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IIpoioyog
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Kvprwo Xopa

A) IIpototvmo Keipevo

EDITORIAL
Pandemic politics, pedagogies and practices: digital technologies and distance

education during the coronavirus emergency

Ben Williamson, Rebecca Eynon & John Potter

The first special issue of Learning, Media and Technology of 2020, entitled ‘Education
and technology into the 2020s: speculative futures’, presented a series of papers looking
to the future of critical research on educational technologies. As we write, just a few
months later, with the coronavirus pandemic sweeping around the world, the future
appears more uncertain than ever. Global infection and illness, population lockdowns,
and mass closures of educational institutions have engulfed countries across the planet
in the short time between issues of this journal.

The global pandemic is of course not only a serious public health emergency, but a
political, economic and social emergency too. Scholarship across myriad disciplines in
years to come will examine the medical, political, economic and social factors defining
our present moment. Many of these issues will be of interest to readers of Learning,
Media and Technology. They include political manoeuvring in relation to the pandemic,
from misinformation and economic measures to policies of social distancing,
quarantining and isolation; the use and misuse of large-scale data, statistics and
visualizations; new forms of digitally mediated work, culture and personal life;
surveillance systems for ‘contact tracing’; the use of predictive epidemiological
modelling; the development of techniques for better public understanding of science;
and the political use of behavioural economics as a public pedagogy of population
management. Future papers in this journal will be written in the context of changes
currently being experienced at planetary scale, and potentially dramatic shifts in the
relationships between science, technology and society.

In one key area we feel Learning, Media and Technology can and should make a more

direct contribution to knowledge and practice during the COVID-19 pandemic: the



switch to online and digital education formats and the rise of ‘remote’ forms of teaching
and learning as a consequence of mass closures of schools, colleges and universities. In
this moment of pandemic politics, where contests are being fought at multiple scales
and levels over the ways to handle and resolve the crisis, distance education has become
a widespread matter of concern for political authorities, education businesses, charities,
teachers, parents and students alike. Education has become an emergency matter, and
along with it, educational technologies have been positioned as a frontline emergency
service. In recent years Learning, Media and Technology has become a key publication
for critical studies of education and technology. Other outlets have responded to the
rapid switch to online education with useful guidance, advice, and references to extant
research from promising studies that might support educators to make the best of this
new educational emergency. But the need remains for critical reflection on the planetary

pivot to digitally mediated remote and distance education.

We have no wish to denigrate or criticize online distance education, but rather, the aim
of this brief editorial is twofold. First, we want to raise a series of critical cautions,
based on previous papers and special issues published in the journal, against simplistic
and opportunistic claims that educational technologies are a ready-made remedy for the
current crisis. Second, we want to issue a call for future research to examine, in up-
close detail, the effects and consequences of the expansion and embedding of digital
technologies and media in education systems, institutions and practices across the
world. We don’t necessarily see these issues as new or unique to the pandemic, but they
are currently being experienced more acutely and affectively by educators, students and
parents around the world, from the early years through to higher education. Within our
own specialist area of research and practice, pandemic politics is now playing out
through attempts to thoroughly embed public education systems and practices, at
international reach, in increasingly powerful technological systems. We raise here four

significant issues in education and technology for reinvigorated exploration.

The political economy of pandemic pedagogy

A distinctive approach to pedagogy has emerged as a global norm in the opening
months of 2020. Distance education, remote teaching, and online instruction are not
new approaches to pedagogy or curriculum design, but they have taken on renewed

salience. Debates have already commenced on social media about whether to term
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current practices ‘emergency remote education’ in contextual recognition of the
extraordinary circumstances in which they have been developed and deployed. These
‘pandemic pedagogies’ have also become the focus for the education technology

industry.

Since the effects of the coronavirus crisis on education systems first became apparent
in south east Asia early in 2020, education companies and technology businesses have
ramped up their marketing of products to support online learning considerably. Many
companies, including videoconferencing and educational content providers, have
offered up previously for-fee services for free for temporary periods, alongside
celebrity figures posting livestreaming educational content from workouts and dance
classes to guest lessons and online Q&A sessions. To a significant extent, these
charitable offers have provided many tools and resources to enable educators to meet
the high demands of switching to online teaching under extremely tense conditions and
in tightly compressed timelines. Perhaps more importantly, they may help parents, now
responsible for supporting their children’s remote education, to keep their children
occupied, active, and mentally stimulated during periods of population lockdown,

isolation and quarantine.

Yet at the same time, it appears clear that certain actors in the edtech industry are
treating the crisis as a business opportunity, with potentially long-term consequences
for how public education is perceived and practised long after the coronavirus has been
brought under control. The marketing of these products to teachers, by email and online
on social media, has been intense, as the closure of schools and colleges has become an
opportunity for the edtech industry to prove its benefits, to extend its reach, and to grow
market share. Early in March 2020, the investment bank BMO Capital Markets
predicted a spike in edtech stocks. ‘While we are uncomfortable citing “winners” in the
coronavirus situation, some companies may be positioned better than others,’ it
claimed. ‘Specifically, those that specialize in online education could see increased
interest should the situation worsen’ (EdSurge 2020). Edu-businesses such as Pearson
have made their online learning services available for free to new subscribing
institutions, and launched packages of ‘homeschooling’ advice, resources and
guidance. Many of the world’s largest and most successful technology businesses have

also expanded their educational services rapidly, including Google, Microsoft, Amazon
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and Zoom. Markets have long been a central concern of the global edtech industry, but
the pandemic may have presented it with remarkable business opportunities for profit-

making, as well as enhanced influence over the practices of education.

In a recent special issue of Learning, Media and Technology, Hillman, Bergviken
Rensfeldt, and lIvarsson (2020) speculated that education systems may become
increasingly platform-based, especially those systems that already exhibit a high degree
of decentralization. The ‘platformisation of schooling’, in a context where ‘schooling
as an institution has already been broken-up, decentralized and marketised’, they
argued, is already leading to ‘a situation with little state governance where the dominant
technical platforms are amongst few centralising powers uniting schools as a national
school system’ and ‘global commercial platforms incorporated into public education
risk challenging education as a public good’ (Hillman, Bergviken Rensfeldt, and
Ivarsson 2020, 7-8).

Their political economy analysis of educational platformization suggests the need for
serious caution regarding the expansion of edtech and other platform companies during
the coronavirus pandemic. At the present time, public education has been forcibly
decentralized into students” own homes, largely disaggregated from the institutions and
practices of education and instead repositioned as a form of homeschooling mediated
by technology tools, edu-businesses and other institutions. Many edtech businesses
have in fact been seeking to finesse the model of ‘distance’ education for years. They
have sought to make education available remotely from schools or campuses, while
also inserting platforms as intermediaries between educational institutions and their
students, acting at a distance to shape the possibilities of teaching and learning. The
current state of ‘pandemic pedagogy’, in other words, may not be seen by some
businesses as simply an emergency response to a public health and political crisis, but
as a rapid prototype of education as a private service and an opportunity to recentralize

decentralized systems through platforms.

Beyond simple market-making strategies, a range of coalitions and networks has
formed to promote forms of online learning as both a short-term response to the
pandemic and a long-term ambition for whole education systems. The Global Education

Coalition announced by UNESCO, for example, is an international partnership intended
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to help countries mobilize resources and implement ‘innovative and context-
appropriate solutions to provide education remotely, leveraging hi-tech, low-tech and
no-tech approaches’, both in order to ‘mitigate the immediate disruption caused by
COVID-19 and establish approaches to develop more open and flexible education
systems for the future’ (UNESCO 2020). Its partners include Google, Microsoft,
Facebook and Zoom alongside influential international organizations the OECD and
World Bank, all now aligned to the common mission of extending online education
globally. The World Bank has actively worked with government ministries around the
world to enable online education, while the OECD has begun to talk of COVID-19 as
a crisis of ‘human capital’ development, and of the pandemic as ‘an opportunity for
experimentation and for envisioning new models of education and new ways of using
the face-to-face learning time’ (OECD 2020). These policy-influencing international
organizations are now enabling private platforms providers to extend their reach into

previously unattainable territories and spaces.

At the national level, coalitions are also promoting their own forms of remote education.
In the UK, the Department for Education issued a £300,000 grant to Oak National
Academy, a startup online school backed by Teach First (the private teacher education
provider) and researchED (an influential network promoting research evidence of ‘what
works’ in the field of education), at the same time as the public broadcaster the BBC
revamped its online Bitesize catalogue and iPlayer content for home learning. The US-
based Wide Open Schools, similarly, was established by Common Sense Media and
powered by Salesforce to provide ‘a free collection of the best online learning
experiences for kids’, with partners including Khan Academy, Google, YouTube,
Apple and Zoom. Dominant styles of education policy that have historically distributed
power to multisector networks are now empowering private companies to become
infrastructural substrates to public education, in ways that may solidify and consolidate

in years to come.

These snapshot examples indicate how the new pandemic politics, pedagogies and
practices of online education, remote teaching and homeschooling have become
embedded in political and economic contests. There is also a geopolitical angle,
reflecting how technology companies from the US and China have sought commercial

advantage and expansion in education (Knox 2020). Global tech platforms are being
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empowered alongside national and international policy-influencing organizations that
seek ‘human capital’ as the key outcome of education. Emergency education models
are being treated as prototypes for education systems to emulate far beyond the
pandemic. Although, then, in many respects the switch to online education around the
world has been haphazard and chaotic in practice, critical studies will need to locate
these changes in the broader political economy of the COVID-19 pandemic, its

antecedents and long-term consequences.

Digital inequalities during the pandemic

As articles in this journal have consistently shown (e.g., Beckman et al. 2018) not all
young people are the well connected, digitally savvy, ‘digital natives’ that the rhetoric
around young people and technology would have us believe. Instead, there is significant
variety in the ways that young people can access, navigate and use the internet and other
new technologies, with an important minority who are excluded entirely. As schools
close due to the COVID-19 outbreak, and many teachers look to digital means to
connect to their students, education policy makers are beginning to realize that the
rhetoric around young people is incorrect, and now some young people are excluded

from much of their education and their social networks.

This has led to a well-meaning response — to try to get these young people connected
as soon as is possible. But many of those arguing for a move in this direction have not
worked in this domain before or are aware of the many past home access schemes to
get all young people connected. All young people should have the ability to access and
skills to use technology effectively and safely to achieve their own goals (educational
and otherwise). Yet it is extremely hard to get such schemes right. Three common

questions that such schemes have to address are:

What is an adequate level of digital access? At first glance, this seems to be an obvious
question — provide laptops and / or internet access to those who don’t have it. But access
is not a dichotomous measure, it is multifaceted. It is about the quality of that access.
For example, do all children need their own device? If not, how many young people
could reasonably use the same device? What is the age group that such a scheme would

impact the most? Is a mobile sufficient, or do young people need a laptop for learning
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and education? What are the minimum technical specifications a device should have?

What kind of internet connection is sufficient?

How can young people and their families be supported to technology in the home?
Young people who do not have digital access at home are likely to have less digital
skills than their peers, and it is likely that their parents and guardians also do not have
strong sets of digital skills. Using the internet contains multiple opportunities but also
risks. How young people are supported to develop those skills and help protect them
from harm is central. Typically, strong filters are placed on devices that make them less
usable and less like the digital experiences of their peers. Instead, expert support is
required (from teachers or others) to help young people and their families navigate the
internet in a safe and effective way; and also provide them with ways to get assistance

if the device breaks or the internet fails.

How can longevity of the scheme be assured? In the rush to connect young people,
quick fixes are being sought, where devices are to be borrowed and internet connection
provided free of charge for a short period of time. However, this uncertainty over
ownership and responsibilities stymies use and often causes a great deal of stress as
families feel under pressure to begin paying for the internet once the initial ‘free’ period
is over. Ideally devices should be given to the young person and their families to ensure
they have agency over what they use it for and why; and there needs to be clear
guidelines about what happens when the internet gets stopped, with significant care not

to push families in to continuing with a scheme that cannot afford.

Beyond these three questions, there are also some fundamental issues that need to be
agreed upon. A central focus needs to be defining what ‘success’ for a particular scheme
would mean. In the past, outcome measures of such initiatives have often focused on
whether access is provided — e.g., a laptop is delivered and an internet connection set
up. This is reasonable, but then other assumptions, that are not based on any evidence,
are made about the ‘inevitable’ positive benefits the scheme has brought to the young
person and their family. However, we know that the benefits from using technology
vary widely, with those better off tending to benefit more educationally and socially.
Digital connectivity is important, but it does not overcome all inequalities young people
face — during COVID-19 or otherwise.
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It is crucial to consider how any access scheme connects with the broader plan for
providing young people with a distance education of quality. Schools have many roles
and purposes, and providing distance education at this time for all young people is
hugely challenging. Education is not one thing and is not experienced in the same way.
The inequalities in our school system and wider society are only exacerbated by the
current crisis. It is therefore really important that all schemes, digital or not, work
together to support less well-off young people and schools. A holistic vision will work
better than a piecemeal approach.

As readers of this journal know, technology is not a neutral entity that simply does good
when people have access to it — it is complex and social cultural artefact. By putting
technology into homes that are already likely to be struggling financially, and suffering
more since the COVID-19 outbreak, the internet will provide access to their teachers,
information and social support, and all of these things are important. However, the
internet also provides: payday loan companies and gambling companies with easier
access to families who are already struggling financially, content and people that young
people should not have access to, and data brokers with more information that may

negatively impact the families’ future.

This, taken together with the problems that we often see with ‘EdTech’ companies and
the kinds of digital education on offer (Sancho-Gil, Rivera-Vargas, and Mifio-
Puigcercds 2020), means that we need to think about dealing with digital inequalities
in a different way. The primary reason these families do not have digital access is
because of a lack of material resources due to social inequality. These economic
realities do not go away as a result of a laptop scheme. Indeed, as this pandemic
continues, more and more young people and their families will be in financial hardship

and inequalities in society are likely to widen.

Technology cannot fix social inequality. Though access schemes will help (if done
well) it is important to think more holistically and in the longer term. We should not
simply think about the issues of digital inequalities in relation to questions of access,
but instead to see this time as an important moment to support, regulate and design an

inclusive digital future for us all, that is part of a society that is more socially just.
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Social, educational, health and digital inequalities have never been clearer. Perhaps now

is a time to make a more decisive set of significant social and digital changes.

Spaces and hierarchies in pandemic times: re-locating digital pedagogy

Being in lockdown in pandemic times and working from home, for those of us fortunate
enough to be on the right side of inequality and with the opportunity to do so, means
further consideration of the ways in which spatial and temporal relations are changed
in the (digital) work we do as educators and researchers. There is no simple mapping
of offline onto online that can escape the essential disjuncture between what is possible
and what is impossible under these circumstances, no matter how many times parents

and/or educators are told that it is easy and that the ‘digital’ makes it so.

Articles in Learning, Media and Technology in recent years, in pre-pandemic times,
have explored what happens when technological devices are brought from home into
school, critiquing the Bring Your Own Device (BYOD) movement, and exploring the
ways in which they alter relations in classroom space-time (e.g., Alirezabeigi,
Masschelein, and Decuypere 2020). The lockdown in many countries occasioned by
the pandemic requires us to hold the mirror up to what happens when classroom space-
time travels in the other direction, into the home environment, introducing the
polysynchronous world of learning in the digital age into the rhythms of family life.
We might call this the Bring Your Own School Home (BYOSH) movement. In this
environment, personal screen-time is taken over at the same time as the physical spaces
of the home are colonized and co-opted. Those grappling with the delicate ecosystem
of parenting in the digital age realize that this is anything but remote learning. It is up
close and personal and with the customary territorial trade-offs of colonization. The
promise of both the infotainment value (as in the recent BBC here in the UK providing
celebrities as teachers) and the familiar hype of ‘anytime’, ‘anywhere’ learning are ever
present except that this carries the potential promise, or threat, of ‘all the time’ and
‘everywhere’. So, routines are disrupted, but not in the ways nor in the places imagined
by ed-tech advertising; spaces are invaded by devices and screens which have now, like
the eponymous character in Diana Wynne-Jones’s novel Archer’s Goon (2000), melted
into the foreground and, finally, roles are renegotiated and re-imagined under terms and

conditions no one thought would ever apply.
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Schools, colleges and universities are of course reacting in different ways in this
BYOSH environment. Expectations are calibrated differently in different contexts with,
at local level in the UK, some headteachers and university chancellors sensibly
lowering expectations and pressure on all parties. Transitioning from offline to online
teaching and learning has long been found by its earliest researchers and exponents to
be complex, problematic and evolutionary, though it can be done by managing the
unrealistic expectations that you will be doing substantially the same thing with time,
space and material artefacts as you did in face-to-face teaching. As you know by now,
if you are currently working at distance with students, you won’t be doing the same
things. If you are also, perhaps, a parent or carer, simultaneously in receipt of ‘online
learning’ to ‘deliver’, you will know the additional attention and cognitive overload

only too well.

