOnuo KOTE TN UETOPPUCTIKY] dtodkasio) aAld Oyt Kot 1
popen. ‘Eva  tétolo mapdderypo mwov  eviomioTnke Kotd TN
oLYKEKPIUEVT epyacio nTav 1 epdon «who saw the value in learning
from such a comparative analysis». Xwnv mnepintmon ovt
mpoTunOnke va punv amodobei M epdon oto EAMANVIKG pE TO
0VG10OTIKO Vo aKoAovOeital amd amopEUPATO, OALL VO LETATPOTEL
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avTO o€ EMOETIKO TPOGOHIOPIGUO TOL KVPLOV 0VCLUCTIKOD. Me Gl
MOy, M PPACT LETAPPACTIKE MG «O omoiog €ide N pobnotakn aéio
LG TETOL0G CLYKPITIKNG ovaAvoncy. H emthoyn avt) amookomovoe
TNV KAAVTEPT] KATOVONOT TOL VONLOTOG OO TO EAANVIKO KOV Kot
otV £Ueacn Tov Opov, KOOMDC oTa EAMANVIKA O EemBETIKOC
TPOGOIOPIGHAOC KATAPEPE VO YPOUOTIGEL KAADTEPA KOl TTLO KOTAVONTA
GTO VPV KOO TN PPAsT).

AlayEipion TomKOV Kol YpOovIKOY TPOGOIOPIGHDY

Mio  tétola  katnyopic. mPOPANUAT®OV  TPOKVTTEL KOTA TN
UETAPPACTIKN S10O1KOGI0 OTOV «TO KEILEVO VTOOOYNG CLVTAGGETAL GE
SpopeTikd  ypovo kot toOmo» (Keldvopiag 2016: 142). X
oLYKEKPLUEV TepinTmon 10 PiPAio ekddONnKe Yoo TPMOTN QOPE TO
2000, yeyovog mov ypovohoyeitor 600 dekoetiee mpwv omd TV
EKTOVIOT NG £PYACiOG. AVTO €YEL WG AMOTEAEGUA, VO CLVAVIOVTOL
SAPOPES TEPMTMOGELS OOV 1 Katd AEEN petdepoon Oa amotehovos
peydio AaBog yio tov petappooty|. Katd tnv avayvmon tov Keyévov-
TYNG VIPYALV TOALOL YPOVIKOL TPOGOIOPIGLLOL, Ol OTTOi0L EMPENE VOl
TPOGOPULOCGTOVV KATO TN UETAPPOCT] TOVG, £ICL MOGTE Vo yivetan
AVTIANTTO TO XPOVIKO TAAIGL0 6T0 0moio avapepdpacte. Edikd oty
TPOKEWEVT TEPIMTOOT, OOV EXPOKELTO V1o LETAPPaoT £vOg PiffAiov
pe Bépa dapopeg petappubuiosts, amottovoe WwiTePT TPOSOYN M
caens amddoon TOV OpOV Kol TOV KATUGTACE®V, £TGL MOTE VA
TOmo0ETOVVIOL COGTA YPOVIKA Ol eVEPYEEG TV UETAPPLOUIGEWDV.
[Mapadeiyporog ybpv 610 TpwTOTLTO VINPYE N Ppdon «Each chapter
is co-authored by a US and UK authority who describes the
development and current status of specific initiatives within their
respective countries and provides a summary of common challenges
and issues», otnv omoia Katd TNV OmMOS00N NG OTA EAANVIKA
emAEYONKe va petappactel 1 epacn current status g n péyovoa
KOaTa THV TEPIooo ekeivy kataotaoy. Eniong, 6to T€A0¢ TG epyaciag,
OOV GTO TPOTOTLIO KEIUEVO VILAPYEL TO CLUTEPUGLA, OVOPEPETOL T
epdon «The past decade and a half has been a period of uncertainty
and turbulence within both the United States and England and Wales
as the two governments have grappled with implementing ambitious
reform agendas». Kot g avtr| v nepintwon, Enpene va SEvKpvVIoTEL
N XPOVIKN OTOKAICT TPOTOTLTOV- UETOPPAGLOTOS KOl Y10 OVTO TO
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«the past decade and a half» amod60nke w¢ n mepiodog ¢ pduiong
oekoetiog mpiv o 2000.