In the recent ‘looking to the future editorial’ for Learning, Media and Technology
(Selwyn et al. 2020), the authors speculated on ten areas towards which critical
educational technology researchers should be directing their attention in the next ten
years. It was written in pre-pandemic times but anticipates, in many relevant ways, how
the locus of control of pedagogy needs to be questioned and even relocated, away from
remote, unaccountable, unethical systems and into the hands of educators and
communities. The final idea in that piece opens up more exciting and ambitious
possibilities than those routinely voiced as technology making things more ‘effective’,
speaking instead to the everyday creativity of what they label ‘convivial technologies’.
Here we could invoke the notion of practices which speak back to power, where the
direction of flow is not about ‘content’ being delivered downstream by algorithm but
about more open, agentive and productive spaces for both learners and educators. We
might find these ‘third spaces’ in practices around digital media in an era when testing
and performativity measures are relaxed through circumstances beyond the control of
the neoliberal imaginary and where these difficult times produce surprising and hopeful
outcomes. Certainly there is work to be done on each of the following: the due diligence
associated with the educational technology industry in these times; addressing, not
glossing over, the inequalities we see around us; and with paying attention to how we
can better identify the practices which flatten hierarchies and generate a productive

pedagogy for the times in which we live and work.
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Emergency edtech experimentation
Our final reflection here is on the ways that emergency remote teaching has been
positioned in ‘experimental’ terms. According to an article in Quartz magazine,

coronavirus has catalysed

the world’s biggest educational technology (edtech) experiment in history. With 1.5 billion
students out of school and hundreds of millions attempting to learn solely online, the
experiment will reshape schools, the idea of education, and what learning looks like in the
21st century. (Anderson 2020)

This idea of experimentation makes remote learning students, teachers and parents into
laboratory subjects whose contingent experiences and activities are being observed for

insights about the future of edtech itself.

The global edtech experiment is also an opportunity to produce very large quantities of
student data, as students are forced online into data-intensive digital learning
environments at unprecedented scale. For researchers and organizations invested in
data scientific forms of analysis in education, as Zimmerman (2020) put it in The
Chronicle of Higher Education, coronavirus is an opportunity for a ‘great online

learning experiment’:

Coronavirus...has created a set of unprecedented natural experiments. For the first time,
entire student bodies have been compelled to take all of their classes online. So we can
examine how they perform in these courses compared to the face-to-face kind, without
worrying about the bias of self-selection. It might be hard to get good data if the online
instruction only lasts a few weeks. But at institutions that have moved to online-only for
the rest of the semester, we should be able to measure how much students learn in that

medium compared to the face-to-face instruction they received earlier.

The argument exemplified by Zimmerman is that the coronavirus crisis is a natural
experimental opportunity for education data scientists — both those in academic
education research and analysts working in edtech companies and other edu-businesses
— to demonstrate the effectiveness of online education over face-to-face teaching.

Zimmerman even argued that it should be considered a kind of moral responsibility for
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universities to use the chance to figure out if online education outperforms in-person
teaching, even though, he said, ‘if students showed more gains from online instruction,
professors who teach face-to-face classes — like | do — might find their own jobs in peril’
(Zimmerman 2020). The data scientific dream of measuring learning at scale in order
to develop a precise understanding of the benefits of remote instruction is clearly
animating part of the effort by edtech businesses and associated researchers to utilize
the coronavirus emergency as a mass data-gathering and analysis opportunity. And this
might ultimately, as Zimmerman suggested, lead to a consolidation of online instruction
and, as a consequence, exacerbate worker precarity for educators. The possible
contraction of higher education as an on-campus experience, and a shift to remote

instruction and learning, is already concerning many educators.

The effort to position pandemic pedagogies as a natural experimental opportunity for
education data science to ‘prove’ the benefits of digital teaching exemplifies the ways
that ‘datafication’ has been presented as a transformative force in education in recent
years. As Jarke and Breiter (2019) put it in their introduction to a special issue of
Learning, Media and Technology on ‘The datafication of education’, ‘the education
sector is one of the most noticeable domains affected by datafication, because it
transforms not only the ways in which teaching and learning are organised’ and raises
expectations about ‘increased transparency, accountability, service orientation and
civic participation but also associated fears with respect to surveillance and control,
privacy issues, power relations, and (new) inequalities’ (Jarke and Breiter 2019, 1).
From this perspective, efforts to datafy the student experience of education during the
pandemic need to be understood as an extreme manifestation of longer-term aspirations
to render education legible as numbers through increasingly pervasive technologies and
techniques of surveillance. The COVID-19 pandemic is being treated as a laboratory
experiment in mass-scale datafication of education in ways that might further empower
and advance the interests of data-driven edtech companies, researchers and advocates.
As millions of students sign up to new platforms in order to be able to access education
during the pandemic, longrunning concerns over data privacy and the use of data for

student profiling and control need to be brought back into focus.
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Towards future research

We raise the four discussions above as critical reflections on ongoing significant
changes with potentially long-term consequences for education generally and for
research and practice in digital media and learning specifically. Pandemic education
may also illuminate something of longer-term changes in the relationship between
technology and society, with digital services adopted unproblematically as solutions to
any problem (also reflected in current tensions over surveillance and privacy
implications of ‘contact tracing’ apps). Yet these are not all necessarily new issues or
problems. Contributors to Learning, Media and Technology have for many years been
confronting questions and challenges of the political economy of edtech, digital
inequalities, spaces and futures of learning, and datafication of education. The
coronavirus emergency has intensified and expanded these. Rather than calling for a
specific research agenda related to coronavirus, our more modest hope is that the
journal will continue to act as a key source of scholarly knowledge and critical analysis
on issues around education, media and technology that have long, contested histories
and uncertain futures. The pandemic politics, pedagogies and practices characteristic of
education in 2020 call for a reinvigorated approach to research on educational
technologies and media that is driven by critical and theoretically informed analysis.
Learning, Media and Technology remains a key forum for original research in these
areas. We welcome contributions that not only take the current pandemic as their focus
or context of analysis, but continue to advance our understanding of historically and
contextually specific education and technology-related policies, practices, and

problems that are now more urgent than ever.

Ben Williamson

University of Edinburgh

Rebecca Eynon

University of Oxford

John Potter

Institute of Education, University College London
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B) Metagopoopa,
EISATQIH

[ToMtikég, modoymywéc uEBodol Kol MPOKTIKEG &V UECH TOVONUIOG: YNOLOKEG
TeEXVoAOYieg Kol €€ AMOOTACEMC EKMOIOELON KATA TN OWPKED TNG KATACTOONMG

EKTOKTNG OVAYKNG AOY® TOL KOP®OVOIO

Ben Williamson, Rebecca Eynon & John Potter

To npmdT0 £181K0 TEVLYOG TOL TEPLOdKov Learning, Media and Technology tov 2020, pe
titho «Education and technology into the 2020s: speculative futures», napovciace puo
oelpd apHpwv pe AEova To LEALOV TNG KPLTIKNG EPELVOC GTOV TOUEN TMV EKTALOEVTIKMV
teyvoroyinv. Kabocov ypdpovpe, Aiyovg Hévo Pveg apyotepa, e TNV Tovonuio Tov
KOPWOVOTIOU Vo 6ap®VEL OAOV TOV KOG, TO LEALOV dlarypapeTot TTo aff€fato amd moTE.
Meto&d tov Bepdtomv tov v AdY® TEPLOKOD GLYKATAAEYOVTOL 1] LOALVON Kot M
acBéveln o€ TayKOGUI0 £TITESO, O1 ATOYOPEVGELS KUKAOPOPIG TV TANBVGUOV, KAONDC
Kot 70 PolIkd KAEIGILO TOV EKTOOEVLTIKMY WOPVUATOV, TOL EXOVV KOTOUKAVGEL TIG YDPES

0€ OLOKANPO TOV TAAVITN GE GOVIOUO YPOVIKO S1AGTN L.

H nayxoopo mavonpio etvar, ac@aimg, pio cofapr| KATAoTaon EKTAKTNG OVAYKNG OXL
uoévo otov topén G OMUOclag vyelag, oAAG KOl ommd TOATIKNG, OIKOVOUIKNG KOl
KOW®VIKNG TAEVPAg emiong. Ot emotioves o€ YIlddeg kKAAdovg Ba e&gtdcovv Katd
TO. EMOUEVA XPOVILL TOVG 1ATPIKOVS, TOMTIKOVG, OLKOVOMKOVS Kol KOW®VIKOVS
napayovieg mov Kabopilovv 10 mopdv pog. I[loArd oamd to {ntiuota avtd Oa
EVOLOQEPOLY Kol TOVG avayvwotec tov Learning, Media and Technology.
[Teprhapfavovv molitukoOg yelpopods o€ oxéon pe v movonuie, omd v
TAPOTANPOPOPNCN KOl OIKOVOUIKA HETPO €MC TOMTIKEG KOWMVIKNG OnOGTAONG,
KOPOVTIVOG KOl OTOUOVMONG: TN (PNOT KOl TNV KATdypNnoT 0E00UEVMVY, CTATICTIKMOV
OTOLEI®MV KOl OTTIKOTOWCEWMV HEYAANG KAIHOKAG: VEEC LOPPEG EPYACTOC, TOMTIGLOV
Kot mwpooomk g (oG péoca  omd  Yynowok  SlOHECOAGPNON:  GLGTHUOTO
TAPOKOAOVONONG Yyl «YVNAGTNON  EMOQOV»: T  YPNON  TPOYVAOCTIK®OV
EMONUIOAOYIKAOV HOVTEA®V: TNV OVATTUEN TEYVIKOV Y10, KOADTEPT KATOVONGT TNG
EMOTNUNG amd TO KOWO: KoODG KOl TNV TOATIKN YPNON TNG GULUTEPLPOPIKNG
owovopiog ®g oMuoclog modaywytkng pedddov dtayeipiong tov TANOLGLOV.

Melhovtikd dpBpa o€ 0vTO TO TEPLOOKO Bl YPOPTOHV GTO TAMIGIO TV OAANYDV TOV
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TOPOTNPOVVTIOL CHIUEPO GE TAYKOCULO EMIMEDO, KAOMG Kol TWV SLVVNTIKA OPOUOTIKMDY

TPOTAV OTIC OYECELS LETAED EMMOTNUNG, TEXVOAOYING KO KOWVMOVIOG.

Ye évav Baoikd Topéa motevovpe Ot to Learning, Media and Technology umopei kot
OPEILEL VO CUVEIGPEPEL IO AUEGO GTN YVAOOT KOl TIC TPOKTIKEG KOTA TN SLAPKELOL TNG
navonuiog tov COVID-19: n petdPoocn o€ SOOIKTLOKES KOL YNOUKES HOPPES
ekmaidevong Kot n avénon TV «e& amoosTacemey Hope®OV d10a0KOAMaG Kol Labnong
oG ovvémeld Tov UOLIKOV KAEIGIHATOG TV OYOAEI®V, TOV KOAEYIOV Kol TV
TOVETIGTNUI®V. AVTN TN OTIYUN TOV TOMTIKOV €V HEGH Tavonuiag, 6mov dedyovral
dtopdryeg o€ TOAATAES KAMLOKES Kol ETITEDO GYETIKA L TOVG TPOTOVG dLOYEIPIONG Kot
emilvong ¢ kpiong, M €€ amooTACE®S EKMAidELON dNUOLPYEL YEVIKELUEVOLG
TPOPANUATICUOVS  OTIS TOMTIKEG  OPYES, TS EKMOUOEVTIKEG EMYEPNOES, TIC
QUAAVOPOTIKEG OPYOVAOCELS, TOVG EKTALOEVTIKOVS, TOLG YOVELG Kol TOvG HaONTEC
opoiwg. H exkmaidevon €xet kataotel enstyov B€pa ko, pali e TV, ot EKTOOEVTIKEG
TEYVOLOYiEg Exouv avadelybel og vanpesio EkTaktng avaykns. To tedgvtaia ypovia To
Learning, Media and Technology éyet eEehybei o€ Pacikn Ekdoon Yo KPLTIKEG LEAETEG
¢ ekmaidevong Kot g teyvoAoyioc. AAdec vrnpeoieg €yovv avtamokpifel oty
Tayeio LeTAPaon 6T S1OTKTLOKTY] EKTOLOEVOT) LLE XPNOLUT K0B0dYNoN, GLUBOVAES Kot
avapopEg oe VPLoTapEVES Epevveg vtofonBodpeves amd TOALE VTOGYOUEVEG LEAETEG
mov o pmopovoav vo VITOSTNPIEOLY TOVG EKTOLOEVTIKOVG VO ASlOTOCOVY LE TOV
KOADTEPO TPOMO LT TN VEQ OO EKMOLOEVTIKNG TAEVPAS KOTACTOOT EKTOKTNG
avdykng. Qo1060, TAPAUEVEL 1] AVAYKN Yo KPITIKO TPOPANUATICUO GTOV TAYKOGULO

a&ova eml g €& amooTACE®S EKTAIOELOTG LECH OO YNPLOKT) OLUECOAGPNON.

Agv &yovpe kapio embopio vo anaSidcovpe | vo KAToKPivoupe TN O1001KTVOKY| €&
OTOCTAGEWMG EKTAIOEVOT, OAAL OVTIOETOGC 0 GTOYOG OVTNG TNG GUVIOUNG ELGOYWYNG
elvan durtde. [patov, BEAovLE va BEcov e Lo GEPA OO KPITIKEG TOPATNP|OELS, PACEL
TPONYOVLEVOV APHP®V Kol EIGTKDOV TELYDV TOV SNUOGIELONKAY GTO TEPLOOTKD, EVAVTLOL
o€ amAOIKOVUG KOl KOIPOOGKOMIKOVG LOYVPIGHOVS OTL Ol EKTOUOEVTIKES TEXVOAOYIES
GULVIGTOVV L1 TUTOTOMUEVT) ADGN Yo TV TpEYovca kpior. Kat devtepov, B ovpe va
OMOCOVLE OUPOPUN Y10 LEAAOVTIKT] EPELVO MGTE VO EEETACOVLE, APKETO AETTOUEPDG, TIG
EMOPACELS KOl TIG CUVEMEIEG TNG EMEKTOONG KOl TNG EVOOUATMOONG TOV YNOLUKDOV
TEYVOLOYIDV KOl HECMOV OTO EKTOLOEVTIKO GUOCTHHOTO KOl WOPOLUATE KOODS KOl OTIG
EKTTALOEVTIKEG TPAKTIKEG G OAOV TOV KOGHO. Agv Bewpovpe KoT™ avAaykn T v AOy®

IntuoTa véa 1 YopaKTNPIoTIKA TNG Tavonuiog, Opms nl Tov TapodvTog sivar asntd
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KOTA TPOTOV 7O €VIOVO KOl OPOCTIKO GE EKTOOEVTIKOVS, HobNTéG Ko yovelg oe
OAOKANPO TOV KOGHO, amd To TPdTA £ £mG TNV TprtoPdbia exkmaidogvon. Eviog tov
KOV HaG €101K0D TOUEN EPEVVOG KOl TPOKTIKNAG EPAUPLOYNG TNG, Ol TOMTIKEG £V HECH
Tavonuiog eKTLMocoVToL TOPa UEGH TPOCTOOEUDY Yo TANPN EVOOUATMOON TOV
OMNUOCI®V EKTTALOEVTIKOV GUGTNUAT®V Ko TPAKTIKOV, o€ 01e0vi epuféreta, oe OO Kot
woyvpdtepa  tEYVOLOYIKE ovothiuato. I[lapokdteo 6OEtovpe TéocEpa  OMNUOVTIKG
ntuata otV eKTaidgLoN KoL TV TEYVOAOYi TPOKEEVOL Vo d00el vEa mBnon ot

dlepevvnon.

H moltui] owkovopio TS Today@yKNS €V HECO Tavonpiog

Kotd toug mpmtovg pnveg tov 2020 €xer avoderyfel ¢ yevikdg kovovag i
SPOPETIKN TTPocEyylon oty mowdoywyky.. H &£ oanootdoemg exmaidosvon ko
dwackaAio kaBdg kot ta StadkTvaKd podnuate dev amotelovV vEES TPOCEYYIGELS
OTNV TOOAYOYIKN N TOV GYEOWIGUO TPOYPUUUAT®V GTOLOADYV, OUMG TOPL EXOLV
OTOKTNOEL aKOua o mpoeséyovoa onuacio. 'Eyxouv 1on exwvnoetl culntioelg ota
HEGO KOWMVIKNG SIKTVMONG CYETIKA LE TO KOTA TOGOV TPEMEL VO OMOKOAOVUE TIG
TPEYOVOEG TPUKTIKEG «EE AMOCTACEMS EKTOIOEVOT) EKTAKTNG OVAYKN G GE GLVAPTNON
LLE TNV OVOYVAOPLOT TOV EKTOKTMV TEPLIOTACEMV GTIG OTOIEG AVTEG EYOVV avorTLyel Kot
avarapet opaon. Ot ev Adym «madorywykég péBodot ev pécsm mavonuiogy Exovv emiong

YIVEL TO EMIKEVTPO TOV KAAOOL TNG EKTAOEVTIKNG TEXVOAOYING.

Agdopévou 0Tt 01 EMTTMOCELG TNG KPIOTG TOL KOPMVOIOU GTA EKTALOEVTIKA GLGTILOTOL
exOnAmOnkav yo Tpadtn @opd otn Notoavatolkn Acio otig apyég tov 2020, ot
EKTOLOEVTIKEG ETAPEIEG KO O1 TEXVOAOYIKES EMLXEIPNGELS £YOVV EVTEIVEL TNV gumopia
TOV TPOIOVTOV TOVG Yo Vo VTOGTNPIEOVY oNUAVTIKA TN dtadtkTvakh pLdonor. [ToAiég
etapeieg, ocvpmephapuPavopévav Tov Topdymv TNAESIGCKEYNG Kol EKTOOEVTIKOV
TEPLEYOUEVOD, TPOGPEPOLYV VIINPESIEG TOL TOAOTEPO NTAV ENL TANPOUN dWPEQY Y10
TPOCMPIVEG TEPLOOOVG, ol pe SAOMUES TPOCOTIKOTNTEG TOL ONUOCIEVOVY KOl
petadioovv oe Covtav pon eKTodeLTIKO TEPEXOUEVO, ONO TPOTOVNOELS KOl
ponuoate  gopod  £0¢ HOONUOTO  EMICKEMTAOV KOl  JLOIKTVOKEG — ouvedpieg
egpotartavimocov (Q&A). e évav onuavtikd Pabud, avtéc ot ELavOpOTIKES
TPOGPOPEC £YOVV TAPACYEL TOAAL €pyareior Kot TOPOLG TPOKEWEVOL Vo doBel M
dVVATOTNTO GTOVG EKMOIOELTIKOVG VO OVIOTOKPIOOUV GTIC VYNAEG OMOLTHOELS TNG
petdfoong otn ddkTvoky Sdackaiio VIO eEAPETIKA TETAUEVEG GUVONKES KOl GE

QLOTNPADG GVUTIEGHEVA Ypovodtaypdupata. Kot icmwg to onpovtikdtepo, Hmopovv vo
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Bonbnoovv toug yoveig, ol omoiot Topa eivar vrevHOVvVoL Yo TV vrooTNPIEN NG €&
OMOOTACEWMS EKTOIOEVONG TOV TOSLUDY TOVE, VO, KPOTHCOLV TOL TOOLE OTOGYOANUEVA,
dpaCTHPLO KOL GE EYPNYOPOT GE TEPLOOOVGS ATAYOPEVGTG KUKAOPOPTNG TOV TANOVGHOV,

OTOLOVMOTG KO KAPOVTIVOC.

Qo1660 oVYXPOVAOS YiveTol cagég OTL OPIGUEVOL TOPAYOVTEG OTOV KAAOO TNG
EKTOLOEVTIKNG TEYVOLOYIOG AVTIHETMMILOVY TNV KPIoN MG EMYEPNUOTIKY EVKoupia, e
SUVNTIKGA HaKPOTPODECUES CUVETEIEG YiO. TOV TPOTMO HE TOV OMOio 1 Onudcla
exmoaidevon yivetor avTiANTTy Kot €poproleTan Yo pokpd ypovikd ddotnuo omd
OTLYU] TOL 0 KOPp®VOIOG €1€0n vtd éheyyo. H egumopia tov ev Adym mpoidviov oe
EKTTALOEVTIKOVC, HECH NAEKTPOVIKOD TOYVIPOUEIOD KOOMG Kot 6TO S100iKTVLO 0TO LEG
KOW®VIKNG OIKTO®ONG, VINPEE €vtovn, KaBOTL To KAEioO TV oYoleiwv Kol TV
KoAeyimv €xel avaderyel oe suvkapia Yo Tov KAAGO TNG EKTALOEVTIKNG TEXVOLOYiaG VO
amodeietl ta 0pEAN NG, va emeKTEIVEL TN OPAGCT] TNG KoL VO AVENGEL TO LEPIOLO OLyOPAC.
Y11 apyég tov Maptiov tov 2020, n emevovtikny tpanelo BMO Capital Markets
TPoEPAEYE KATAKOPLEN AHENON TOV HETOYMV TNG EKTAOELTIKTG TEYVOAOYinG. «[lapdTt
acBavopaote Gpora dmAdvovtag “vikntég® oty Katdotaon Tov KOopmvoiov,
opopéveg etaupeieg Ppiokovrar evdeyopévag oe kaAvtepn Béom omd 6,11 GAAESY,
OYVPIoTNKE. «ZVYKEKPIUEVA, OGES ETAPEIEG ELOTKEVOVTOL TN SASIKTVOKY| EKTOIOEVON
B pumopovcay Vo, SOMICTOCOVV AVEAVOUEVO EVOLUPEPOV GE TEPITTMOT EMOEIVOONC
¢ Katdotaone (EdSurge 2020). Exrodevtikég enyeipnoeig Onmg n Pearson, £xouvv
dwbéoel dmpedv TIG OUOIKTLOKES TOVG VANPESieg PABNoNG o vEn GLVOPOUNTIKA
wpvUATA, EVO TPO®OOLV TaKETA GLUBOVADVY, TOP®V Kol KaBodNyNoNS Yo «kat’ oikov
oyolkn exmoidevony. [ToALEG amd TIC HeEYOADTEPES KO O EMLTUYNUEVES TOYKOGUIMG
TEYVOLOYIKEG ETLYELPNOELS £OVV EMIONG EMEKTEIVEL TIC EKTOLOEVTIKEG VINPESIES TOVG LE
yopyovg pvOuove, 6nmg n Google,  Microsoft, n Amazon kot to Zoom. Ot ayopég
vap&av yio ToAD Kopd KEVIPIKO UEANLO TOV KAGOOV TNG EKTOUOEVTIKNG TEXVOAOYING
0€ TOYKOOUO E€MmMEd0, OUMG 1 TOVONUioL EVOEXETOL VO TPOGEPEPE GE VTNV
aE100NUElTES EMYEPNUATIKES gVKOIPIES Yo KEPON, OTMG EMIONG Ko Vo evioyvoe TV

EMPPON ETL TOV EKTALOEVTIKDV TPOKTIKADV.

Ye éva mpoceato edkd tedyog tov Learning, Media and Technology, ot Hillman,
Bergviken Rensfeldt kot Ivarsson (2020) mbovordyncav OTL To EKTALOEVTIKA
cvotipata evogyetar va, facifovtol oAoéva Kot TEPIGGATEPO GE TAATOOPLES, 11OHTEPQ

exeiva To cvotNUaTo TOV TOPOVSIALovy NOM Evav LYMAS PBabud amoxévipwong. H
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CTAOTEOPLOTOINGTN NG GYOMKNG EKTOUOELONCY G €vOl TAAICIO OTOV «1 GYOAIKY|
exmoaidevon wg Beopog £xel NoN Katoapynoel, amokevipwel kot eumopevpatomonfei»,
woyvpioTray, £el 10N MG CLVETELN «UL0 KATAOTOON LE HKPN KPOTIKY StakvBEpvnon
OmoL Ol  Kuplopyeg TEYVIKEC TAATQOPUES GLYKOTOAEYOVTOL UETOED  Alywv
OLYKEVTIPOTIK®OV £0VGIHOV TOV EVAOVOLV TO GYOAEID OC Eval EBVIKO GYOAIKO GUGTNLOY,
EVAD «TOYKOOUES EUTOPIKEC TAOTQPOPLES TOV EVol EVOOUUTOUEVES OTN ONUOCLA
ekmaidevon, evdéyetal va Bécovv oe kivduvo v ekmaidevon g dNUOcLo oyafo»

(Hillman, Bergviken Rensfeldt ko Ivarsson 2020, 7-8).

H avéivon tovg yio v TOATIKY Owovopia NG EKTAOEVLTIKNG TAATPOPLOTOINGNG
VTOONAMVEL TNV AVAYKT] Y10, LEYAAT TTPOGOYY| CYETIKA LLE TNV EMEKTOCT] ETAUPELDY TOV
JOOVAEDOVV LE TAATPOPUEG EKTAOEVTIKNG TEXVOAOYING Kot AAAEG KATA TN SLUPKELD TNG
navonpiag Tov kopmvoiov. IIpog 1o mapdv, n dnuocia ekraidevon Exel amokevipmbel
Bioto ota omitio TV padnTov, dedopévou Ot Kotd Evav peydio Babud £xet amokonet
a0 T, WOPVULOTO KoL TIG TPAKTIKES EKTAIOEVOTG, KOl OVT' aVTOV £XEL EMavVaTonodeTnOet
®C WMo Hopen kAT 0lKoV GYOMKNG EKTOIOELONG HEGO amd TN OLUEGOAAPN oM
TEYVOLOYIKOV  EPYOAEI®DV, EKTOWOEVTIKAOV EMYEPNCE®V Kol GAA®V  1OpLUATOV.
[Ipdrypott, TOALES EMYEPNOELS EKTOOEVTIKNG TEXVOAOYIOG EMOLOKOVY €00 KO YPOVIKL
va BEATIOC0VV TO HOVTELD TNG «&& amootdoeme» eknaidevongs. ‘Exovv emyeipnoet va
KOTOGTOOLV TNV EKTOLOELON O1BECIUN HOKPLA amtd GYOAEin 1 TOVETIOTNLMOVTTOAEL,
EVO €164 yOLV £miong TAATPOPUES OG LEGALOVTESG LETAED TMOV EKTALOEVTIKMV 1OPVUATOV
KOL TOV LoONTOV TOVG, AEITOVPYDVTOS £ AMOGTAGEMG TPOKELLEVOL VO VOTTOEOVV TIG
dvvatdtreg ddackariog kot pabnong. H tpéyovca Katdotaomn e «Taldaymyikng ev
pécw movonuiogy, pe dAlo Adya, evogxeton vo unv Beopnbel omd opiopéveg
EMYEPNGELG ATAY] OTAVTNON EKTOKTNG OVAYKNG G o KPIGT GTOV TOUEN TG ONUOGLOG
vyelag Kot ™G TOMTIKNG, AAAL €vol YP1YOPO TPATLTTO EKTOAOEVONG MG L0 WOIOTIKN
VINPeGio KaBmG Kot MG Lol ELKOPIN Y10 ETAVACVLYKEVIPMOTIGUO TOV OTOKEVIPOUEVOV

CLUOTNUATOV HEC® TAATOOPUDYV.

[Tépa amd Tig amAéG OTPATNYIKEG TNG AYOPAS, EXEL CYNUATIOTEL Lo GEPA GLUTPAEE®V
KOl OIKTO®V e OKOTO TNV TPOMONGN LOPP®OV S1AOTKTVAKNG LAONONG TOVTOYPOVO (OC
BpoyvrpoBeoun amdvinomn oty mavonpio kot ¢ eraddo&o pakporpofecio oyédio yia
oAOKANpa  ekmodevtikd  ovotnuate.  Ilapadeiypatog yépwv, o ITlaykdopog
Yvvoomopdc Exmaidevone, tov omoiov avryyetke m UNESCO, sivor pia o1ebvnig

eToUPIK] cOUmpaln mov €xel ¢ oTdY0 vo. Pondnoel TG YOPES Vo KIVNTOTOGOLV
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TOPOLG KOl VOL EPAPLOGOVV KKOIVOTOUEG KO TPOCAPLOCUEVEG OTIC CLVONKEG ADGELS Y10
TNV TaPOYN £ OMOCTAGEMS EKTOUIOEVLONG, AEI0TOIDVTAG TPOCEYYIGELS VYNANG, XAUNANG
KOLL U1 TEYVOLOYIOGY, TPOKEUEVOL VO KUETPLAGOVV LEV TNV GUECT] OTOS0PYAVMGT| TOV
npokAnOnke ond tov COVID-19, kot va kabiep®dcovv de mPoceyyicels ywo tnv
aVATTUEN MO AVOLYTMV KOl EVEAIKTMV EKTOLOEVTIKOV GUOTNUATOV YLl TO HEAALOVY
(UNESCO 2020). Ot cvvepyatec tov meptraufavovv tn Google, tn Microsoft, to
Facebook kot 10 Zoom, xab®dg Kot onpavtikovg dedvelg opyaviopovg — OTmg Tov
OOZA kot v [Hoykéopa Tparela —, ot omoiot tdpa ival 6Lt evBuypoppicpuévol pe
TNV KOW1 OTOGTOAN TNG EMEKTOONG TNG OLOIKTLOKNG eKTaidevong maykoopuiog. H
[Moykoopa Tpanela £xel cuvepyaotel oTeVA pe vovpyeia avd TOV KOGHO TPOKEUEVO
va d1evkoAdveL T Sladiktvokn ektaidevon, eved o OOZA £xet apyioetl va avapépeTal
otov pev COVID-19 o¢ o kpion avantuéng «avBpomivov kepoiaiovy, o1n 0
Tavonuo G «o gukapio Yoo TEPOUATICUO Kol OPOUOTICUO VEOV HOVTEA®V
ekmaidevong kabdg kol vEov TpOT®V ¥PNoNg Tov ¥pdvov HABNoNG HE TPOCHOTIKN
emaen» (OOZA 2020). Ot ev Adyw ennpedlovteg Tn SIopUOPO®OT] THG TOALTIKNG d1ebveic
0PYOAVIGHOT SIEVKOAVVOLV TOPO TOLG TAPOYOVS IOIMTIKAOV TAATPOPUMY VO ELEKTEIVOLV

™V eUPELELD TOVG GE TPONYOLUEVMS OTPOCTEAAGTOVS KAAIOLS KOl YDPOLG,.