4.2.2. Aiayiwooikd apofinuata

«MeTappaoTiKG TPOoPANUATE UTOPOVV ETIONG VO TPOKVYOLV 0o
douké dlapopég 6to Ae&hdylo, T cHVTAEN KoL TO VITEPTELAYLOKA
otolyelon twv 600 Ylwoowmv. Opopéva amd ovtd To YAWMGGIKA
UETOPPACTIKE TPOoPANUOTO TapaTpodvTol HOVO GE GLYKEKPIUEVQ
Cevyn YAWGG®OV OALL KOl GE TEPUTTAOGELS TOV OTN YADGOU-GTOYO
VILAPYOLY TEPICTOTEPOL TOV €VOG OPOL Yo Evay Kot HOVO Opo NG
YAOOoAG TNYNG N OTAV OV LEIGTATOL IGOFVVALOG OPOG GT YADGGO-
o10)0.» (Nord 2014: 150).

Opot ue woilamin opoloyia

210 mAaicto g oporoyiag Tposkvye to TPOPANLA TG VTTapEng evog
OpOoV e TOAAOATALG 0m0d00ELS. AOY® AmovGiog EVOG 1IGOIVVALOL GPOV
0T YAMGGO-OTOXO OEV VTAPYEL GOPNVEWL KOl OlPAVEWD OTN
petdopacn tov .H yprion molhanddv amroddcemv opeileton cuviOmg
oV ToIAMa cuvovOpeY oy dwbétel pia yAdooo AOY® TV
S POVIKE TOAADV YAWGGIKAOV ETPPODY AL KOl TNG TAVTOYPOVNG
EVAGYOANGNG OVO N TEPLGCOTEPWV EWOIKMV LE TO 1010 avTIKELEVO, T
omoia £Yel CLYVA OG ATOTELEGLLO. TN SLOPOPETIKY OVOLOGia TOV 1610V
avrikeyévon. Otav, Aowodv, évag Opog oTN YADGGO-LTOOOYNG
amodideTar pe 600 N Kot TEPLGGOTEPES OMOOOGELS OTN YADGGA-GTHYO,
0 HETOPPOCTNG KOAEITOL VO EMAEEEL TV EMKPATESTEPT] ATOOOGT, 1|
omoia Bo KOTaPEPVEL VoL LETAPEPEL LLE EVAGPELD TO COGTO VUL TOV
TPOTOHTLTTOL KEWEVOL Kot B0 KAVEL TO HETAPPACHO KATOVONTO GTO
avayveoTikd kowd. [a ™ cwot) yprion Hog amddoons Kpitnplo
amotelel N avTamokpion mov Ppickel oty Tpdén, Katd 1660, oA
0 OPIGAC TOV OPOVL givar akpIPT§ Kl AelTovpYEl COGTA GTIC GLVONKES
™G  EWIKNG  EMKOWOVIOG TOV GCLYKEKPYEVOL KAGOOL. XTnV
TPOKEWEVN TEPITT®ON Eval TETO0 TOPAdELYLLo Tav 0 Opog charter
nov mpoodopiler ™ AéEn school (charter school). Xpeidotnke
EVOEAEYNG £PELVA Y10 VAL ATTOPAGLOTEL 1| KATOAANAGTEPT ATOOOGT TOV
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OUYKEKPIUEVOL  OpOv. Xg  TOAAEG TEPMTIMOELS, (QAVNKE V.
UETOPPALETOL (G «VOVAMOTY, OC «KATOOTATIKO», ®G «UGOOUEVO»
axopo kot og «todptep». Ev télel, 0nwg B dodue Kot mopaKaTo,
TpoTUNONKe va vdpéel TPocHNKN 6TO KEIUEVO TOV HETAPPACLOTOG
Ko v, emeEnynOet o 6pog, pe MV amdo0o™ oL eMAEXONKE va lvor M
ekng: «avegapmmro omuodclo oyoieion. ‘Etol Aoutdv, pmodpece va
KATOGTEL TEPIGGOTEPO GOPES GTO EVPV KOO TL EVVOEL KOVEIC e TOV
6po charter school.