Ye eBvikd emimedo, ol ovumpdhielg mpowBolv emiong TG OkEG TOLG HOPPEG €€
amooTacems ekmaidocvone. 1o Hvopévo Basiiero, 1o Ymovpyeio TTadeiog diébeoe
emyyopnynon vyovg 300.000 £ otnv Oak National Academy, éva veos0oTOTO GYOAEID
o010 dwdiktvo mov otnpileton oto Teach First (tov wWiwTIKO Thpoyo KOTAPTIONG
eKTadEVTIKMV), Kot To researchED (éva woyvpng emppong diktvo mov mpowdei
EPELVNTIKA oTOLYElD YOl TO «TL Agltovpyed» GTOV TOUEN TNG EKMAIdELONG), TV 1010
OTLYUN TTOL 0 ONPOG10G padtotnieontikodg opéag BBC avavéwaoe tov 61001KTLoKS TOV
katahoyo Bitesize kot to mepieyopevo iPlayer yio kot oikov padnon. Opoiwg, 1o Wide
Open Schools mov £dpevet otic HITA dnuovpyndnke amd tv Common Sense Media
Kot Tpopodotiinke amd v Salesforce, yio va mapéyet «pia dopedv cLALOYN amd TIC
KOADTEPEG O1OOIKTLOKES LaONGLOKEG EUTELPTES V1oL TOULAY, LE GuvePYATES Owg 1 Khan
Academy, n Google, to YouTube, n Apple ko1 t0 Zoom. Ot kvpiapyor tpdmOL
EKTTOOEVTIKNG TOMTIKNG TOV avEKOOEV OOVEHOVY 1oY0 OE TOAVTOUENKA OiKTLO
EVIGYDOLV TOPO. TIG IOIWTIKES ETALPEIEG, TPOKEUEVOL VO KATOGTOVV TAPOYOL LITOSOUMV
Yy T duocta ekmaidevon, Pe TPOTO MOTE Vo UTOPECOVY Vo, 0potwbovy Kol va

TaylwBovv Ta endpEVa YpoVIaL.
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AvTd T0. GOVTOHO TOPASEIYUOTO VTOSEIKVOOLV TOV TPOTO HE TOV ONMOI0 Ol VEEC
TOMTIKEG, TOOOY®YIKEC HEOOOOL Kol TPAKTIKEG TNG OUOIKTLOKNG EKTAIOELONG €V
Kop® movonuiog, n €& anootdoemg Odackoiio KOOMG KAl 1 KAT' 0IKOV GYOAKN
exkmaidevon €govv evooUaTmOEl 68 TOMTIKEG KOl OIKOVOUIKES Olopdyes. YTapyet
EMIONG MO YEOTOMTIKT) OKOTLH, 1] ool avTiKatontpilel Tov TpOTO e TOV Omoio
teyvoroykég etaupeieg amd tic HITA won v Kiva €povv emdunéerl epmopikd 6¢peAog
Kot enéktaor oty eknaidocvon (Knox 2020). Ot maykOGES TEYVOLOYIKEG TAATOOPLLES
evioyvovtol mopdAAnAa pe eBvikovg kol debveic emnpedlovieg TV TOATIKN
OPYOVIGHOVG OV avalnToOV «avOpOTIVO KEPAAULO» MG TO KUPLO ATOTEAECUA TNG
exknaidevong. To ekmodevTiKd povtéha EKTaKTNG avdykng Bewpovvtal TpOTLTTA Yo
EKTOOEVTIKG cLGTNHOTA TOL B pTopovGav va ypnotporotnBovy akdpa Kot ToAd To
petd v mavonuia. [apoti, £ktote, amd mOALEC OmOWELS, 1| LETABOOT OTI SLOSIKTVAKN
eknaidgvon avd tov kKOGpHo vanpée doOOAMONG Kol YOOTIK OTNV TPA&N, KPTikég
peréteg Ba mPEMEL VO EVIOMIGOLY TIC €V AOY® OAAAYEG OTNV €LPVTEPT TOALTIKN
olkovopio, KoaOmg Kat TG ontieg Kot TIG LoKPOTPODESEG GLUVETELES TNG TOVONUING TOV
COVID-19.

PNerokés avioOTNTES KATA TN OLAPKEL TNG TOVONRicg

Onog xatadeikviovy dopk®g ta dpbpa oe avtd 1o meplodwod (m.y. Beckman et al.
2018), oev elvar Olot ot véor TOGO0 KOAQ OIKTLVOUEVOL, LE TEYVOALOYIKES YVOGELS,
«ymorokot 1Bayeveicy 660 mpoomabel va pog TEIGEL | PNTOPIKT YOP® OO TOVG VEOUG
Kol TV teYvoroyia. AVt ovtol, LIApPYEL HEYOAN TOKIAMO GTOLG TPOTOVG WE TOVLG
omoiovg ot véor umopohv va £xovv TpdcPacn, vo TAoNYoHVTAL Kot VO, YPTCGLULOTO00V
70 J1OTKTLO Kot GALES VEEG TEYVOAOYIEG, LLE 0L GNLLOVTIKT] LEOVOTNTO VO OTOKAElETOL
€€ ohorAnpov. Kabdg ta oyoleia kheivouv Aoym tng movonuiog tov COVID-19, ko
moALol ekmadevTikol avalntodv ynelakd pHEsa yio vo cuvoefodv pe toug padntég
TOVG, Ol POPEIC YEPaENG EKTONOEVTIKNG TOMTIKNG apyilovV VoL GLVELONTOTOIOLYV OTL 1
PNTOPIKN YOP® amd TovS VEOLS gival avoAnOng, kol Tdpa peptkoi véol amokAgiovTot

oo PeYOAO LEPOG TNG EKTAIOEVONG KO TOV KOWVOVIKAOV TOVG SIKTOMV.

AvT6 00N yNOE G€ o KAAOTPOOIPETT aVTIOPAGT] — VO TPOSTAOGOLLE VO GLVOECOVLE
avtohg TOvg VEOUG TO GvvTopdtepo dvvatd. Oupwme, moAlol amd oavTOVG TOL
VooTNPiloVV o GTPOPY| TPOG TN GVYKEKPLUEVT KOTEVOVVGT dEV £XOVV £pYAOTEL GTOV
GLYKEKPLUEVO TOUEN GTO TTAPEABOV 1) £YOVV EMLYVMOOT TOV TOAADV TPOYPUUUATMV TOV

napelBOVTOC Yo TPOGRACT 0 TO OTITL MGTE VO, GLVIEGOVY OAOLS TOLG VEous. OAot
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o1 véol avBpwmot Ba Tpémel va Exovv T duvaTOTNTA TPOGPaoNS KOOMDS Kot T0 TPOGOVTAL
Y10 VO XPNGLLOTOL0VV TNV TEYVOAOYIO OTOTEAEGLOTIKA KO [LE AGPAAELD, TPOKEEVOD
VO ETTVYOVLY TOVS S1KOVS TOVG GTOYOVS (EKTAOEVTIKOVS Kol dALOVG). Qotdso, sival
eEapetikd dVOKOLO Vo €QoprocToVV 0pBd tétotov gidovg mpoypaupota. Tpia kowd

Oéuata pe ta omola Ta v Ady® mpoypdaupato B ypelaotel va acyoinbodv givor ta

e€ng:

Tloio enimedo yneioxng mpoofaons Oewpeiton ikavoromtiko; Ex mpdINg dyewg, To00TO
eaivetol vo amotehet Eva Tpoeaveg (NN — TOPEYXETE POPTTOVS VITOAOYIGTES KOl / M
npocPacn o610 d1adikTLo o O6c0VG dev Exovv. Ouwe, n TpdoPacn eivar Eva Béua pe
TOALEG O106TAGELS, TO 0TOi0 0Popd Kupiwg otnv mowdtnta . [Hapadeiypotog xaptv,
yperlovtatl OAa Ta Todld T O1KN Tovg cvuokevn; Edv oy, mécot véot Ba propovcav og
AOYIKG TAaiclo Vo xpnoyLoTotjoovy Ty 1ot cvokevn]; o nAkiokn opddo Oo
emnpéale meplocdTEPO £va TETOOL €100V TPOYpappa; Apkel £va KvnTd 1| UNTOG Ot
véor ypelalovtal €vov QOPNTO LTOAOYIGTH| Yot HOONGLOKOVG KOl EKTOUOEVTIKOVG
okomovg; Iloleg eivar ot eAdyIoTES TEYVIKES TPOOYPAPEG TTOV TPEMEL VO £XEL LA

ovokevn; Tt eidovg chvdeon oto SradikTvo Bempeitan ETapKNc;

1lw¢ umopodv o1 véor ko 01 OIKOYEVELES TOVGS VO, DEOGTHPLYOOVY yio, TNV TEYVOAOYia aTO
oniti;, O1vEOLTOV dgV £X0VV YNELOKT TPOGPACT) GTO OTITL EVOEXETAL VOL £XOVV AYOTEPES
ymoakeg 010t Teg o’ 0,TL 01 GLVOUNAIKOL TOVG, VA lval mBavd ot yoveig ko ot
KNOEUOVEG TOVG VoL Unv O1afétovy emiong £va 1oyvpo GHVOAD YNelakav delottov. H
YPNOMN TOL S1AOIKTHOVL TTEPIEXEL TOALUTAEG evkanpieg oAAd Kot Kivdvvoue. Kevipikng
onpaciog eivor o TpOToOg pe Tov 0moio vrooTNPilovTal Ot VEOL Yl TV avATTLEN TOV £V
AOY® de&loTTOV 0ALGL KO Yo TV TPOGTAGIA TOVG amd TIG PAAPEPES EMATAOGELC. ZTIG
oLoKEVEG TomoBeTOVVTAL GLVNBWG WYLVPA PilTpa, Ta omola TIg KABIGTOVY AyOTEPO
YPNOTIKES KOL ALYOTEPO GOV TIC YNPLOKES EUTELPIES TOV GLVOUNATK®V TOVG. AVT' ALTOV,
amotteiton VITOSTNPIEN EUTEPOYVOUOVOV (EKTAOELTIKOV 1| AAA®V) Yo va fondncovv
TOVG VEOLG KOl TIC OIKOYEVELEG TOVG VO TAONYNO0UV 6TO 010 0iKTVO HE OGPUAT Kot
OTOTEAEGLOTIKO TPOTO, KOOMG KOt VO TOLG TOPEYOLV TPOTOLS va dexBohv Ponbeta v

1 ovokevn amocvvoedel 1 To SadikTvo dev Aettovpyel.

g umopel vo, draopoliorel 11 poxpofiotnta wov mpoypouuotos; Tlpokeyévon va
ovvdehovV dueca ot véor, avalntohvtol TPOcOPIVES AVGELS, KATA TIG 0TOleg TPOKELTOL

VoL O0VEIGTOVV GUOKEVEG KO VOL TOPEXETOL dMPEAY GVUVOEST] GTO O10OTKTVO Y10 GHVTOLO
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YPOVIKO dtdotnpa. 26TO60, 1 eV AOY® afefardtnta og Opata 1010KTNGiag Kot evbuvmv
eumodilel T ypnom Kot TPOKaAEl GLYVE TOAD Ayyog, KaBdTL 01 0O1KoYEVELES osOdvovTal
TNV TEST VO 0PYIGOVY VO TANPOVOLY Y10 TO JdiKTLO o’ MG OTIYUNG TapEAOEL 1
APYIKY] «OWPEAV» TEPTOO0G. TNV 10aVIKY TEPIMT®OT, Bor TPémeL vor 50000V GVOKEVES
07O VEAPO ATOLO KOl TNV OIKOYEVELD TOV, Y10l VO SLGPAAGTEL OTL EYOVV TOV EAEYYO €Tl
TOV Tl YPNOUOTOOVY KOl YIOTL Kol TPETEL VO VILAPYOLV GOPEIG 00NYieg Yoo TO TL
ovppaivel 6tav 10 S10diKTVLO CTONOTNOEL, HE WwiTEPT TPOGOoYN Vo UV TECOVV TIC

OLKOYEVELEG VO GUVEYIGOLV £va TPOYPOLLO TTOV OEV UTOPOVV VAL OVTEEOLV OTKOVOLUILKAL.

[Tépav avtov TV TpLav Bepdtomv, vapyovy exiong optopéva BepeAimon {ntnuota Tov
npénel va cupewvnBovv. Eva kevipikd onpelo eotiaong mpénet va tpocdtopilet Tt Ha
Umopovce va onuaivel n AEEN «emtuyio» Yoo £val GUYKEKPIUEVO TPOHYPAUUA. ZTO
wapeABov, ot tpomotl aloAdynong té€toov idovg TpmtTofovMav eotidloviay cuyvd
070 K0Td TOGOV mopEyetal TpOGPact — .y, TapadideTal VoS POPNTOS VITOAOYIGTNG Kot
dnpovpyovvtal ot TPobmoBEGELS Yoo UVOEST 6TO d1adikTLO. AVTo givat AoyKO, OUMC
ot ovvéyewn yivovtar GAAeg vmobBécelg, ot omoileg doev Pacilovrar oe Kovéva
OTTOOEIKTIKO GTOLYELD, OYETIKA LLE TO «OVOTOPEVKTON OETIKA 0QEAN TTOV TO TPOYPOLLLLLOL
EXEL AmOPEPEL GTO VEQPO ATOUO KO TNV OKoYEVELN TOV. 26TOG0, Yvopilovpe OTL T
0QEAT TTOV ATOPPEOVY AT TN XPNOT TNG TEXVOAOYINS TOIKIAAOVLY OMUOVTIKG, LE TO
ONUOVTIKOTEPA € ALTAOV VO aPopodV ®G €Nl TO TAEIGTOV GTNV EKTOUOEVTIKY] Ko
Kowwvikn mopapetpo. H ynowokn ocvvoeociudétto givor onuovtikng, OU®G Ogv
anokafotd OAEG TIG AVICOTNTEG TOV AVTILETOTILOVY 01 VEOL — KOTA TN SLOPKELD TOV

COVID-19 1 pe dArov tpomo.

Eivon xaiprog onpaciog va egtaoctel mmg cvuvoéetar kbbe mpdypoappa tpodcPacng e To
eVpOTEPO GYEJO Yo TOPOYN €5 OMOGTACEMG EKTAIOEVLONG VYNAOD EMTEOOV GTOVG
véovg. Ta oyoreia e&ummpetohv TOAAOVG POLOLS KOl GKOTOVG, EVA GUTY| TN CGTIYUN N
wopoyn €€ amooTdce®mg eKMOIOEVONG 6 OAOVLG TOLG VEOUG OmOTEAEl TEPAOTIO
npdxinon. H ekrmaidevon dev eivar Eva mpdypa kol dgv avTipetomileTon pe tov 1010
TpO10. O1 VIGOTNTEG GTO GYOAKO LOG GVGTN O KoL TNV EDPVTEPT) KOWV®Via EVTEivOvTOL
aKOUN TEPLGGOTEPO amd TNV TpEYovca kpiorn. Eivor emopévac mpoypotikd onuovtiko
OAOL TOL TPOYPALLLOTOL, YNOLOKE 1] 0L, VO GUVEPYALOVTOL Y1 VOL LTTOGTNPIEOVY VEOUS Kot
oyoleio Tov Ppickovtal 6e dLGYEPECTEPT) OIKOVOUIKY| KatdoTtaon. Eva oAlotiko opapa

Ba Aertovpynoet KaAOTEPQ amd 0,TL L0 ATOGTOCLLOTIKY] TPOGEYYION.
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Onwg yvopilovv ot avayvadoTeg aVToD TOL TTEPLOJIKOV, 1 TEXVOAOYin dEV &lval o
0VLOETEPT OVTOTNTO TTOV ATTAN KAVEL KAAO OTOV 01 dvBpwmot £xovv TpodcPaocT e ATV
— amotelel TEPITAOKO Kot KOWmVikd ToAMTiopkd ayafo. Eicdyovtag v teyvoroyia
0€ OTTIOL TOL EVOEYETOL NON VO OVTILETOTILOVV OIKOVOUIKA TPOPANUOTO ALY Kot VoL
VIOPEPOLY TTEPLGGOTEPO UETA TNV Tovonuia Tov COVID-19, to dwadiktvo Oa mwapéyet
TPOGPOoT GTOVG EKTALOEVLTIKOVE TOVE, GE TANPOPOPIES KOl KOWVMOVIKT VITOGTNPIEN, Kol
OAa avtd givarl onpavtikd. Qotd6co, 610 ddikTvo pmopel emiong vo Ppet Kaveic:
etapeieg amoOTANPOUOV dOVEIOV KOl ETOPEIES TLYEPDV TOLYVIOIDOV LE EVKOAOTEPM
TPOGPOoT GE OIKOYEVELEC TOV OVTILETOTILOVY 1101 OIKOVOLIKA TTPOPATHOTO, KOOMDS Kot
TEPLEXOLEVO KOl OVOPOTIVEG EMAPES GTIG Omoieg 01 VEOL dgv Ba pmopovoay va Exovv
npocPacn, oAAG Kot pHeciteg dEdOUEVOV e TEPIOGOTEPEG TANPOPOPIEG TOV EVOEXETOL

VO ETNPEAGOLY OPVNTIKA TO HEAALOV TMV OIKOYEVELDV.

Avtd, og GLVOLOCUO HE TO TPOPANUOTO TOL TOPUTNPOVUE GLUYVOL GE ETOUPEILEG
ekmondevtikng teyvoloyiog (‘EdTech’ companies), koBdg ot to €idn yneakng
ekmaidevong mov mpoceépovrarl (Sancho-Gil, Rivera-Vargas kow Mifno-Puigcercos
2020), onuaivel OTL TPENEL VoL GKEPTOVLE VO AVTILETOTIGOVUE TIG YNPLOUKES AVICOTNTEG
pe dopopeTikd tpomo. O KHPLOg AOYOS Y10 TOV OTOI0 AVTEG Ol OIKOYEVELES EV EYOVV
Yookt tpdsPaoct etvor n EAAenym VAIKOV TOpmV eE01Ticg TNG KOVOVIKNG OVIGOTNTOC.
Ot ev AOyo owovopkég mpoypatikdtteg dev e€apaviCoviar g emakdAovBo evag
Tpoyphupatos eopntod vmoroylot. Ilpdyupati, 660 cuvveyileton M cvyKeKpPUEVN
movonuio, oAoEva Kot TEPIGGOTEPOL VEOL AVvOpmTOL KaBmS Kot 01 01KOYEVELEG TOVG Bal
AVTILETOTILOVY OIKOVOUIKES OVGYEPELEG, EVM Ol OVIGOTNTEG GTNV KOWV@OVIOL EVOEYETOL

va dtevpuvBoiiv.

H teyvoroyia dev pmopel va dopBdcel v kKowwvikny avicdtrta. [Tapdio mov ta
npoypappote wpdcPacng Bo Ponbncoovv (edv mpaypatomwomBovv opbA), eivon
OTNUOVTIKO VO GKEPTOVLLE MO OAICTIKA Kot LoKpoTpOBespa. Agv mpémel va eEgTdcovpe
amA®G To CNTALATO TOV YNOLOKOV OVIGOTNTOV GE GYEon e ta (ntuata Tpdsfaong,
0ALG ovT’ aLTOV Vo BemPCOVLE QTN TN XPOVIKN GLYKLPIO LK GNUOVTIKY GTUYUT Yo
va vrootnpifovpe, vo pubuicovpe Kot va oxedtdoovpe Eva ynoeakod PEAAOV Ywpig
dlakpicelg yioo OAOVG RS — KATL TOL OOTEAEL PEPOC LG KOWMOVIKE dtkondtepng
Kowmviag. Ot KOWVOVIKES, EKTOOEVTIKES, VYEIOVOUIKES KOl YNOLUKES OVIGOTNTES OEV
Nrav moté mo EekdBapes. Tomg tdpa ivar Kapog va SLUHOPPDOCOVLE £VAL TO QVGTNPO

GUVOAO CTLLOVTIK®OV KOWVOVIKOV KO YNOLOK®OV 0AAXYDV.
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Xdopoto kKou epoapyies o€ KopoOg TAVONUING: ETAVATPOGOHOPIGUOS TNG
YNOLOKTNG TOOOYOYIKNG

H xatdotoon eykAelopov g Kopovg mavonpuiog Kot 1 Kot’ oikov epyacia, yio 660V¢
amd glag £xovv TNV TOHYN VO Elvol Kot v TAPOUEVOLY EDVONUEVOL OO TIG AVICOTNTEG,
GUVETAYOVTOUL TEPULTEP® EEETOCT) TV TPOTMOV LLE TOVE OTOTIOVG O1 YWPIKES KOl YPOVIKEG
oyxéoelg aAAdlovv otV (YNnQoK) €pyacioe Tov EMTEAOVUE ®C EKTOLOEVTIKOL Ko
EPELVNTEC. AV LITAPYEL OTTAT YOPTOYPAPNOT TOL TPOTOV GVVIESTG TOV SLUSTKTVOKOD
nePPAALOVTOC e TOV TPAYHOTIKO KOGUO, T omoio vo pmopel vo amo@Oysl v
OLGLUOTIKY] EAAEWYT oxEomg LETAED TOL TL Elvar SuVATOV KoL TOV TL Elval adHVATOV VIO
aTEG TIG CLVONKES, AVEEAPTNTOS ATO TO TOGEG POPEG O YOVEIG Kot / 1} O EKTOOEVTIKOL

vrootnpilovv Ott eivar €0KOAO Kot 6Tt «yMELaKo TEPPAALovy To KaBLGTA TETO0.

Ta apbpa oto Learning, Media and Technology ta tedevtaia ypdvia, o€ KopoHg mpv
amd v movonuia, £xovv dlepeuvNnoel Tt GuUPaivel OTaV Ol TEXVOLOYIKES GUOKEVEC
HETOPEPOVTOL amd TO omitl 6T0 oYoAeio, oyoAdlovtag to kKivnua Bring Your Own
Device (BYOD)?, kot Siepevvdviac Tovg TpOmOVG HeE TOVS 0moiovg HETABEALOVY TIC
oY£0EIC oTOV YWPOoYXPOVo NG Taéng (m.y. Alirezabeigi, Masschelein kot Decuypere
2020). H amayodpevuon e KVKAOQOPIOG 6€ TOALEG YDPES TOL TPOKANONKE amd TV
Tavon o amottel amd gRAS VoL AmEKOVICOVE aVTO TOL cLUPaiveEL, OTAV 0 YOPOYXPOVOS
™G TaENS Ta&devEL TPOGg TV ALY KaTELOLVGT, GTO OKLAKO TTEPPAALOV, E1GAYOVTOC
TOV TOAVGVLYYPOVO KOGHO TNG MHAONoMG otV ynouokn €moyn otovg puiuodg g
okoyevelakng Cone. o umopovcape va o amokoléoovpe og kivnuae Bring Your Own
School Home (BYOSH). X¢ avtod tov €idovg 10 mepBaAlov, 0 TPOCOTIKOG XPOVOGC
006vN¢ katoval®veTal TV 010 GTLYUN TOL 01 PLGIKOL YMPOL TOV GTLTIOV omoKilovTat
Kot KataAapPavovtal. Exeivolr mov acyolodvtor pe 10 €vaichnto owocHoTua g
Smadoy®yNnong otV Yneak Emoyn GLVEONTOTOOVV OTL VTN 1 TPOGEYYIoT Elval
k@B aAAo mapd & amootdoemc pdbnon. Eivar ex tov ohveyyug, mpocomikn, e TOVG

ovvnelg €dapucovs supPiBacuovg Tov anotkicpob. H vrdoyeon 160 g adiag g

1 ¥1M: To kivnua «Bring Your Own Device» (BYOD) — nov anoxaleitar eniong «Bring Your Own
Technology» (BYOT), «Bring Your Own Phone» (BYOP) «ai«Bring Your Own Personal
Computer (BYOPC) — npoto&ekivnoe o 2007 ue tnv kuklogopio tov iPhone kot edparmbnke to 2010,
otov n Apple mpocébece duyeipion eTapikng TAVTOHTNTAG Kol YOPAKINPIOTIKE ac@aieiog oto i0S 4.
Avopépetal 6T SLVOTOTNTA KATOL0L VO ETAEYEL TV TPOSHOTIKY (GLVHOWS POPNTN) GLOKELT TOV, OVTi

VoL YPNOUOTOLEL TNV OTOLOONTOTE GUGKELT] TOV TOV TALPEYETOL.
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YOYaywywkng evnuépwong (6mmg oto mtpoceato mpoypaupa tov BBC oto Hvouévo
Booi)eo, mov mapovciole SGUOTITES GAV EKTAISEVTIKOVGS) OGO Kl TNG YVMOTHS
PN G TIKNG VITEPPOANG TNG COTOTEITOTEY, KOTOLONTOTEN UABNoNG Elvarl TAvTOoTE
TapoHoo, HE TN O@opd OTL avTd evEYEL TNV OOV LTOGYEST, 1| TNV OTEIAY, TOV
«OLVEYMG» KoL TOL «omovdnmoten. ETot, o1 povtiveg dtatapdccovtol, oAl Oyt e TOVG
TPOTOVC OVTE OTO UEPT MOV QOVIAGTNKOV Ol OWPNUCELS TNG EKTOUOEVTIKNG
TEYVOLOYIOG: Ol YDpol d€yovtal 16POAN amd cvokevEG kol 006veS, ol omoieg TMPa,
OM®G 0 OPOVLHOG YopakTpag oto pvbiotopnua Archer's Goon tng Diana Wynne-
Jones (2000), éxovv evoopotmbei ©TO TPOCKAVIO Kol TEAIKA, Ol POAOL
EMOVASIOTPAYLLOTEDOVTOL KOt ETOVATPOcdtopilovtal vd dpovg Kot TpobmobEcelg mov

kaveic dev Oa mioteve 6t Oa ioyvav ToTE.

Ta oyoheio, To KOAEYWO KOL TO TOVETICTAUO OVTIOPOVV OCPOAMG KOTO TPOTOV
JpopeTIKd 6e ovtov Tov €idovg Tto TEPPdALov Tov BYOSH. Ot mpocodoxieg
Babuovopovvror dPopeTikd 6e JAPopa TAAICLO, LE OPIGUEVOLS OleLBuVTEG Kot
TPLTAVELS TavemoTioy, o Tomkd enimedo oto Hvopévo Basiiewo, va peidvovv
a1eOnTd TIc Tpocdokieg kat TV Tieon mpog OAa ta péEpN. H petdfoaon and v extoc
oTNV €VTOG 01001KTHOL S1dacKoAa Kot pddnon Exel Stamotmbel €06 Kot Kopd omd Tovg
TPMOTOVG EPEVVNTES KO VITOGTNPIKTES TNG OTL €ival TOAVTAOKT, TPOPANUOTIKY Kot
e€ehktikn, av kot pmopel vo emtevyBel pécm g Swyelpong TV avEPIKTOV
TPOGOOKI®V OTL Bl KAVETE OVCIACTIKA TO 1010 TPAYLa [LE TOV YPOVO, TOV YDPO KOl TO.
VMKA péca, OTmG Kavate ot odackaiio pe Tposmmikn emaer). Onwg yvopilete péypt
TOPA, EAV AVTNV TNV TEPL0O0 d0VAEVETE €€ amooTAcEMC Le padnTéc, dev Ba cuveyioete
ta {0w Tpdrypata. Emiong, edv evdeyopnévag iote YovEag 1 KNOEUOVOG Kot TOVTOYPOVA
AOUPAVETE «OOIKTLOKT] LABNGN» Y10, TPOCOTIKY ¥p1on, Oa yvopilete ndpo moOAD

KOAQ TNV TPOGHETN TPOGOYT KOl TI VONTIKT VITEPTANPOPOPNON).

Y10 npoceato apbpo vo tov titho «What’s Next for Ed-Tech? Critical Hopes and
Concerns for the 2020s» ot0 Learning, Media and Technology (Selwyn et al. 2020), ot

ovyypagelg dthnwooy €KocieG o€ Ok TOUEIS TPOG TOVG OMOIOLE Ol KPITIKOL

2 ¥1M: TIpokerrar yo to Bitesize Daily, to véo mpdypappo sixovikig pddnong tov BBC, 1o omoio
Aavoapiomke apywd otig 20/04/2020 pe apopun TV TPOTN KOPOVIIVO, Kol TPOCEPEPE dWPEAY
EKTOBEVTIKO TTEPIEYOUEVO OE Tod1d 5 £m¢ 14 ypovdv, pe tn Porndeia didonumv celebrities kot 200 and

TOVG KaAvTEpOVS daokdAovg tng Bpetaviag.
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EPEVVNTEC TNG EKTOLOEVTIKNG TEXVOAOYiaG Ba Tpémel va kaTevhBu VoLV TNV TPOGOYT| TOVG
T ETOUEVO 0K YpOVIa. Mmopel va elye YpaPTEL 0€ Kapovg TPV amd TNV Tavonuia,
OU®G TTPoPAETEL, e TOAAOVS TPOTOVS, TMOG TPEMEL VO EMAVEEETAOGTEL Kol OKOUN VOl
EMOVOTPOGOIOPLOTEL TO oMpElo EAEYYOV TG OO YWYIKNG, LOKPLHL omd €€ AMTOCTAGEWG,
aveEELEYKTO KOl OVTIOEOVTOAOYIKE GUGTNLOTO, GTO XEPLOL TV EKTALOELTIKDOV KO TMV
kowotntwv. H telkn 10éa 6t0 &v AOy®m €pyo TPOGEPEPEL MO CLVUPTOCTIKEG Kol
KOVOTOUEG duvaTOTNTEG O’ O,TL eKEIveS OV ek@PAlovTal cuVHOME MG pia TEXVOAOYia
7oV KAO1GTA TO TPAYLOTO O «OTOTEAEGUOTIKGY, KAVOVTOS OmEVOVTIOG Adyo Yo TV
KON UEPIVT] ONUIOVPYIKATNTO GLTOV TOV OTOKAAOVY KPIMKEC TEXVOAOYIECH. XE OVTO
10 onueio Oa pmopovoape VO ETIKOAESTOVUE TNV £VVOll TOV TPOKTIKOV OV
gvaviiovovtor oty g€ovcia, Omov mn  KatevOBvuvon ™G pong Oev agopd TO
«TEPLEYOLEVO» IOV TOPOSIOETOL YPOUUIKA HEC® aAyopiBuov, oAAd mo ovorytovg,
LEGOLAPNTIKOVG KOl TOPAy®YIKOVS YMPOLS TOGO Yl EKTALOEVOUEVOVS OGO KoL Y10l
ekTadeVTIKOVC. MTopel va Bpovpe avTtohg TOVS «TPITOVE YMPOLSH GE TPAKTIKEG YOP®
and To YNneokd pEco oe por Emoyn Omov To HETPO EAEYYOVL KOl EMITEAEGTIKOTNTOG
YOAOPDOVOVV AOY® GLVOINKAOV TEPA OO TOV EAEYXO TOV VEOPIAEAELHEPOL PAVTOGIOKOD,
Kol OOV OVTEG Ol QVGKOAEG OTIYUEG TTOPEYOLV EKTANKTIKE Kol TOAAL LVTOGYOLEV
amoteAéopaTo. AGQPAA®S, VILAPYEL OOVAELL va yivel og kobepio and T1g akdAoVOES
TOPAUETPOVG: OTN OE0VGO ETUEAELD MG TTPOG TOV KAGOO TNG EKTOOEVTIKNG TEXVOAOYING
G€ OLTNV TNV ETOYN TOL SOVOOVUE" GTNV AVIILETAOTICT, Kol Ol GTNV ATOKPLYT, TOV
OVIGOTNTOV OV TOPATNPOVUE YOP® HOG KOl HE TPOGOYY, OTO TG UTOPOVUE VO
EVTOMIGOVLE KAAVTEPQ TIG TPUKTIKEG TOL LELDVOLV TIG lEpapykés dtafaduioelg ko
ONUIOLPYOLV Ol TTOPOYOYIKY TOOAYOYIKY Yoo TIG mePLOoovg Omov (odue Kot

epyalOpoote.

Mewpopatiopds TS EKTALIEVTIKIG TEYVOAOYING EKTUKTNG AVAYKNG

H tehevtaio pog mapatnpnon o€ avtd 10 onpeio apopd GTovg TPOTOVS KATO TOLG
omoiovg M €& amootdoemc OWaoKaAio £KTAKTNG avaykng £xel tomobetnBel oe
CIEPOUOTIKOVS) OpovG. ZVUPwva pe Eva apBpo 610 meptodikd Quartz, 0 Kopwvoidg

vanpée KAToAOTNG Yo

TO HEYOADTEPO TIEIpALO TNG EKTASEVTIKTG TEYXVOLOYinG (edtech) Tov KdGUOV GTNV 1GTOPIOL.
Me 1,5 dioekotoppoplo pobntég eKtOg GYOAEIOL KOl EKOTOVINOEG EKATOUUDPLO TTOV

npoonafobv va pdbovv amokAeloTikd péca amd To OwdikTvo, TO TElpapo Oa
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OVOOI0LOPPAOCEL TO. GYOAELD, TNV EVvoln TNG EKTAIOEVOTG, KOl TO TS potdlel n nabnon

Kotd tov 210 audva. (Anderson 2020)

H &v A0ym évvotla Tov TEpapaticpod HETATPETEL TOVG LOONTEG, TOVG EKTOLOEVTIKOVG
KOl TOLG YOvVelg tng &§ amootdoemg pabnong oe melpopatolmo Tov omoiwv ot
EVOEYOLEVES EUTELPIES KO OPACTNPLOTNTES TOPATNPOVVTAL Y10 TV ATOKTION YVAOGEDV

OYETIKA LE TO HLEALOV TNG 1010C TNG EKTOOEVTIKNG TEXVOAOYING.