IlpocOikny

H npocOnkn vrdyetar oty kotnyopio T@V HIKPOSTPOTYIK®OV, GTIG
OTPATNYIKEG ONAGON OV OVTOTOKPIVOVTOL GTO EPATNUA TOG VO
HETAPPAc® ovTh TNV 1€/ doury/ avtikeipevo. Me v tpocOnkn «o
UETAPPACTNG TPocHETEL pial pLovada Vonatog 6to Keipevo-otdyos. H
nmpootebeica povado dev pmopel va cvvtoybel amevbeiog omd T0
keipevo-tnyn» (Schjoldager 2008: 104-105). £to ayylkd Keipevo
yivetat avaeopd otov 6po charter school, n arddoon tov omoiov de
yivetor gvkolo avtinmt) ond 1o gupb Kowod. Etot, emiéybnke va
petappactel g avedaptnto onuocio oyoisio Kou vo vmlpEel M
npocbnkn ¢ eneénynong mwg charter schools eivor ave&dptnrta,
onuocta oyoreia, Ta omoia eivorl dwpPedv.

Amaiorpi

Onwg M mpocshnkm £161 Kot 1) ALOAOLPT AVTOTOKPIVOVTOL GTOV TOLEN
TV pKpootpatnyikav. «H omadowpn onupaivel 6t opiopéveg
LOVAJES VONUOTOG TOV KEWEVOL-TINYY EKAEITOLV €VIEAMG amd TO
keipevo-otoyog (Schjoldager 2008: 108). H amolowpr] de yiveton
OVTIANTTA GTO KEILEVO-GTOYOG, POV T EKMTOVTO KOHUUATLO OV ETvat
amopaitnTa yio TNV Kotavonon tov vonuatos. 'Eva tétolo mapdderypd
glval o onueio 6mov ot cvyypaeeic avagépoviar oe éva Béua, To
omoto Ba avaAvBel mepartépw ot cvvéyxela tov PiAiov, To omoio
opwg o petagpdletar oAdxAnpo otnv mapovcsa epyaocia. 'Etot,
Oewpnbnke meprry M petdopaocn e epdong «Florian and Pullin
explore many of these differences in context, law and language
between the two countries in Chapter 2 and the reader is encouraged
to consider these issues carefully», kaBdg mepiocodTEPT GOYYLON OOt
onovpyovse arnd 6ti o yivotay Katovonth and ToV ovoyvooT.
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2vuppacels