To moykdoo melpapo TG EKTAIOEVLTIKNG TEYVOAOYIOG amoTeEAEl Emiong Lo evkaipia
v dnpovpyia Wiaitepa HEYAA®V TOGOTHTMV OES0UEVAOV LOONTOV, KOO®G o1 pobnTég
eEmbobvtar oto d1adikTvo o TEPIPAAAOVTA YNELOKNG HAONoNG VYNANG €vToong
JedOUEVMV GE AVEL TTPONYOLUEVOL KApaKka. [ epeuvnTEG KOt OpYAVIGLOVG TOV EYOVV
EMEVOVGEL OE EMGTNUOVIKES LOPPEG AVAAVONG OEOOUEVOV GTNV EKTOIdEVLOT|, OIS TO
é0ece o Zimmerman (2020) oto The Chronicle of Higher Education, o kopwvoidc

OLVIOTA [o evKaLpio Yo £va « LEYAAO TTEIPapLO SLOOIKTVOKN G LABNnoNo»:

O Kopwvoidg... &xel dNUIOVPYNOEL £va. GHVOAD TPMOTOPAVAV QUGIKOV TTepapdtov. [
TPMOTN POPd, OAOKANPES OpAdES LotV avaykdcOnkoy vo mtopakoiovdncovy OAa Ta
poabfuota toug oto dadiktvo. ‘Etot, propovue va eEetdoovpe v anddoor Tovg ot gV
AOY® pobMuoTo o GUYKPIoN UE EKEIVO LLE TPOCMTIKY EXAPN, YOPIC VAL AVIGUYOVLLE YLl
™ pepoAnyio Tng avto-emAoyns. Mmopel va givar 00okoAO va GUAAEEOLUE COGTA
dedopéva, eav o dradkTvokd padnuoto dapkécovv povo Alyeg efodopddec. Ouwg, oe
WPOLOTA TTOL EYOVV TEPUCEL GE QULYMDG OlAOKTVOKY O13aGKaAiD Y100 TO VTOAOITO TOV
eEaunvov, Oa wpémel va gipoote og Béon va petpdpe m6co pabaivouv ot pabntég o€ avtod
T0 MEPPAALOV GE GUYKPION UE TO LOOMUOTO UE TPOCOTIKY ETOPN TO omoia Adupovay

vopltepa.

To emyeipnuo wov tekunpiovce o Zimmerman givor Tl 1 Kpion Tov Kopwvoiov gival
L0 QUGTKY] SLEPELYNTIKNY EVKOUPIX Y10 EMGTNLOVES OEGOUEVOV EKTOIOELONG — TOGO Yo
EKEIVOVG TNV OKOONUOTKY] EKTOOEVTIKN £PEVLVA OGO KOl Y10t AVOAVTES TOL epyalovTat
o€ ETOPELEG EKTOOEVTIKNG TEYVOAOYING KAOMDG Kol 6€ AALES EKTOOEVTIKEG EMLYEIPNOELG
—, Y10 VoL 0TOdEIE0VV TNV OTOTEAEGLATIKOTNTO TG SLOOIKTLOKNG EKTTAOEVOTG GE oYéom
pe  owaoKaAio pe TpoowTIKN emaen. MdAoto, o Zimmerman 1oyvpictnke 01t Ha
npénel vo Osopeiton  €va €idog MOumMg evBovng Yy TO. TOVEMIGTAMW VO
YPNOLOTOGOLV TNV ELKOIPIN VAL SLOKPIVOUY €6V 1) SLOSIKTLOKT ekTTaidgvoT Eemepvd
TNV OVTOTPOCHOT OACKAAlN, TapOAO TOv, €ime, «edv ot puabntég mapovciacav

TEPLOCOTEPO OPEAT OO TO. OOIKTLOKE poBNpoTa, Ot KaBNyntés mov S10640KovVV
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HoONUOTO LE TPOCMTIKT ETAPT] — OTWG €YD —, UTOPEL VL OOVV TIG O1KEG TOVG BEGELC
gpyaciog va amethovvtow (Zimmerman 2020). To exioTnUOVIKO OpOpLaL Y10. T LETPHION
™G pabnong oe kKAipoko pe ™ xpnon 6edouévav, TPOoKEWEVOL va avamtuydel pio
aKpifng Katavomon Tov oeeAdv Tov &5 amootdoemg padnpdtov, evepyomotel
Eexabapa LEPOC TNG TPOCTADELNG TMV EMYEIPNCEDV EKTOOEVTIKNG TEXVOAOYING KOOMG
KOl TOV GLVAQAOV EPELVNTOV, MGTE VO YPNOLLOTOMGOVV TNV KOTACTACT EKTOKTNG
avAayKnG TOL KOPOVOIoU MG pia vkoapia yio polikn GLAALOYN dESOUEVMV Kal OVOAVOT).
Kot avto o pmopovoe tedikd, OTmg mpdteve 0 Zimmerman, vo 00N yNoEL G€ E0poimon
TOV SOOIKTLOKOV HOONUATOV Kol, KATO GUVETELN, VO EMOEWVMOOEL TIC EMIGPOAEIS
ouvOnKeg epyaciog yia Tovg exmandevtikovs. H mbavr| cuppikvoon g tprtofddpiog
EKTTOIOEVONG WG OGS EUTMEPING OTO TMOVETICTAMO, KOU U0 OTPOPN TPog To €€
anootdoems padnuota kot v €€ anooctdoemg pndnon, tpokevel NoM avnovyies o

TOALOVG EKTOOEVLTIKOVG,.

H npoondBeia va avaderyBodv ta madaywykd mpoTuma £V HEGH TOVONUOG GE Lo
QLOIKN OEPELVNTIKY EVKOIPIOL YL TNV EMCTAUN EKTOUOEVTIKOV OEOOUEVOV VL
«omodei&ey oL 0PEAT TG YNOLIKNG O100.0KOAMOS, KOTAGEIKVOEL TOVG TPOTOVS LLE TOVG
omoiovg M «dedopevomoinony £yl TOPOLCLUOTEL MG UKL UETACYNUOTIOTIKY dOVOUN
otV eknaidgvon o televtaio ypovia. Omwg to é0ecav ot Jarke kot Breiter (2019) otnv
EL0AYMYN TOVG € £va g101KO Te0)0¢ Tov Learning, Media and Technology e 0épo «The
datafication of education», «o touéag g exmaidevone eivar €vag amd TOLG O
aSloonueimtovg  topelg mov  emmpedlovion  amd T dedopevomoinom, 0Tl
petacynuotilel oyt pévo Tovg TPOTOVG LE TOVG OTOI0VG OPYAVAOVOVTAL 1] SdUCKAALN
Kol 1 padnony, onpovpymvtog mpocdokieg yuo «avénomn g Spdvelns, g
A0Y000G10G, TOV TPOCAVATOMGHOV GTIS VANPECIES KOl TNG EVEPYOD GLUUETOYNG GTO
KOWd, aAAG KO TOLG GLVOPELG POPOVE TYETIKA e TNV TapaKoA0VON O™ Kol TOV EAEYYO,
pe Béuata mpootaciog g WIWTIKNAG {one, oxéoels eEovoiag kol (vEeg) avicdTNTES
(Jarke kon Breiter 2019, 1). Y76 10 mpicpo avtod, ot tpootdadeieg va dedopevomombei n
EKTTAOEVTIKY gUmEPio. TOV poNTdV Katd T JldpKel TG Tovonuioag mpémel va
BempnBovv o axpaio ekONA®ON To HokPOTPOOEGU®YV PLA0O0ELDY, TPOKEIUEVOD VO
a&oroyn0el 1 EKTOOEVTIKY OPOUGTNPLOTNTO LLE TOGOTIKAE KPITHPLOL LEG® OAOEVH KO
TEPLOCOTEPO SLUOESOUEVOV TEYVOLOYIDV KOl TEXVIKMV Topakorovnone. H mavonuia
tov  COVID-19 ovretoniletor  o¢  epyaomplokd meipapo ot polikn

dedopevomoinon g ekmaidgvong pe Tpoémovg mov Bo umopodoav Vo EVIGYUCOLV
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TEPAUTEP® Kol VO TPOMONGOLV To CLUUPEPOVTO TOV PacIlOUEVOV GTU OEOOUEVA
ETUPELDYV, EPELVITAOV KOl VLIOCTNPIKIOV TNG EKTAUOEVTIKNG TeYVOLOoYing. Epocov
eKOTOUUOPLO. LaONTEG €YYPAPOVTOL GE VEEG TAOTQPOPUES Y10 VO, UTOPOVV VO £YOVV
npocPacn otV ekmaidevon KaTd TN OPKED TNG TOVONUING, Ol UAKPOYPOVIES
OVIOLYIEG GYETIKA LLE TNV TPOCTUGIN TV OESOUEVDV KOOMDS Kat TN XpNon 0Ed0UEVOV
Y10 TN OKLOYPAPNOT TOL TPOPIA Kot TOV EAEYYO TV HobNT®V TPEMEL va. emavEpBHovy ek

VEOL GTO TPOGKIV1O.

IIpog ™ perrovtikn Epevva

Eyelpovpe tic 1é60¢epic mpoavapepBeiceg culntmoelg o¢ kpitikovg TpoPANUATIoHOVS
YL TPEYOVOEG CNUAVTIKEG OAAAYES LE SLVNTIKA LOKPOTPODEGUES CUVERELES Yol TNV
EKTTAIOEVOT YEVIKA, KOOMG KOl Yol EPELVOL KOl TPOKTIKY GTO WYNOLOKAE HEGO KOt TN
pnaonon ewikd. H exkmaidevon ev kap® mavonpiog pmopel emiong va dopoticet
Kamoleg amd TIC HoKpOmpOBeopues aAAayég otn oyéon petald TeYvoAoyiog Kot
Kowoviag, He TIG ampOcKOTTO VIWOOETNUEVES YNOUIKES VINPECSieS ®G AVoN o€
omolooMmote TPOPANLA (TOV EKPPALETAL EMIONG OTIG TPEYOVOEG EVIAGELS GYETIKA LE TIG
EMITOGES TOV EPAPUOYAV «IYVNAATNONG EMOPAOV» GTNV TapakolovOnon kot v
Wwotikn Lon). Qot6c0, 6o avTd dev givatl kat’ avayknyv véa (ntiuata 1 TpofAnuata.
O1 ovvtereotég tov Learning, Media and Technology avtuetonilovv £dd kot ToALG
xpovie CNTAUHOTO KOt TPOKANGELS TNG MOAITIKNG OWKOVOUING TNG EKTOLOEVTIKNG
TEYVOAOYIOG, TOV YNOLOK®V AVICOTNTOV, TOV YOPOV Kol TOL LEALOVTOG TG Habnong,
kaBmg ko ¢ dedopevomoinong g ekmaidcvonc. H katdotoon Ektaktng avaykng tov
Kopwvoioy €xel evieivel kol olevpiivel Ta avotépm. Avti va mpoteivovpe éva
GUYKEKPLLEVO TPOYPOUUO EPEVVOV GYETIKGL PE TOV KOPMOVOIO, 1 MO TOTEWVN LOGC
eurod0&io etvar 0Tt T0 TEPLOOIKO Bor cuveyicel va Agttovpyel ®g po Bactkr Tnyn
QKOO UATKNG YVAOONG KO KPLTIKNG 0vAALONG € (NTHLOTO OYETIKA LE TNV EKTOidEVOT),
TOL LEGOL EVNIEPMONG KoL TNV TEYVOAOYia, Ta Omoio £(0LV HOKPA, AUEIGPNTOVUEVN
otopio Kot aféPato pEAAOV. Ot TOMTIKES, O TOdAYWYIKES LEBOJOL KO O1 TTPAKTIKEG EV
péom mavonuiog mov yapoktnpifovv v ekmaidevon to 2020 oamoitodv o
aval®OYOVNTIKY] TPOGEYYIOT) GTNV £PEVVO GYETIKA LLE TIC EKTALOEVTIKEG TEXVOAOYIES Kl
To LEGO EVUEPMOONC, e BAom TNV KPLTIKY| Kot Bempntikd tekpunplopévn avaivon. To
Learning, Media and Technology mapapévetl Eva factkd @OpovUL Yio Tp®TOHTLTT EPEVV
OTOVG €V AOY® TopElS. AgyOUOOTE TIG GULVEICQPOPES OV OV BewpolV amA®dG TNV

TPEYOLGO TOVONUIO MG TO EMIKEVTPO 1) TO TAAIGLO avdAvong Tovg, aALd cuveyilovy va
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SlEVPHVOLV TNV KATOVONOT LG YO IOTOPIKMG Kol KOTE TEPITTMOT GLYKEKPIUEVEG
TOMTIKES, TPOKTIKESG Kol TPOPANLLATO GE GYECT) LLE TNV EKTOIOEVOT KoL TNV TEYVOLOYia,

TOL GNUEPQL ETETYOVV TTEPIGTOTEPO OO TTOTE.

Ben Williamson
Tovemornuio tov Edyfovpyov

Rebecca Eynon
THovemortiuio s OCpopong

John Potter
Ivotitovro Exraioevong, Hovemotnuioxo Koiéyio tov Aovoivoo
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I') Xyoma

210 TAOiG10 TNG TAPOVCOS TTLYLNKNG EPYACING, EKTOVIONKE 0TV EAMANVIKY YADGCGO
éva petdepacua yio £vo ayyAko keipevo Ektaong mepimov 4.500 Aéewv. Eekvavtag,
Aomdv, T0 TPMOTO TOL TPEMEL VoL Yivel OGOV aPOPE GTOV GYOAGUO OLTOD TOV
EYXEPNUOTOC €lval Vo OELKPIVIGTOVV TO KUPLOL OVOYVOPIOTIKG GTOlXElD TOL

TPOTOTLTTOV KEWEVOU.

To ev Adyo keipevo pépet Ty vmoypaen tov Ben Williamson, Rebecca Eynon kot John
Potter, Bpetavadv egpevvntov-kadnyntov oto IMoavemomuo tov EdwPovpyov, oto
[Movemomjuo g O&edpdng kar oto IMoavemomnuiokd KoAiéyio tov Aovdivov,
avtiotorya. O okomdg Tov ApHpov givar S1TT0G: KATE TPMTOV, VO GYOAMAGEL KPLTIKA TNV
TPEXOVOA TOOAYWOYIKY KATAGTOOT G L0 EVKOpie Yo EMOVACVYKEVIPOTIGUO TOV
OTOKEVIPOUEVOV GUCTNUATOV HECH TOV TAATPOPUAOV, Ko, KATO OgVLTEPOV, VO
Bempnoetl avty ™ YpoviKn cvykvpio ®G gvkopion va vrootnprydel o Kowwvikd
JkadTEPT KOvmvio HEC® TG oYedlooNS VOGS YNELokoD HEAAOVTOG YwPiG Slokpioels

v GAOVC.

X€ 1oL TEPAUTEP® OVAAVGT), ETICTUAIVOVLE OTL TO KEILEVO-TINYT EIVOL £VOL ETGTNLLOVIKO
GpBpo. ANpoclEDTNKE GTO EKTASEVTIKOD TEPIEXOUEVOL TTepLodkd Learning, Media
and Technology tov Mdto tov 2020. AevfiveTor Kupimwe 6TO OVayVOGTIKO KOO GAAG
K0l GE OTTOLOVONTTOTE MEPIGTUGLUKO EMIGKENTN TNG I0TOGEMOAG TOL £V AGY® TTEPLOSKOVD,
HE TPOTAPYIKO GKOTO TNV KPITIKY TPOCEYYIOT] OG TPOS TNV EKTAIOELOT KOl TNV
YNoKn texvoroyio, Vo T0 TPIGUN TOV KOWOVIKOV Kol avOpOTIGTIKOV ETIGTHUOV

OALG KOt TOV TEYVAOV.

KoB’ 6An v éktaon tov dpBpov, mapatnpeitar vEPOIKN KEWWEVIKN Agttovpyia, pe
KOPLOL TNV OVOQOPTKT-TANPOPOPLaKN 1 omoia evtomileTon oty Tpdheom Yo evuépmon
NG EKTOOEVTIKNG KOWOTNTOG GYETIKA LLE TIG TOMTIKES, TIG TOOAYMYIKES LeBOO0VE Ko
TIG TPOKTIKEG €V HECH TNG TOVONUIOG, Kol OELTEPEVOVGEG AELTOVPYiEg TNV EUUEDT
KAMTIKN HEC® TNG KOTOPLYNG GE TPONYOVUEVES EUTEIPIEG TOV AVAYVOCTMV, KOODS Kot
TN QOTIKY] LEGM TNG ONUIOVLPYING LG GYEONG OIKEWOTNTAG LETAED TOV CLVTUKTAOV KOl

TOV OVAYVOOTOV TOV KeéEVov, Asttovpyia (Nord 2014: 98-108).