Ot ovuEpAcelg amoteAodV GUYVO POIVOUEVO OTIG YADGGES, KOOMDG
glval n Taon Tov AéEemV va cuVLTTAPYOVY OE pio YADGGO. AvTo Ogv
€xel omapoitnTo vo KAVEL e TN VONUOTIKN ox€om TV AEEE®V, apoD
KATL T£TO10 0€ O TV SOKIUO GUUPMVO, [LE T OOUT| KOl TN YPNOT HL0G
yAdooag. Aniadn Vo ocvvadvopeg AéEelg oe Ba pmopodoav va
cuvumdpéovy pe v 1ot AéEgl mhvtote Yo va. Snpovpyncovy pio
obuepacn. Lopemva pe tov Sinclair, vrdpyovv ToAhoi tpomot yio vo
Kével Kovelg KATL, TOAAEG emMAOYEC HECO OTN YAMGOO TOVL EXOVV
elMdyotn 1M kopio oxéon pe tov €€ koopo (1987a: 320). Avto
enelnyel, ywori ov cUPEPACES AVTOVOKAODY TO TOATIGUO H0G
yAwocas. [a va yivel o katavonti avti n evotnta Ba propodvce va
avaeepbel éva moapdderypo ¢ mapovoog epyaciag. Otav oto
TPpOTOTLTTO Keipevo vapyel n ovpepacn «local authoritiesy, ot
YADGGO-GTOYO HETAPPALETOL OC «TOMKES apyEcy. Ommg eivor Opwmg
YVOGTO, 6TA EAANVIKE GLVOVLUN AEEN TOL TOTTIKOD ElVAL KOl O VIOTIOG.
Oa uropovace, £161 Aowmdv, KAAMoTo Koveic vo petappdoet to «local
authorities» wg vromieg apyés. Kati tétoro dpwg de Ba nrav doKipo,
KaBdg oV EAANVIKY YAMGGO TO GOCTO VONUO 0modideTan pe
Qpaom «TomKéG apyée» Kol avTd givarl KOTavonTd omd TOV OUANTY.
Avtictolyo TopAdEYHO, OMOTEAEL M UETAGPACY] TNG OYYAIKNG
ovuepacng «central governmenty pe po avtiotoyn eAnvikn. Evo
dnAadn to central Oa propovice va LETOPPAUCTEL KOl OG KEVIPIKOS KOL
WG fooikog, KOplog, 6TN YADGCA-GTOY0 SOKIUN amddoom elvar n xpron
TOV OPOV KEVIPIKOS GTNV TPOKEWEVT TEPITTOGT. ME avTOV TOV TPOTO,
TPOKVTTEL 1] COUPPOCT] KKEVTIPIKN KLPEPVNOT» Ko YiveTOLl APESMG O
OpO¢ KOTOVONTOHS Kot SOKIUOG.

5. Ewiloyos

Xvvoyilovtag, N LETOPPOACTIKY dladkacio e Tapovoag epyaciog Oa
umopovoe €HKOAO VO YUPUKTNPIOTEL HETPLOG OLOKOMOAG, AOY® TV
OGYETIKMG EVKOA®V UETOPPOUCTIKOV TPOPANUATOV TOV TPOEKLYAV.
[Tap’ 6ha avtd, amortOnke apketdg ¥pdvoc, ddPacuo kot HeEAETT,
€101 OOTE VO LTOPEGEL TO LETAPPOGLLOL VAL ALVTOTOKPIVETOL VOT|LLATIKA
OMOTA OTIS AMOLTGELS TOV TPMTOTVTTOV, OAAN KoL Yo va, Tnpn0ovv pe
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gvAdPela o1 petappaotiké Bewpies. Hrav pa evydpiot oadikacia,
kobmg o Oépa MTav, KOTA TN YVOUN MOV, TOAD EVOLUPEPOV, LE
TAOVGIEG TTANPOPOPIES Y1 TOL EKTOUOEVTIKA GLGTHHOTA TG MeYding
Bpetaviag kot tov H.ITA. kot v avipuetdnion toug oto 0éua g
€01KNG dtomatdoymynong kotd 1t oekaetio tov 2000. H ed1kn
Samodaymynon eivon Eva BEpa mTov e evolapépet Wtaitepa Kot Oo
NTav peydAn pov embopio 6to HEAAOV VoL TO GLVOLACH LLE TOV TOUED
™G peTaepaons. TELoG, 0peilm va avagépm, TMG 01 YVAGELS TOL LoV
napeiye n eoiton pov oto T.ET.M.A. ahdd kot 1 KaBodynon tov
KON ynT Lov oTadnKey TOAVTYLOL Ap®YOl GTNV EKTOVNOT OVTG TNG
€PYOGLOG KO GTNV GLALOYN VEDV YVOGEWMV Y10, ELEVOL.
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