Ye avtd 10 onueio, sivar WBwHTEPO GNUOVTIKO VO OVOYVOPLIGTEL O EMKOVOVINKOG

OKOTOG TOL TTPOG LUETAPPOCT) KEWEVOD, MOTE PUEGH OO TIC OMOPOITITEG TPOCAUPLOYES
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TOV YAOGGIKOV HECMOV VO, UTOPECEL TO UETAPPOCHO VO, DINPETNOEL OGO KAAVTEPQ

YIVETOL TNV OTOGTOAN TOV.

Me Bdom, Aomdv, TIG HETAPPACTIKEG 00NYIEC, N KUPLOL EMOOKOUEVN AELITOVPYi TOV
KEWEVOVL-OTOXOV E€lval 1) OVOQOPIKY, LE OEVTEPEVOVGES EMOUEVMG AELITOVPYIES TNV
KMNTKn kot ) eatikn. Katd cvvéneia, £xovpe OpOIOAEITOVPYIKN HETAPPOCT) KOOOTL
«1 AEITOVPYIO TOL KEWWEVOV-GTOYOL £ival OUOLN LE AT TOL KEWEVOL-TNYNG» (0.7
118). 'Eto1, 0KomdG TOL KEWEVOL VTOJOYNG TOPAUEVEL 1| TANPOPOPNGN TOL KOOV,

ATNPAOVTOG TOPAAANAO T OO0 GTOLYEID OTOGUPIVIONG 1| OKELOTNTOG.

Ao, TO KEIPEVO-GTOYOG TPOKEITAUL VAL SNUOCIEVTEL GYETIKA Apesa, ONAadn ota Lo
tov 2021, o& o 10TOCEAIdO  EMIONG  EKTMOOELTIKOD  TEPLEYOUEVOL,  LE
EUMVELGTH/EVTOAE/TOPOANTTTN TOV LIEVOLVO VANG TOL TEPLOOWKOD. XVVEMMG, Ot
YPNOTEG TOL KEWWEVOL OVALLEVOVTOL VO Elvat Kuplwg TO avayveoTIKO KOO aAAd Kot
OTMOlOGONTOTE TMEPICTOCIOUKOS EMIOKENTNG TNG IOTOGEAMOOG TOV  GULYKEKPLUEVOL

TEPLOOIKOD.

Ocov agopd 6T0 O0TAS0 TNG EMAVEKQPACTG TOV TPAOTOTOHTOV OTN YAMGGA-GTOYO,
avaPEPOLUE OTL 1] SVCGKOAO LETAPPAOTG TOV €V AOY® KEWEVOD £YKEITO KOTA KVPLO
AOyo otov Pabud ewdikevong tov. Toe®dg, o€ €va TPOTEPO GTAS0, TO KEIUEVO
aVayVOOTNKE KO KaTovonOnike e tn fondeia TAnpo@oplokdv Kabmg kot TapdAAnimy
(Ko On HETOPPUAGUEVOV GTO EAANVIKA) KEWEV®V, L OKOTO TNV £E01KEIMOTN TOGO e T
OepoTiKn TOL KEWWEVOL-TINYNS OCO KOl LLE TOV TPOTO LLE TOV OTOI0 GLVTACTOLV TOV AOYO

Kot yepilovral TNV opoAoyio Ol EKAGTOTE LETOPPACTEC.

¥10 mAoiclo, Aowdv, NG mpoomdbelng vor givol To pETAPPOCHO cLUPaTd HE TO
TPOTOTLTO KEIUEVO TOGO YAWGGIKA OGO KOl a0 TAEVPAS TEPIEXOUEVOL, EMPETE VA
eBel o oepd amopdcemv ®¢ TPog KAmolo omnueion wov OSi€yelpov  TOV
TPOPANUATIOUO HOG. X& U0 AEITOVPYIKY UETAPPOUCT — OT®G €lval AT TOL £YOVUE
OTNV TPOKEWEVT TEPIMTWGT, OEOOUEVOL OTLT TPOGEYYIOT HOG «EGTIALEL TN AgttovpYia
N TG Aeltovpyieg» TOov KEWEVOL Kol NG petdepoons (0.m.: 18) — ta mpoPfAnuata
«ovtipetoniovtol Héso amd Hio Katd KaTioHoo GEPE avVaALTIKN d1adtKacio, dnAadn
Ol TIG TPOYUOTOAOYIKEG TTVYEC, OTIG GUUPACELS Kot TEAOG, OTIS EMPOVELNKEG
YA®WGGIKES OOUEG TOV KEWEVOL, «TAVIO OUMG LE TOV OTAITOVIEVO GEPACUO TPOG TN

Aertovpyio Tov petappdopatocy (6.m.: 154).
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Apyikd, AdveTaL OTL OV EVIOTIGTNKOV 1O10UTEPU TPUYLATOAOYIKA TPOPATLOTA LEGOL
amd «Tn oVyKplon TOV eEOKEUEVIKOV TApAyOVIOV (Toumds, OEktng, HEco, ¥pdvoc,
YDOPOG, KivTpo, KEWEVIKT Aettovpyia)» (0.1.: 148). Akoun kot wg mpog 6,1t £xEl va
KOVEL LE TOLG CLYYPAPEIG TOL KEWEVOL, VTLAPYOLV MO GTO TMPMOTOTLTO KEIUEVO
OPICUEVEC TANPOPOPIEC TOL TEKUNPLOVOLV TNV 1KOVOTNTA TMOV GUVIOKTOV VO
aoyoAnBovv pe 10 cuykekpluévo BEua, Kt £To1 Kpinke TOC 0EV OmaTOLVTOL ETITAEOV
OYETIKA oTolyEln 6To Keipevo-otoxo. To povadikd onueio mov pog omacyoAnce amod

AT TNV Katnyopio TpoPfAnudtmv ivol To eNg:

¢ In the recent ‘looking to the future editorial’ for Learning, Media and Technology

(Selwyn et al. 2020) = Xto wpdécpato Gpbpo vrd tov titho «What’s Next for Ed-

Tech? Critical Hopes and Concerns for the 2020s» ot0 Learning, Media and

Technology (Selwyn et al. 2020).

o ZmVv &v AMYm TepinTmon, ypnooromdnkav ot duvatdtnteg g tpochnkng (In
the recent = Xto mpocpato GpBpo) kot ¢ petdbeong pog mAnpoopiog —
ovyKekpléva, omd t PipAoypagia mov mapetifeto 6TO TPO®TOTLIO KEIPEVO —
(‘looking to the future editorial” = vr6 tov titAo «What’s Next for Ed-Tech?
Critical Hopes and Concerns for the 2020s»), «mtpokeipévon vo, d1ievkoAlvvOel o
avayvootne Kot vo amo@evyfel m mopamounn oe oyxetikn PipAoypapion

(Kepopidag 2015: 161).

Q¢ TPog T0 TOMTICUIKE GTOLYEL, O1 TPOPANUATIGUOL «OTOPPEOVY OO TIC SLOUPOPES OTIC
VOpUES KAt TIG GUUPAGELS TOL OEMOVY TN AEKTIKT KoL U1 AEKTIKY] GUUTEPLPOPE GTOVG

dvo gumiexdpevovg ToMtiopovey (Nord 2014: 149). Avolvtikotepa:

e Y& 0,TL apOopl OTO KEWEVIKA GTOYEID TOV «OEMOLV TN AEKTIKY] CUUTEPIPOPE,
eMAEYOM KAV aTOdOGELG COUPOVES LLE TIG VOPLES KOl TOV GLVION TPOTO EKPOPAS TOL
YPOTTTOL AOYOUL OTN YADOGO-GTOYO. ZVYKEKPIUEVO, GE OPICUEVES TEPUITMOCELS
amodotnKav epdceic TANBVVTIKOD aplBoh 6ToV EVIKO, VD 0 GAAEG TEPIMTMOCELS
amodotnkav @pdoelg evikov aplpod otov mANBLVTIKO, KAODS oTIG &V AdY®
TEPUTTAOGELS 6TO EAANVIKA 0V cuvnBiletar 1 xprion TAnbuviikod 1 evikov aplfpon
avtiototya. [TapatiBevion yapaktnpiotikd topoadeiypoto:

o mass closures of educational institutions = to palud KAEIGILO TOV EKTAOEVTIKOV

WpLHATOV
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o the political use of behavioural economics as a public pedagogy of population
management = tnv TOATIKY| ¥PNOT TNG CLUTEPLPOPTKTG OIKOVOLTAG ¢ ONUOGLOG
Oy OYIKNG HeBOd0L droyeiptong Tov TAnBvcon

o Scholarship across myriad disciplines in years to come will examine = Ot
EMIGTNUOVEG GE YIMAdEG KAAOOLG Bl eEETACOVV KATA TOL ETOUEVA YPOVIOL

o They include political manoeuvring in relation to the pandemic = ITeptiaupavoovv
TOATIKOVG YEPLOUOVS GE GXECN UE TNV TOVON L.

e Y& 0,1 0QOpd, TAAL, OTO KEWWEVIKA OTOWXElD OV «OEMOVV TN UM AEKTIKN
CLUTEPLPOPE», VWOBETNONKE ©®C KOTOAANAOTEP T  WOKPO-GTPOTINYIKY 1TNG
Eevomoinong. O Aoyog givon enedn kpibnke mwg dev NTav avoyKoio KAmTo TOmKY|
TPOCAPUOYY], OEOOUEVOL OTL To €V AOY® OTOXEID «OVAYIYVDOOKOVTOL Oto
CLYKEKPIUEVO Ko EEEOTKEVUEVO KOVOY, [TO OTO10 lval AUECH EUTAEKOUEVO GTA
TPAyUOTO TNG CUYXPOVNG TPAYUATIKOTNTOG], «Kol, E€TOUEVEMS, Hmop[ovv] va
dwnpnB[ovv] og €x[ovv] oto petdppocua xopig va dnuovpyei[tor] Koavéva
npoPAnua kotavonongy (Kehdvoprog 2007: 102). IapatiBevion yopaxtmpioticd
napodelypato Kot to omoio. StnpnOnKav oTO UETAPPOCUO GTOLEl NG
Bpetavikng KovAtoOpag TOL TPMTOTOTOV, TOTE UE ONUEI®OT Kol TOTE YWPIg
onueimon Tov PETaPPACT avaioyo pe Tov gwalopevo Babud katovonong Tovg
OTt0 TOLG AVOYVAGTESG XOPIG TNV KOTAPLYN TOVG GE OXETIKN PLAtoypapia:

o as in the recent BBC here in the UK providing celebrities as teachers = 6nwg oto

npdspato mpdypappa tov BBC oto Hvopévo Baciielo, mov mapovciale
SO LOTNTEG GOV EKTASEVTIOVC?
2 $1M: TIpédkettar Yo o Bitesize Daily, to véo Tpodypopipa EUCOVIKNG HadNoNG
tov BBC, 10 onoio Aavoapiotnke apyud otig 20/04/2020 pe apopun Ty npdTn
KOpovTivo, Kot TPOGEPEPE OMPEAV EKTOOEVTIKO TTEPLEXOUEVO GE TodLd 5 £wg 14
ypovev, pe t Pondeta didonuwv celebrities koar 200 amd tovg KaAHTEPOLG
daokaiovg ¢ Bpetaviag.

o like the eponymous character in Diana Wynne-Jones’s novel Archer’s Goon
(2000) = 6mwg 0 opmdvLHOC YapakTHpog oto pubiotopnua Archer's Goon g
Diana Wynne-Jones (2000)

Oocov agopd oto YAOGGIKA TPOoPANHOTE, KOG AmacyOAncoy CNTHATo ®G TPOS TO
AEEILOYI0 KO TIG CLUVTOKTIKEG OOWEG TV OVO0 YAWGGMV, KOl EWOIKOTEPO, 1| CLVAOVLLLIN
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oTN YA®GOA-TNYN, 1 TOAAATAN 0poAOYio, 1| OVEVPEGT TOV KATAAANAOL OVTIGTOLXOL
Opov KaBdG Kol 1 O10POPOTOINCT TOV CNUACLOV €VOC AEENUOTOC OVAAOYO LLE TO
EKAOTOTE MEPIKEIEVO TOV OTN YADGGO-GTHYO0, 01 TOAVAEKTIKOL OPOL KO 1] GLYVY YPNION

poakpomepiodov Adyov. AvarvTikOtepaL:

e Q¢ mpog 10 {RTNUa TG cLVOVLUING 0T YADGGO-TTNYY|, TAPUTNPOVVTOL GLYVE GTO
TPOTOTLTO KEIUEVO «OPOL TTOV £YOVV TO 1010 GNUUGLOAOYIKO TEPIEYOUEVO KOl OTTADG
ypnowonoovvtor evarraktikdy (Kepopidag 2015: 156), pe amotélecua oto
LETAPPOGLLO VO YPNGILOTOM B0V giTe £vag €ite 000 €160V GLVMOVVLUOL LETOED TOVG
KOl «GNUAGLOA0YIKAG 16000vap[ot] 6p[ot] o1 YA®sca-ctdyo» (Keldavdpiag 2007:
148). IapatiBevton yopaktmpiotikd mopadeiypoto:

o for critical reflection on the planetary pivot to digitally mediated remote and

distance education = yio. kpttikd TpofAnuationd 6Tov ToyKoouo dEovo el g

€€ amootdoemg ekmaidevong HEGA amd YNeaKn SIoUEGOAAPN oM

o pandemic kot outbreak = wovonuio
o educators kot teachers = exmaidsvtikol

o in ways that may solidify and consolidate = pe tpoémo ®ote vo uropécovy va

£opou®Hovv Kot vo. tayiwbovv

¢ 'Eva axoun {nmua mov gyeipet Tov mpofAnpnoaticpnd arotedel  moAlamin oporoyia

o YAOCOA-6THY0, ONANON 1 VTOPEN TEPIGGATEPOV TOL £VOG OP®V Yl VAV Ko

uovo 6po ¢ yrwooag-tnyng (Nord 2014: 150). Ot moAlomAioi 6pot amotehovV

oLYVO POVOLEVO Y10 TNV OTOO0CT OPIoUEVOV AEENUATOV, OGTOGO, GTIC €V AOY®

TEPMTOGELS, TPOTIUNONKE M xpnon oporoyiag mov cvvnbileton oe peyordtepn

OLYVOTNTO GTOVG EKTOUOEVTIKOVS Kol EVNUEPOTIKOVS KUKAOLG. [lapartiBevton

YOPOKTNPLOTIKA TapadelypLoTaL:

o digitally natives = ynoiokd i0ayeveic avti yio ek YEVETHC LOUNUEVOL GTOV YNOLOKO
KOGUO 1| TANPOG KOTATOTIGUEVOL OTO YNOLOKN Aoy

o lockdown = amaydpevon kukhopopiag ovti yio KAEIO® LA, OTOKAEIGHO, KAEIGIUO,
gyKAEoUO N TEPLOPIoUO

o payday loan companies = gtaipeieg anomANPOUOV SAVEIOV OVTL Y10 ETOUPEIEG

daveiov PAcel avOUEVOUEVOV HEALOVTIKOV €000MV, ETOIPEIEC dOvEI®V LIag
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uépag, etaipeiec Ppoyumpodecpmy doaveimv pikpov VYovg 1 etopeieg daveimv
apolov
o infotainment = yoyoyoywkn evmuépwon avti Yo EVUEPMTIKY dlookEdaon 1

EVNUEPMTIKT] YLYOy®YioL

‘Eva emmAéov BEpa mov avEKuyE KaTd TN LETAPPOCTIKT SLodIKOGIo TV onTd TNG
aveHPESTG TOV KATOUAANAOTEP®OV ATOIOCEMV LE TO 1010 GNUUGIOAOYIKO TEPLEYOUEVO
pHe avtd tov vrd e&étaon Opwv g yYAdooag-tnyng (Kepapidoag 2015: 156).
[MopatiBevtor xopaKTPloTIKG ToPadelyloTo, oTo 0moio 01 OmTOdACELS TV OP®V
pmopet va pun Bempodvtarl evpEmc MG 1 TPOTY GKEYN TOV UETAPPAUGTY|, EVIOVTOLS
Kkpinkav og opBiTepeg Kot KataAAnAdtepeg (0.1.: 160)

o Other outlets have responded to the rapid switch to online education = AA\eg

vInpecieg €govv oavtoamokpldel oty toyeio peTAPacn ot OlaSIKTLOKY
exmoaidgvon

o a ready-made remedy for the current crisis = pio Tvmomomuévn Adon yo TV

TPEYOLGA Kpiom
o they have taken on renewed salience = éyovv anoktioet akdpo 1o Tpoe&éyovao
onuocio

o keep their children [...] mentally stimulated = va kpatioovv ta Toudid [...] oe

£YPNYOPo

o outcome measures of such initiatives = ot Tpdémor 0&ohdynong tétolov €idovg

TPOTOPOVAIDV

o mapping of offline onto online = yaptoypdenon tov TPdTOL GVVOEONE TOV

010K TVOKOV TTEPIPAALOVTOC LE TOV TPAYUATIKO KOGUO

e o0To TO onpeio, yperaletal va avaeepOel OTL KATA TN HETAPPACT] TOL €V AOY®
KEWWEVOL HAG amacyOAnce To {NTNUa TS KOTA TEPIMTOGT ArOS00TG GUYKEKPIUEV®V
AeEnudtov yioo TV TEPLYPAPN TOV TPOUYUOTIKOTTOV OTIC OTOIES OVOPEPETOL TO
keipevo (Keldvdplag 2007: 72), oavdroyo He TO €KACTOTE MEPIKEIUEVO TOLC.
[MopatiBevrol xopokTnploTiKd Topadeiypota:
o issue = tebyogc, Oéua, MNnua, dive, Stubétw

= issue of Learning, Media and Technology = te0yo¢ tov meprodikov Learning,

Media and Technology
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Global infection and illness, population lockdowns, and mass closures of
educational institutions have engulfed countries across the planet in the short

time between issues of this journal. = Meta&) tov Bepdtov tov ev Adyo®

TEPLOOIKOV  GLYKOTOAEYOVTOL 1) HOALVON Kot 1 acBéveln oe moyKOGULO
eninedo, o1 amayopeLGELS KUKAOQOPiaG TV TANBuoU®V, KaO®G Kol To paliko
KAEIGIO TOV EKTOOEVTIKMOV WOPVUAT®V, TOV £YOVV KATAKADGEL TIG YDPES OE
O0AOKANPO TOV TAOVITI GE GUVTOWO YPOVIKO SLUCTNLLO.

Many of these issues will be of interest to readers of Learning, Media and
Technology. = TIoAL& omd to (nTiuato avtd Bo evolOPEPOLY KOl TOLG
avayvmoteg Tov Learning, Media and Technology.

Second, we want to issue a call for future research = Kot dgvtepov, 0éhovpe
Vo dMGOVUE OPOPUN Y10 LEAAOVTIKN €pEuva

the Department for Education issued a £300,000 grant = to Ypoyrge;io

Paide;iaw di;euese epixor;hghsh ;ycoyw 300.000 £.

O practice = TPuKTIKES, TPUKTIKY EQOPLOYN

make a more direct contribution to knowledge and practice = cuvelcépet mo
GUEGH GTN YVAOOT KO TIG TPOKTIKEG
Within our own specialist area of research and practice = Evtog tov dikov pog

€101K00 TOHEN EPEVVOG KO TTPAKTIKNG EQUPUOYNG TNG.

o be experienced = mapatnpeitat, ivor acntd, avripetonileton & experience =

eumepio

in the context of changes currently being experienced = oto mAaiclo TV

OALOYDV OV TOPOTNPOVVTOL

We don’t necessarily see these issues as new or unique to the pandemic, but

they are currently being experienced more acutely and affectively by educators

= Agv Bewpolpe Kat’ avaykn to ev A0y (ntipata vEa 1 YopoKTNPIOTIKE TNG
mavonpiag, Opmg eni Tov TaPOVTOG givarl asntd KoTd TPOTOV o £VTOVO Kot
OpUCTIKO OE EKTOOEVLTIKOVG

Education is not one thing and is not experienced in the same way = H

ekmaidevon dev etvar Eva Tpdypa kot oev avTipuetoniletol pe Tov 1910 TpoOTo

online learning experiences for kids = diaductvaxég pabnolokéc eumelpieg yo

Tl
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o artefact = ayaf6, uéco

= technology is not a neutral entity that simply does good when people have
access to it — it is complex and social cultural artefact = n texyvoloyia dev givot
poe ovdétepn ovtdtTnTo, OV oA KAvel KOAO OTov ol AvOpwmor £xovv
npdSfacn o€ aVTV — OTOTEAEL TEPITAOKO Kol KOWV®VIKO TOAMTIGUIKO ayafo

= Transitioning from offline to online teaching and learning [...] can be done by
managing the unrealistic expectations that you will be doing substantially the
same thing with time, space and material artefacts = H petdfoon amd v
EKTOG OTNV €VTIOC OLOIKTLOV OldooKaAior kot uddnon [...] umopel va
emtevyBel pécm g dlayeiplong TOV aVEPIKTOV TPOGIOKIDV OTL O KAVETE

0LGLOCTIKA TO 1010 TPy LE TOV YPOVO, TOV YMPO KoL TO, VAIKE UEGQ

e Y& OLVTOKTIKO E€mimedo, OTNV OyYAKN YADGGO GLVOVIOLVTOL TOAD GLYVE Ot
TOAVAEKTIKOL Opot, OMAadn To @awvopevo «€vo otoweio A [va] pmopei va
npocdopilel 1000 éva otoyeio B 6co ko éva otoyeio I'» Xe ke mepintmon
AoV, «n KOTOvONOT| TOL KEWWEVOL A0 OTUAGIOAOYIKNG ATOYEMG £ival ALTY| TOL
duvatar va Eekabapicel ™ ovvtokTiky omddoon petaEd TOV OTOYEI®V TOL
moAviektikov Opov» (Kepapidag 2015: 157). TlapoatiBevionr yopoktnplotikd
TAPOOEYLLOTA AVTNG TNG TEPIMTOONG:

o Pandemic politics, pedagogies and practices = I[ToAtikéc, Todoymyég pédodot

KO TPOKTIKEG €V UECH TTavonuiog

o remote learning students, teachers and parents = tovg upabntég, tovg

EKTTALOEVTIKOVG Kol TOVS Yoveig g €€ amootdoemg pddnong

e EmimAéov, otig mepmtdoELS OOV 01 TEPIOAOL 1} Ol TPOTACELS TOL TPWTOTVTTOV TV
oLVOeTEG, TOPOTL GTNV TAEOVOTNTO EVANTTEG, AVOOLOTLIMOONKOY LE TOV KATH
dvvapy QUoIKO Kot OpOAO TPOTO OTNV YAMGGO-GTOYO GTO OVTIOTOU(O. OTUEld.
[TapatiBevron yopoktnploTikd TopadelypaTo:

o They include political manoeuvring in relation to the pandemic, from
misinformation and economic measures to policies of social distancing,
quarantining and isolation; the use and misuse of large-scale data, statistics and
visualizations; new forms of digitally mediated work, culture and personal life;

surveillance systems for ‘contact tracing’; the use of predictive epidemiological
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modelling; the development of techniques for better public understanding of
science; and the political use of behavioural economics as a public pedagogy of
population management. = ITepthapPdvovv TOATIKOVG YEPICUOVG GE GYECN WE
™V Tovonuio, omd TNV TOPATANPOPOPNGT Kol OIKOVOUIKE LETPOL MG TOMTIKEG
KOW®VIKNG OmOGTAONG, KOPOVTIVOG KOl OTOUOVOONG: Tn YPNon Kot Tnv
KATAYPNOT OEOOUEVOV, CTATICTIKMV OTOUYEIMV KOl ONTIKOTOMGE®MY UEYAANG
KMUoKoG: VEEG LOPPEG £pYsiag, TOAMTIGUOV KOl TPOCOTIKNG {ONg Héca amd
YNOUWKY  SlUeGOAAPNoN: CLGTAUATO TOPAKOAOLONONG Yo  «iyvnidtnon
EMOPOV» " TN YPNON TPOYVAOOTIKOV ETONUOAOYIKOV HOVIEA®V: TNV aVATTUEN
TEYVIKAOV Y10l KOADTEPT KATAVONOT TNG EMGTAUNG od TO Koo Kabds Kot Tnv
TOALTIKY] YPNON TNG CLUTEPLPOPIKNG OKOVOUING ®¢ ONUOCIOG Todoy®YIKNG
pebodov dayeipiong tov TANBLGHOD.

o Butaccess is not a dichotomous measure, it is multifaceted. It is about the quality
of that access. = Opwc, N TpoécPaocn eivar éva Oéua pe mOAAEC S100TAGELS, TO
omoio aPopa Kupimwg otnv To1dtnTo TG,
= ¥ ovykekpiuévo onpeio, a&toromdnke n dvvotdTa TOGO TG ATAUAOLPS

ToV oTolYEloVL «is not a dichotomous measure» tov TPWTOTHTOV, OGO KoL TNG
CLYYMVELONG T®V V0 TEPLOd®Y G€ o OTO KEIUEVO-GTOYO, MOTE VO
amoPevyOel N ETaAvAANYILOTNTA ALY KO 1] 0VOKOAOLO10 TOV VONLOITOG TNG €V

AOY® TEPLOOOV GTNV EAANVIKY| YADGGOL.

o Being in lockdown in pandemic times and working from home, for those of us
fortunate enough to be on the right side of inequality and with the opportunity to
do so, means further consideration of the ways in which spatial and temporal
relations are changed in the (digital) work we do as educators and researchers. =
H xotdotaon eykieiopobd ce kapoe mavonuiog kol n Kat’ oikov gpyacia, yio
O60VC amd UAG EYOLV TNV TOLYN VA EVaL KO VAL TOPOUEVOVY EVLVOTILEVOL OO TIG
OVICOTNTEG, CUVETAYOVTOL TEPALTEP® EETOCT TMOV TPOTMOV LE TOLG OTOIOLG Ol
YOPIKES KO YPOVIKEG GYETELG AALALOVY GTNV (WNPLOKT) EPYOGIN TOV EMTEAOVE

OG EKTOOEVTIKOL KOl EPELNTEG,.

Téhog, oty xatnyopio TV 1010 0VIOV TPOPANUATOV, OGS OTOCYOANGOV KUPIMG

Inmrata «appnKTa cLVOESEUEVA LE [TO] CLYKEKPIUEVO KEIPEVO-TNYY|, OGS cupPaivel
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pHe oplopévo. oynuato AOyov, veoloylopovg kot Aoyomoaiyviay (Nord 2014: 152).

Ewdwotepa

e Qc mpog 10 (PTMUO TOV CYNUATOV AOY®OV TOL KEWEVOV-TNYNG, evtomilovTat
OPIOUEVEG EIKOVEC HE WETAPOPIKY YPNON NG YAM®GGOS. Xe avtd TO onueio,
ypewaletar vo avaeephovv ot tpelg Pacikol TPOTOL HETAPPOAONS TOV UETAPOPDV
ocbuemva pe tov Walther, ot omoiot givon ot €€ng: o) katd AéEn petdppaocn, P)
VTOKOTAGTOOT LLE LETOPOPIKT] EKPPAOT] TNG YADGOAG aPiEEMS KO V) TOPOPPUCTIKY|
ewova (Iapravod, oto Keddvoprag 2007: 132).

o XapoKTnNploTiKa mopoadeiypato oto onoio dotnpnonkay — BAcel Kot TG €01KNG
BiBroypapiog —to ev AOY® GYNIATO AOYOV GTO KEIPEVO-GTOYO LEGM TNG LIOBETNONG
elte TG TpATNG £lte ™G TPITNG KATA GEPE LETOPPAGTIKNG TPOTACTG EK TOV TPLOV
npoavagephelcmv mpotdoemy (OnAaon eite g Katd AEENG peTdppoong gite g
TAPOPPACTIKTG EIKOVAS), ATOTEAOVV Ta ENG:

o requires us to hold the mirror up to what happens = omoutei omd gudg vo

AmEKOVIGovUE aVTd TOL GVUPaivel

o the physical spaces of the home are colonized and co-opted = ot gvcikoi ydpot

Tov omtov arotkilovron Kot KotaiauBdvovtal

o simultaneously in receipt of ‘online learning’ to ‘deliver’ = kot tavtdypova

Aapavete «dod1KTLOKT LAONGM» Y10 TPOCMTIKY) ¥P1oN

o cognitive overload = vontkn vrepminpoedpnon

e AKOUO, GTO CUYKEKPYEVO TPOTOTLO KEIUEVO TTOV TPAYUATELETOL CNTALOTA TNG
EMKOPOTNTOG TAPAUTPOVVTOL OPKETOL VEOAOYIGLO1, O1 0moiotl dnpovpyndnkay yo
VoL TEPLYPAYOLV TN VEN TPOYUATIKOTNTA TOV PLOVOVUE. L& OVTES TIG TEPIMTAOGELS,
eMEPNONKe o1 amodOGeL; 0poroyiag oto Keipevo-6tdyo vao gival 6to PEYIOTO
duvato Babpd onUAcIOA0YIKA 1IG0OVVAES GE GYECT LLE TOLG AVTIGTOLOVG OPOVS GTO
keipevo-mnyn. [oapatiBevion evdeikTikd mopadeiypora:

o platformisation = mlot@oppomoinon
o datafication = dedopevomoinon
o ‘EdTech’ companies = etoupeieg exkmoudevtikng teyvoroyiog (‘EdTech’
companies)
= 311 oLYKEKPEVN TEPITT®ON, 1 omoia ¥PNEEL EVOEYOUEVMG OGS TEPOLTEP®
dtevkpiviong, n mpdtacn mov axolovbeiton givor n kotd AEEN amddoon TOL

TANpovG avomtdypatog tov dpov «educational technology companies» tov
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TPOTOTOLITOL KA, EVTOG TAPEVOEGEMG MG EMEENYNON, O OyYAMKOS OPOG GE LOPPT
Bpayvypapiag «EdTech companiesy, pe okomd v mapamounn towv EAAvov

AVOYVOGTOV GTOV €101KO 0p0o, OTMG aVTOC ¥pNnoLonoteital otn EevOyAmoon

Broypapio.

e Ocov apopd og éva televtaio 101alov (TN TOV AVEKVYE KOTO TN LETAPPAUCTIKN
ddkacio, ovTd NG JLKEIPIONG TOV OTO®Y AOYOTOLYVIOV YPNCLUOTO0UV Ol
OUVTOKTEG TOL TPOTOTOHTTOV EKONADVOVTOS £TCL EVIOVOTEPO TO TPOCMOMIKO TOVG
VQOG, TOPATIOETOL YOUPOUKTNPLOTIKO TOPAOETY LA

o Many companies [...] have offered up previously for-fee services for free for

temporary periods = TloAAéc etaupeieg [...] Tpooeépovv vINPEGieg MOV

moAodTeEPO NTaV ML TANPOUN dMPEQV Y10 TPOGMPIVES TEPLOOOVG

= 3TN  OULYKEKPWEVN TEPIMTOON, YpNoortombnke 1 dvvatdTnTa g
TOPAPPACTG OTO KEIUEVO-GTOXO Yoo TNV 0mdOO0GN TOV €V AGY® OyYAIKOV
Aoyomoyviov pe 1o «moyviow peta&d tov povadwv «for-feey ko «for freex,
Ko TV mapfiynon tov ypappotog f tov Aatvikod aigapntov, dedopévon ot

KT avtioToryo dev NTaV duvaTO GTNV EAANVIKY YADGGA.

Metd to mépag TG HETAPPACTIKNG Oladikaciog, akolovOnoav Kupiwg aEloAoyiKeg
EVEPYEIEG, EPOCOV OV EAeime KATL GAAO Oegdopévng ¢ amovciog ewoveov. Etot,
TPAYLOTOTOMONKE 1) TEAKY| €EETAIOT TNG GLUVOAIKNG EMKOIWVMOVINKNG AELTOVPYIOG TOV
LETAPPAGLOTOC (MG TPOG TO EVVOLOLOYIKO TEPLEYOLUEVO, TO YAMGGIKO LTOPadpo Kot TO
VQOG TOL KEWEVOL), MoTe va a&loroynBel 1o kotd TOG0 10 TEMKO TPOIOV TETLYE TOV
EMKOIVOVIOKO TOV OKOTO, KOl OTTOV ¥PEalOTaV va yivouv ot amapaitnteg aAlayEg yio

70 Kot OOvopLy BEATIOTO OmOTELECLAL.
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